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Affirmations & Declarations

Bullis Charter School {the-“Scheoeol”(“Bullis,” “BCS.” or “BESthe “Charter School”), operated by
The Bullis-Purissima Elementary School (“TBPES”), located within the boundaries of the Los
Altos School District (“LASD” or the “District™)”), and authorized by the Santa Clara County
Board of Education (“SCCBOE” or the “County Board”) with oversight fremby the Santa Clara
County Ofﬁce of Educat10n (“SCCOE?” or the “County Ofﬁce”) (collectlvely—fefeffed—te—hefem—&s

seheekaﬁd—f&ﬁheH%mder%&nd—th&H#aWded—&ehaﬁeﬁf%eWﬁl—th&B@S, thc “County”! w111
follow any and all federal, state, and local laws and regulations that apply to the Charter School,
including but not limited to:

o The Charter School shall meet all statewide standards and conduct the student assessments
required, pursuant to Education Code Section 60605, and any other statewide standards
authorized in statute, or student assessments applicable to students in non-charter public
schools. [Ref. Education Code Section 47605(d)(1)]

e TBPES declares that it shall be deemed the exclusive public school employer of the
employees of Bullis Charter School for purposes of the Educational Employment Relations

Act. [Ref. Education Code Section 47605(c)(6)

e The Charter School shall be non-sectarian in its programs, admission policies, employment
practices, and all other operations. [Ref. Education Code Section 47605(e)(1)]

® The Charter School shall not charge tuition. [Ref. Education Code Section 47605(Bults
e)(1)

o The Charter School shall admit all pupils-within-the-State-of Califernia-students who wish to attend the
Charter School-and-whe-submit-a-timely-application:, unless the Charter School receives a greater number
of applications than there are spaces for students, in which case each-applieationit will be-given—equal
chanee-of admission-threugh-a-hold a public random drawing preeess:to determine admission. Except as
required by Education Code Section 47605(ele)(2), admission to the Charter School shall not be determined

according to the place of residence of the student or his-or-herparentsof that student’s parent or legal guardian
within the State. -Preference in the public random drawing shall be given as required by Education Code Section
47605(le)(2)(B)(i)-(iv). In the event of a drawing, the chartering authority shall make reasonable efforts to

accommodate the growth of the Charter School in accordance with Education Code Section 47605(ele)(2)(C).




ee The School shall not discriminate on the basis of the characteristics listed in Education
Code Section 220 (actual or perceived disability, gender, gender identity, gender
expression, nationality, race or ethnicity, religion, sexual orientation, or any other
characteristic that is contained in the definition of hate crimes set forth in Section 422.55
of the Penal Code, including immigration status, or association with an individual who has
any of the aforementioned characteristics). [Ref. Education Code Section 47605(de)(1)]

The Charter School shall adhere to all provisions of federal law related to students with

disabilities including, but not limited to, Section 504 of the Rehabilitation Act of 1973
(“Section 504™), Title II of the Americans with Disabilities Act of 1990 (“ADA”) and the
Individuals with Disabilities Education Improvement Act of 2004 (“IDEA™).

The Charter School shall meet all requirements for employment set forth in applicable

provisions of law, including, but not limited to credentials, as necessary. [Ref. Title 5
California Code of Regulations Section 11967.5.1(£)(5)(C)]

The Charter School shall ensure that teachers in the Charter School hold the Commission

on Teacher Credentialing (“CTC”) certificate, permit, or other document required for the
teacher’s certificated assignment. The Charter School may use local assignment options
authorized in statute and regulations for the purpose of legally assigning certificated
teachers, in the same manner as a governing board of a school district. Teachers employed




by charter schools during the 2019-20 school year shall have until July 1, 2025, to obtain

the certificate required for the teacher’s certificated assignment. [Ref. Education Code
Sections 47605(1)(1) and 47605.4(a)]

e The Charter School shall at all times maintain all necessary and appropriate insurance
coverage.

® The Charter School shall, for each fiscal year, offer at a minimum, the number of minutes
of instruction per grade level as required by Education Code Section 47612.5(a)(1)(A)-(D).

oo If a pupil is expelled or leaves the Charter School without graduating or completing the
school year for any reason, the Charter School shall notify the superintendent of the school
district of the pupil’s last known address within 30 days, and shall, upon request, provide
that school district with a copy of the cumulative record of the pupil, including report cards
or a transcript of grades-errepert-card, and health information. If the pupil is subsequently
expelled or leaves the school district without graduating or completing the school year for
any reason, the school district shall provide this information to the Charter School within
30 days if the Charter School demonstrates that the pupil had been enrolled in the Charter
School. [Ref. Ealifernia-Education Code Section 47605(de)(3)]

e The Bullis-Charter School may encourage parental involvement, but shall be-deelarednotify
the exelusive publie schoolemployerparents and guardians of applicant pupils and currently

enrolled pupils that parental involvement is not a requirement for acceptance to, or

continued enrollment at, the employees—of Bullis—Charter School—fer—purpeses—of-the
Edueational Employment Relations Aet.. [Ref. Education Code Section 47605(b)(6n)]

o The Charter School shall adhere to each of the conditions in Education Code Section
47605(e)(4)(A)-(D), including: (A) not discouraging a student from enrolling or seeking to
enroll in the Charter School for any reason; (B) not requesting a student's records or
requiring a parent, guardian, or student to submit the student's records before enrollment;
(C) not encouraging a student currently attending the Charter School to disenroll or transfer
to another school for any reason; and (D) providing a copy of the California Department of
Education (“CDE”) notice regarding the requirements in Education Code Section
47605(e)(4)(A)-(D) to a parent/guardian or student if the student is 18 years of age or older:
(i) when a parent/guardian or student inquires about enrollment, (ii) before conducting an
enrollment lottery, or (iii) before disenrollment of a student. [Ref. BullisEducation Code
Section 47605(e)(4)(A)-(D)]

e The Charter School shall maintain accurate and contemporaneous written records that
document all pupil attendance and make these records available for audit and inspection.
[Ref. Education Code Section 47612.5(a)(2)]

oo The Charter School shall, on a regular basis, consult with its parents and teachers regarding
the Charter School’s—edueationSchool's educational programs. —[Ref. Education Code
Section 47605(ed)]

oo BullisThe Charter School shall comply with any applicable jurisdictional limitations to the
locations of its facilities. -[Ref. Education Code Sections 47605 and 47605.1]



ee BullisThe Charter School shall comply with all laws establishing the minimum and
maximum age for public school enrollment. -[Ref. Education Code Sections 47612(b) and
47610]

e BullisThe Charter School shall comply with all applicable portions of the Elementary and
Secondary Education Act (“ESEA”), as reauthorized and amended by the Every Student
Succeeds Act (“ESSA”).

oo BullisThe Charter School shall comply with the California Public Records Act:,
Government Code Section 7920.000, et seq. (“CPRA™).

oo BullisThe Charter School shall comply with the Family Educational Rights and Privacy
Act:, 20 U.S.C. Section 1232¢, 34 CFR Part 99 (“FERPA”).

oo BullisThe Charter School shall comply with the Ralph M. Brown Act-, Government Code
Section 54950, et seq. (“Brown Act”).

o TheThe Charter School shall comply with Government Code Section 1090, ef seq., as set
forth in Education Code Section 47604.1 (“Section 1090).

e The Charter School shall comply with the Political Reform Act, Government Code Section
81000, et seq. (“PRA™).

ee The Charter School shall meet or exceed the legally required minimum number of school
days. [Ref. Title 5 California Code of Regulations Section 11960]

Signed- (%/Z ’C 06.03.24

[OPTIONAL SIGNATURE LINE] Date

Executive Summary

Since 2004, Bullis Charter School has reflected the intent and ideals of the Charter Schools Act of
1992, “to provide opportunities for teachers, parents, pupils, and community members to establish
and maintain schools that operate independently from the existing school district structure, as a
method to accomplish,” among other objectives “provid[ing] parents and pupils with expanded
choices in the types of educational opportunities that are available within the public school system

.. hold[ing] the schools established under this part accountable for meeting measurable pupil
outcomes, and provid[ing] the schools with a method to change from rule-based to performance-
based accountability systems,” and “[p]rovid[ing] vigorous competition within the public school

system to stimulate continual improvements in all public schools.”




Today, Bullis serves more than 1,000 students in its mission to develop global citizens in a
collaborative community environment under an integrated TK-8 model that incorporates project-
based learning, STEAM (Science, Technology, Engineering, Arts, Math) curriculum, world
languages, and international partnerships.

As
WannyHersey

Sunerintendent/Principal
Bullis-Charter-School



EXECUHVESUMMARY

confirmed by the California Department of Education (“CDE”) in March 2024, Bullis Charter
School has achieved the status of a high performing charter school under the standards
implemented in 2019 through Assembly Bill (“AB”) 1505, and is entitled to renewal of its charter
under Education Code' Section 47607(c)(2)(A)(ii). Bullis is pleased to present a comprehensive
analysis of its academic achievement data in the section that follows, and we note the following

highlights:

e In English Language Arts (“ELA”) and math, Bullis is the highest performing public
school located in the Los Altos School District (“LASD”), as measured through the status

indicator on the 2023 California School Dashboard (“Dashboard’)

e In English ELA and math, Bullis is the highest performing charter school in all of Santa
Clara County as measured through the status indicator on the 2023 Dashboard

e Bullis ranks 2" out of more than 1,200 charter schools statewide in math, as measured
through the status indicator on the 2023 Dashboard

e Bullis ranks 6" out of more than 1,200 charter schools statewide in ELA. as measured
through the status indicator on the 2023 Dashboard

o Bullis achieved academic growth in ELA and math over the course of the pandemic
whereas a significant number of schools experienced decline

e Bullis has achieved extraordinarily high achievement for students with disabilities

Hispanic students, English learners. and socioeconomically disadvantaged students, as
compared with the State average

Beyond the academic achievement of our students, Bullis is also proud to be a diverse school
within LASD’s geographic boundaries, with the highest percentage of students of color of any
LASD school, and proud of its considerable growth in serving socioeconomically disadvantaged
students, students with disabilities, and English learners, over the last year alone:

\ Inserted Cells

Socioeconomically Disadvantaged | 1.9% 3.5% 85%
Students with Disabilities 6.9% 7.79% 13%
English Learners 6.1% 8.96% 47%

! All statutory references herein are to the California Education Code unless otherwise stated.
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of-choice like Bullis than Bullis’ waitlist, which ran over 1,000 students deep in the 2023-24 school
year. At Bullis, we celebrate the success of our programs and student outcomes, which have earned
the respect of parents throughout Santa Clara County, but we are also solemn in recognizing that
there is a tremendous enrollment demand for Bullis that cannot be currently met due to physical

capacity limits at our two campuses.

In addition to our academic successes, the growth in diversity of our student body. and the

continuity of high quality learning and support for students social and emotional needs during
throughout the pandemic, we celebrate many successes over the past charter term, including:

e A consistent STEAM Program (Science, Technology, Engineering, Art, and Math) across
all grades, with project-based learning and design thinking as core instructional methods

o Expansion to full day TK and K programs

A lottery preference for students who qualify for Free/Reduced Price Meals (“FRPM”)

e Middle School Intersessions which focus on innovative interdisciplinary units for middle
school students focusing on practical skills and entrepreneurship, such as the Early Human
Design Challenge and SchoolsNEXT Competition

o Western Association of Schools and Colleges (“WASC”) Approval through 2028, with
Highly Effective and Effective ratings in all accreditation status factors

e Financial Literacy and Entrepreneurship integrated into the curriculum, with middle
schools students developing financial plans and business models, culminating in the
creation of a "Bear Faire" to raise awareness for community needs

o Partnership with Take Action Global as a Climate Action School, offering students 10-
month school-wide climate education experiences, including educator certifications, an
online Community of Practice, cross-curricular resources, guided schoolwide data
collection, school-to-school international virtual exchanges, and a student-led schoolwide
climate project

We respectfully request that the County Board approve Bullis’ renewal petition for a seven-year
charter term, as Bullis is identified as a “high performing' charter school, pursuant to the
amendments made to Education Code Section 47607 and the creation of Education Code Section
47607.2 by AB 1505. The legislative mandate is that high performing charter schools like Bullis
“shall” be renewed. We thank the County Office and County Board for supporting Bullis Charter
School and its students and families.

Charter Renewal Standards and Supporting Data

Pursuant to the amendments made to Education Code Section 47607 and the creation of
Education Code Section 47607.2 by AB 1505, charter schools’ entitlement to renewal and the
standards under which they are assessed are governed by their classification as “high”, “middle”,
or “low” performing. As addressed below, and confirmed by the CDE, Bullis is designated as a
“high performing” charter school. The legislative mandate is that high performing charter

schools like Bullis “shall” be renewed. Moreover, high performing charter schools may be
renewed for up to a 7-year term.




A charter school is designated as high performing where, as here, for two consecutive years
preceding the renewal decision, “[f]or all measurements of academic performance, the charter
school has received performance levels schoolwide that are the same or higher than the state
average and, for a majority of subgroups performing statewide below the state average in each
respective year, received performance levels that are higher than the state average.” (Section
47607(c)(2)(A)(ii). also known as “High Performing — Criteria 2”)%. As defined in law,
“measurements of academic performance” include the indicator for ELA performance as
assessed through the California Assessment of Student Performance and Progress (“CAASPP”),
math performance as assessed through CAASPP, the English Learner progress indicator
(“ELPI”), and for schools serving high school students, the College and Career indicator

(“CCI™).

Based on Bullis’ 2022 and 2023 performance on the Dashboard, the CDE has confirmed that
Bullis has achieved “High Performing” status for renewal.

I A e c ) E £ G H 1 ]
1 Charter School Performance Category Data File - 2023
2 |California Department of Education, March 12, 2024
3 CDS: County District School, N/A: Not Applicable.
. cDs | Scode | Crame= | school District CoumyEI School_Type Pufonmm Criteria
239 '43104390106534 0106534 ES DF Bullis Charter ~ Santa Clara County Santa Clara Elementary Schools (Public)  High Performing Criterion 2

(https://www.cde.ca.gov/sp/ch/documents/perfcat24.x1sx)

Accordingly, the law commands that “[t]he chartering authority.” i.e., the County Board, “shall

not deny renewal” for Bullis. (Section 47607(c)(2(A).)

Further, because Bullis is deemed “High Performing, *“ the law provides that Bullis “shall only

be required to update the petition to include a reasonably comprehensive description of any new

requirement of charter schools enacted into law after the charter was originally granted or last

renewed and as necessary to reflect the current program offered by the charter.” (Section
47607(c)(2)(F).) As demonstrated throughout this charter renewal petition, Bullis has updated
its petition accordingly.

The remaining matter for the County Board’s consideration at renewal is whether Bullis’
performance warrants a charter renewal period of five, six, or seven years. (Section
47607(c)(2)(E).) For the reasons provided below, Bullis submits that its high performance is
above and beyond the performance of charter schools in Santa Clara County and statewide, and
warrants approval of a seven-year term for Bullis from July 1, 2025 through June 30, 2032.

Schoolwide Dashboard Performance

The California School Dashboard is an accountability system that uses color coding to provide a
visual representation of school performance across multiple measures. The color-coded
performance levels range from blue (highest performance) to red (lowest performance). Blue
indicates that a school or district is excelling in a particular area, such as academic achievement,
demonstrating strong outcomes and significant progress. Green signifies good performance,

2 A charter school may also alternatively be considered high performing under “criteria 1” (Section
47607(c)(2)(A)(i), however Bullis qualifies for “high performing” under “criteria 2” as addressed herein.




showing that a school or district meets or exceeds state standards in key areas. Both blue and
green levels reflect positive outcomes and effective practices, with blue representing the highest
level of success and green indicating solid, commendable performance.

As the charts below demonstrate, on all academic measures, and for the two consecutive years
preceding the renewal decision on this renewal petition, Bullis performed substantially above
the State as measured by both EL Progress (‘“Performance Level”), and Math/ELA points above
the standard (“DFS” or “Status”). Bullis also performed substantially above the District in ELA
and math on the 2022 and 2023 Dashboards and surpassed the District’s performance in EL
progress as of the 2023 Dashboard.

2023 Dashboard — Schoolwide (Performance Level and DFS/Status)
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2022 Dashboard — Schoolwide (Performance Level and DFS/Status)

Bullis LASD State
ELA (Low) -12.2
Math (Low) -51.7

EL Progress (Medium) 50.3%

Further, as indicated in the table below, Bullis outperformed each District school in the 2022-23
school year as measured by DFS in ELA and math:

ELA — DFS Performance (2023 Dashboard) — School Level Comparison

1 Bullis Charter School 112.5
2 Covington Elementary 108.7
3 Springer Elementary 104.7
4 Oak Avenue Elementary 100.8
5 Georgina P. Blach Junior High 94.2
6 Ardis G. Egan Junior High 86.3
7 Loyola Elementary 82.5
8 Gardner Bullis Elementary 78.8
9 Almond Elementary 72.5
10 Santa Rita Elementary 43.6

Math DFS Performance (2023 Dashboard) — School Level Comparison

1 Bullis Charter School 128.5
Covington Elementary 113.7
3 Georgina P. Blach Junior High 108.2
4 Springer Elementary 107
5 Oak Avenue Elementary 101.4
6 Almond Elementary 87.1




7 Loyola Elementary 85.5
8 Ardis G. Egan Junior High 81.4
9 Gardner Bullis Elementary 77.6
10 Santa Rita Elementary 43.6

In fact, out of all 62 charter schools in all of Santa Clara County in the 2022-23 school year,
Bullis has the highest DFS in ELLA and math. Further, out of 1,272 charter schools in California,
in the 2022-23 school year, Bullis achieved the 6" highest DFS in ELA and the 2"¢ highest DFS
in math of all charter schools, placing Bullis within the top 1% of charter schools in
California based on academic performance.

Further, Bullis has not only achieved high levels of academic performance in the most recent two
Dashboards, Bullis has grown in its academic performance even through the challenges and

disruption through the 2020 COVID-19 pandemic:

DFS Growth in ELA (2019-2023)
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DFS Growth in Math (2019-2023)
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Further, while not legally determinative of Bullis’ classification as a -

“High Performing — Criteria 2” charter school, on nonacademic

Dashboard measures addressing chronic absenteeism and suspension rate, Bullis also
outperformed both the State and the District, respectively, as indicated by lower chronic
absenteeism and suspension rates for two consecutive years. This data indicates that at Bullis,
more students are present at school and engaged in learning.

Chronic Absenteeism Suspension Rate
35.00% 4.000%
30.00% 3.500%
25.00% 3.000%
2.500%
20.00%
2.000%
15.00%
1.500%
0,
10.00% 1.000%
5.00% I 0.500% I
0.00% l [ l 0.000% M l n
2022-23 2021-22 2022-23 2021-22
m Bullis 5.10% 3% H Bullis 0.200% 0.400%
m LASD 9% 4.90% m LASD 0.500% 0.700%
State 24.30% 30% State 3.500% 3.100%

Bullis has also satisfied the criteria to meet the standards in each of the local indicators for the
prior two consecutive Dashboards.




Basics: Teachers, Instructional Materials, Facilities Standard Met Standard Met
Implementation of Academic Standards Standard Met Standard Met
Local Climate Survey Standard Met Standard Met
Access to a Broad Course of Study Standard Met Standard Met

Subgroup Dashboard Performance

For purposes of determining a charter school’s renewal performance category (high, medium,
low), only those statewide subgroups performing below the State average for all students are
subject to consideration under Section 47607(c)(2)(A)(ii). In order to qualify as “high
performing” under criteria 2, a charter school must earn performance levels for at least two such
subgroups, and the charter school must, for a majority of such subgroups, achieve higher
performance (DFS/status) than the State’s performance as to those subgroups. Only subgroups
with at least 30 students who participated in CAASPP testing at a school are assigned a
performance level color (red through blue), and for purposes of qualification for “High
Performing — Criteria 2” the CDE only counts those subgroups for which a performance level
color has been assigned.

As the below charts demonstrate, on all academic measures, for every qualifying subgroup, for
two consecutive years, Bullis performed substantially above the State as measured by both
performance level (color) and DFS. Bullis also performed substantially above the District with
respect to each subgroup in ELA and math. For visibility and reference, Bullis has also identified
subgroups in the tables below that included less than 30 students assessed in CAASPP and were
not assigned a color performance level on the Dashboard (marked with a “*””). Notwithstanding
that the 2022 Dashboard did not assign performance level colors at all, Bullis has identified the
performance level color equivalent to the performance band (e.g., high performing = blue).

2023 Subgroup Performance

ELA — Performance Level and DFS

Bullis LASD State

>
o

English Learners -67.7

1
=3
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Socioeconomically 0.2 -42.6
Disadvantaged

Math — Performance Level and DFS




Bullis LASD

English Learners

Students With -15.1
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Hispanic 86.3"

Socioeconomically 9.6" -29.8
Disadvantaged

2022 Subgroups

ELA — Performance Level and DFS

Bullis

English Learners

Students With (Low) -12.6
Disabilities
Hispanic . (Medium) 7.8

(Low) 38.6

Math — Performance Level and DFS

State

Bullis LASD
English Learners

Students With (Medium) -17.3
Disabilities

Hispanic 107.9" (Medium) -16.6

(Low) -92

(Low) -83.4

Furthermore, as to just those students classified as socioeconomically disadvantaged, Hispanic,
disabled, and English learners, Bullis outperformed both the State and the District in the 2022-23

school year, as measured by the percentage of students who met or exceeded grade level

standards in ELA and math.




Percentage of Socioeconomically
Disadvantaged Students Who
Met or Exceeded Grade Level

Standards (2022-23)

60.000%
50.000%
40.000%
30.000%
20.000%
10.000%
0-000% ELA Math

m Bullis 53.850% 53.840%

u LASD 50.000% 43.890%

State 35.270% 22.910%

Percentage of English Learner
Students Who Met or Exceeded
Grade Level Standards

(2022-23)
80.000%
70.000%
60.000%
50.000%
40.000%
30.000%
20.000%
10.000%
0.000%
ELA Math
m Bullis 37.500% 66.670%
m LASD 29.690% 43.620%
State 10.870% 9.930%

Percentage of Hispanic Students
Who Met or Exceeded Grade
Level Standards (2022-23)

100.000%
90.000%
80.000%
70.000%
60.000%
50.000%
40.000%
30.000%
20.000%
10.000%
0.000%
ELA Math

m Bullis 83.870% 86.670%

m LASD 54.510% 50.220%

State 36.080% 22.690%

Percentage of Students with
Disabilities Who Met or
Exceeded Grade Level

Standards (2022-23)

80.000%
70.000%
60.000%
50.000%
40.000%
30.000%
20.000%
10.000%
0.000%
ELA Math

m Bullis 54.390% 66.670%

m LASD 46.150% 43.750%

State 15.750% 12.260%

Bullis Should Be Renewed for a Seven-Year Term




Again, as a designated high-performing charter school, the law provides that renewal of Bullis’
charter shall not be denied. (Section 47607(c)(2)(A).

consideration of Bullis’ status as the highest performing charter school in Santa Clara County.

and among the top 1% of charter schools in the State in ELA and math performance, Bullis’

attainment of a 70% growth rate in for EL students, and significantly high performance for
Hispanic students. socioeconomically disadvantaged students, and disabled students, Bullis
submits that its charter should be renewed for a seven-year term pursuant to Section

47605(c)(2)(E).

Beyond Bullis’ academic and programmatic successes over the past charter term, and to the

extent considered by the County Board as relevant for the length of Bullis’ renewal term, Bullis
has also achieved the status of being the most diverse public school operating within the District

by multiple measures, which demonstrates Bullis’ high level of success in broadly serving the
community in which it is located. Bullis serves the most students of color of any District school.
On a subgroup-by-subgroup basis, Bullis is well within the ranges of subgroup representation for
District schools. For example, on a percentage basis using 2022-23 school year data, Bullis
enrolled more African American students than Springer and Gardner, more American

Indian/Alaska Native students than Springer, Oak Avenue, Loyola, Blach, and Gardner, more
Filipino students than all but one District school, the same Hispanic enrollment as Springer, more

EL students than Blach and Oak Avenue, and the same enrollment of disabled students SWD as

Oak Avenue. Accounting for all students on the continuum of EL status from initial EL
designation through Reclassified Fluent English Proficient (“RFEP”) status, Bullis is on par with

the District (19.7% and 20.8%, respectively); Bullis’ RFEP rate, which is 3% higher than the

District, is a testament to Bullis’ support for and success with EL students.




Bullis is also proud of its enrollment growth between the 2022-23 and 2023-24 school years in
the following subgroups:

Socioeconomically Disadvantaged 1.9% 3.5% 85%
Students with Disabilities 6.9% 7.79% 13%
English Learners 6.1% 8.96% 47%

As of this current 2023-24 school year, Bullis now has a higher socioeconomically
disadvantaged student population than District schools Blach, Loyola, and Oak Avenue did last
year, a higher count of students with disabilities than Egan and Oak Avenue did last year, and a
higher count of EL students than Egan, Gardner, Blach, Loyola, and Oak Avenue did last year.

As the 2022-23 school year data published by CDE indisputably demonstrates, Bullis is among
the closest to reflecting a student population balance of the district where it is located in the
entire county, as compared with the other charter schools authorized by SCCOE, as addressed in
Bullis’ October 2023 letter to the SCCBOE.

Renewing Bullis® charter for seven-years is in the best interests of all students and the County
Office of Education and Board. By renewing Bullis’ charter for seven-years, the County Office
of Education and Board may focus their time, resources, and efforts on supporting schools and
school districts that face challenges in increasing and attaining high levels of academic
achievement for students, instead of processing Bullis’ charter renewal in the nearer-term. Bullis
and its students and prospective students will benefit from a seven-year term by, likewise
allowing Bullis to fully focus on sustaining its high level of academic achievement for all
students, instead of dedicated limited resources to charter renewal exercises in the nearer-term.
A seven-year term will send a message to current and prospective students that the County Board

takes pride in and values student achievement at the highest levels and that as many students as
possible should have the opportunity over the next seven years to receive the same educational

opportunity.




Element A: The Educational Program







A—EDUCATHONALPROGRAM

A-deseription-of the-educational program of the charter schoolSehool, designed, among other
things, to identify those whom the Schoolcharter school is attempting to educate, what it

means to be an ‘educated personperson’ in the 21st century, and how learning best occurs.
The goals identified in that program shall include the objective of enabling pupils to become
self-motivated, competent, and lifelong learners:.” (Education Code § 47605(c)(5)(A)(i).)

- California Education Code Seetion 47605-(b)-(5)(4)

The annual goals for the charter school for all pupils and for each subgroup of pupils
identified pursuant to Section 52052, to be achieved in the state priorities, as described in
subdivision (d) of Section 52060, that apply for the grade levels served, and specific annual
actions to achieve those goals. A charter petition may identify additional school priorities, the
goals for the school priorities, and the specific annual actions to achieve those goals.
(Education Code § 47605(c)(5)(A)(ii).)

The Mission Statementof Bullis Charter School

Bullis Charter School offers a collaborative, experiential learning environment that

emphasizes- individual student growth. As a model of educational innovation, BCS inspires
children, faculty,- and staft to reach beyond themselves to achieve their full potential. Using a
global perspective to- teach about the interconnectedness of communities and their environments,
the BCS program- nurtures mutual respect, civic responsibility and a lifelong love of learning.

= Targeted School PopulationsStudent Population

Fhe-SeheolBullis Charter Schools seeks to educate all students in the state of California who
wish to attend-the-Sehool, subject only to capacity and the enrollment preferences set forth in its
charter, with a focus on serving students who reside in the Los Altos Elementary-School District.
TheBullis Charter School seeks to maintain a community school environment, serving
kindergartenTransitional Kindergarten through eighth grade students.

Student Population Characteristics and Needs

Bullis Charter School serves students in Transitional Kindergarten through eighth grade at two
site-based locations:
(1) North Campus, Grades TK-8-102 West Portola Ave., Los Altos, CA 94022 [co-located
with Egan Junior High]
(2) South Campus, Grades TK-5-1124 Covington Rd., Los Altos, CA 94024 [co-located
with Blach Junior High]

Our student population is a reflection of the community in which our sites are located, as seen in




the comparison table of 2023-2024 student race/ethnicity data below (data compiled from

DataQuest).

Ik
16.2% 0.0%

Almond 0.8% 0.0% 35.9% 0.8%

Inserted Cells
Inserted Cells
1.1% Inserted Cells

30.1% 15.1%

Elementary Inserted Cells

KArdis G. 10.6% 02% 383% 4o6v S13.1%| 604% 367%  897v 4% Inserted Cells

Egan Junior Inserted Cells
High Inserted Cells
0.0% Inserted Cells
Inserted Cells
Inserted Cells

Covington 0.7% 0.0% 50.6% 0.5% 6.9% 0.5% 29.0% 11.8%
Elementary
Gardner Bullis 0.0% 0.0%  29.7% 0.3% 5.8% 0.0% 47.8% 15.0% 1.4

Elementary

X

Georgina P. 0.5% 0.0% 36.9% 0.5% 6.9% 0.0% 41.8% 13.4% 0.0%
Blach Junior

High

=)
o
N
X
[
e
=
<
2
B

Loyola 0.3%
Elementary

0.3% 4.3% 0.0% 40.2% 15.4%

o0
2

0Oak Avenue 0.9% 03% 49.4%

Elementary

4.9% 0.3% 30.5% 11.6%

0.3%

21santa Rita | 2103% 22000 824%|  AL9% 21% . 2705% 25307 2410.1% - 240.0% 22 Deleted Cells

Elementary % Inserted Cells
20springer | 2}0.0% 2000% 20412 2503% 2340% 2403% 24383 2415.6% D.3% Inserted Cells
Elementary % % Inserted Cells
21 Bulis 210.2% 210.0% 2061.9| 241.4% 24a5% 240 166% 12.9% 24%

Charter %

20BCS Rank 21+s/10 22310 221/10) 263/10,  258/10 6/10 10/10 6/10 1/10

[ 2+ | 2+ | | | | | | | |

Since its last renewal, Bullis Charter School has grown into a stable pillar, serving more of the
community’s students, and becoming the most diverse public school operating within the District
by multiple measures.

The Socioeconomically Disadvantaged and English Learner enrollment data also shows relative
stability that is reflective of those populations in the majority of schools in the District. Bullis is
particularly proud of English Learner progress: Accounting for all students on the continuum of
EL status from initial EL designation through Reclassified Fluent English Proficient (“RFEP”)




status, BCS is on par with the District. BCS also averages a reclassification rate above 50% for
the previous three years, a testament to BCS’ support for and success with EL students.

As a result of'its growth, Bullis added more than 30 teachers since its last charter renewal and
has created the following support positions to accommodate growth: Human Resources
Coordinator, full-time Director of Special Education, Director of Operations, Chief of
Academics and Educational Services, Chief of Staff, Induction Mentor, Reading Specialist,

MTSS Coordinator, Director of Community Engagement and Outreach, and Director of
Technology.

Bullis

addresses a diverse range of student needs through a comprehensive, data-driven approach. The
school prioritizes understanding each student's unique background. including socio-economic
status, language proficiency, and special education requirements. This holistic perspective
ensures that interventions are personalized and effective, meeting both academic and personal
needs.

The school fosters student engagement by offering a variety of programs tailored to their
interests. Co-curricular and extra-curricular activities, such as coding, robotics, performing arts,

and sports, are available during and after school hours. Middle school students benefit from clubs
and elective courses designed to develop leadership skills and explore personal passions.

BCS serves a growing number of socioeconomically disadvantaged students, English learners,
and students with disabilities. These groups face unique challenges, including language barriers

and the need for specialized instructional strategies. The school implements a robust Multi-
Tiered System of Supports (MTSS) to address these challenges, ensuring that all students receive
the necessary academic and emotional support.

To meet academic needs, Bullis uses differentiated instruction based on continuous assessment
data. Tools such as the NWEA MAP Growth assessments and CAASPP data help teachers
identify areas where students need additional support. This data-driven approach allows for
targeted interventions and personalized learning plans, particularly benefiting English learners
and students with special needs.

Independent study is a way in which students who have extended absences from school can get
instructional support. This flexible instructional strategy ensures that students do not fall behind
academically during prolonged absences. By providing structured learning experiences and
regular check-ins with teachers, independent study helps maintain continuity in education and
supports the diverse needs of the student body. The Charter School independent study policies
have been established by Charter School in alignment with Education Code (“EC”) § 51744 et
seq., and adopted pursuant to EC § 51747 and 5 C.C.R. §11701.

Bullis consistently outperforms nearby schools in both academic achievement and student
growth metrics. According to the 2022 California School Dashboard., Bullis students performed
at the Very High level in Mathematics and English Language Arts, significantly exceeding state
averages. The school's English learners and students with disabilities also showed remarkable
progress, with a high percentage making significant gains on standardized tests.




The school boasts impressive academic results, with 60% of all students meeting their NWEA

growth goals from Fall 2022 to Spring 2023. English learners demonstrated even higher growth

rates, with an average of 68% achieving their NWEA growth goals. Discipline metrics indicate a
positive school environment, with a significant reduction in incident reports and a focus on
restorative practices to address student behavior.

By providing a tailored educational experience that meets the diverse needs of its student
population, Bullis Charter School continues to be a preferred choice for families seeking a high-
quality, supportive learning environment. The school's commitment to academic excellence,
coupled with its innovative programs and strong community partnerships, ensures that every
student has the opportunity to succeed.

Enrollment, 2025-2032

Below are the anticipated enrollment projections, recognizing these may vary year to year,
dependent on board recommendations, programmatic needs, and/or legislative requirements that

may impact classes, staffing, etc.
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BCS Applications and Enrolilment Growth
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TFhe School’s enrollment numbers have continually-inereased-each-yearremained consistent,

reflecting the community’s strong and sustained demand for, and support of, the BCS

educational program thereby ensuring the School’s ability to reach its targeted enrollment
numbers.. Historically and currently, Bullis Charter School maintains a substantial waitlist.

2 Attendance

The school year begins annually in August. Teachers and staff return byat the beginning of the
menthAugust to participate in 10-days-efstaff development prior to the first day of school. BCS
shall-efferoffers the same or greater number of instructional days as the-local-school
distriet.LASD. Since opening its doors, BCS has offered 180 student days everyeach year.
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STAFF  STUDENT

MONTH M T w TH DAYS AYS DATE REMARKS
Aug3-13 Pre-School Year Staff Development
AUGUST v3 V4 vs Y6  v7 (No Students)
Vo Vil V2 VI3 143 Aug 14,17 Staff Development Days (No Students)
174 184 19% 20 21 Aug 18 Teacher Work Day (No Students)
24 25 26 27 28 AUG 19 * FIRST DAY OF SCHOOL
31 12 9
SEPTEMBER
1 2 3 4
8 9 10 11 Sept 7 Labor Day
15 16 17 18
22 23 24 25
29 30
21 21
OCTOBER
1 2
s 6> 7 8 9 Oct 6 Parent Teacher Conference Day (No Students)
12 13 14> 15 16 Oct 14 Parent Teacher Conference Day (No Students)
19 20 21 22 23
26 27 28 29 30 22 20
NOVEMBER 2 3 3 5 3
9 10 um 12 13
Nov 11 Veteran’s Day Holiday
15 15 NOV 2327 THANKSGIVING RECESS
DECEMBER
Dec 21— Jan 1 WINTER RECESS
14 14
JANUARY
4 5 6 7 Jan4 Students return to school
11 12 13 14
Frass 4557 20 21 22 Jan 18 Martin Luther King, Jr. Day
25 26 27 28 29 Jan 19 Staff Development (No Students)
19 18
FEBRUARY 1 2 3 4 5
8 9 10 11 12
15 168 17 13  19M Feb 15-16 Washington’s & Lincoln’s Day Holiday
22 23 24 25 26 Feb17-19 MID-WINTER BREAK
29 16 16
MARCH
1 2 3 4
7 8 9 10 11
14 15% 16 17% 18 March 15 & 17 FLG Conferences (pm)
21 22 23 24 25
28 29 30 31 23 23
APRIL 1
4 s 6 7 8
i M s e W s o e U | Apr11-15 SPRING RECESS
18 19 20 21 22
25 26 27 28 29
16 16
MAY
2 3 4 5 6
9 10 11 12 13
16 17 18 19 20
23 24 25 26 27
| BT 31 21 21 May 30 Memorial Day
JUNE
1 3
6 7 8 9% 104 June 9 #* LAST DAY OF SCHOOL
13 14 15 16 17 June 10 Teacher Work Day (No Students)
20 21 22 23 24 8 7
27 28 29 30 187 180
LEGEND:
Legal Holiday 180  Student Days
W Local Holiday 2 Teacher Work Days (8/18, 6/9)
A Teacher Work Day (NO STUDENTS) 3 Staff Development Days (8/14, 8/17, 1/19)
% Staff Development (NO STUDENTS) __2  Parent Teacher Conference Days (10/6, 10/14)
> Parent Teacher Conference Day (NO STUDENTS) 187 STAFF DAYS
¥ Pre-School Staff Development (NO STUDENTS) __0  Buy Back Days
% FLG Parent Teacher Conference Days (students-full day) 187 TOTAL STAFF DAYS

9 Pre-School Staff Development
196 TOTAL: ALL STAFF



Longer School Day and More Instructional Minutes—. The BCS bell schedule is created to best

support student learmng TK and Klndergarteners attend school eﬁhepéufmgﬂ&emem%eﬁhe

The-Grades1-3the full day beginning at 8:15am until release at 3:05pm. 1-5 grade students
attend school from 8:35 - 3:15pm each day. 6-8 grade students attend school for-61,200

- 3 30pm. A table bclow shows the 1nstruct10nal mlnutcs at BCS LOIIID’:erd to the minutes

required by the California Department of Education:

Instructional Minutes Totals & Comparison

Required (per CDE) BCS Actual
TK/Kindergarten 36,000 57,000+
Grade 1-3 50,400 60,600+
Grade 4-5 54,000 60,600+
Grades 6-8 54,000 68,000+

Additionally, Bullis Charter Schools provides ample time for students to participate in extended
learning activities-sueh-as, through co-curriculars, as-well-asand special programs such as world
language, art, music, and drama-, in addition to use of the Makerspace, a collaborative workspace
with a dedicated, credentialed teacher, allowing students to explore STEAM through creative
projects and problem-solving tasks

Students have access to extra-curricular activities at the end of each instructional day, in
accordance with the Expanded Learning Opportunities Program (“ELOP”). Many staff
participate in providing extra-curricular activities, alongside outside providers. For the 2023-
2024 school year, Bullis formed a partnership with WayToGo, a Spanish-immersion after school
program to help supplement the opportunities offered to all students for extracurricular activities.
Bullis anticipates continuing and expanding this partnership for the 2024-2025 school year, with
a full program offered for seven weeks during the summer of 2024.

Below is a breakdown of what the current start and end times look like, for each of the grade
levels:

Daily Schedule.



Kindergarten

) X i 50;4008:35 am — | 48;9608:00 am — 60860
Grade8:15 am - 3,05 pm 3:15 pm 3:30 pm
Grade-5 TK-6 learners who elect to attend the ELOP 50,400 52,457 60,860
program may have the option of staying at school
until 5:30pm.

Grade s 50,400 52457 72316
Grade 7 50.400 32.457 72316
bt 50.400 52.457 72316

Bell Schedules

Sample Kindergarten Schedule
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_ Monday Tuesday ‘Wednesday Thursday Friday
Morning Meeting, Morning Meeting, Morning Meeting, Morning Meeting, Morning Meeting,
Greeting, Calendar, Greeting, Calendar, Greeting, Calendar, Greeting, Calendar, Sight | Greeting, Calendar, Sight
8:15-8:40 Sight words Sight words Sight words words words
8:40 - 9:30 Math Math Math Math Assembly/Houses
9:30 - 10:20 Writing Makerspace PE PE Library/Handwriting
10:20 - 10:40 Recess Recess Recess Recess Recess
10:40 - 11:30 Drama Social Studies/Science | Music Social Studies/Science | SEL Skill Lesson
11:30 - 12:00 Mandarin Mandarin ‘Writing ‘Writing Mandarin
12:00 - 12:40 Lunch Lunch Lunch Lunch Lunch
12:20 - 12:40 Recess Recess Recess Recess Recess
12:40 - 1:00 Silent Reading/ELD Silent Reading/ELD Silent Reading/ELD Silent Reading/ELD Silent Reading/ELD
1:00 - 2:00 Phonics/Literacy Centers | Phonics/Literacy Centers | Phonics/Literacy Centers | Phonics/Literacy Centers | Integrated Play Centers
2:00 - 2:15 Recess Recess Recess Recess Recess
2:15 - 2:50 Integrated Play Centers |Integrated Play Centers |Integrated Play Centers |Integrated Play Centers |Art
2:50 - 3:05 Storytelling/Dismissal | Storytelling/Dismissal | Storytelling/Dismissal | Storytelling/Dismissal Storytelling/Dismissal
ample Second Grade Schedule
_ Mond: Tuesday ‘Wednesday Thursday Friday
8:35-8:40 Attend: Greeting Attend Greeting Attendance/Greeting Attendance/Greeting Attendance/Greeting
8:40 - 9:30 PE Morning Meeting Art Morning Meeting Assembly/Houses
9:30 - 10:20 Morning Meeting Mandarin Reading Mandarin Morning Meeting
10:20 - 10:40 Recess Recess Recess Recess Recess
10:40 - 11:30 Math Math Math Math Math
11:30 - 12:20 Drama Reading Music Reading PE
12:20 - 12:40 Lunch Lunch Lunch Lunch Lunch
12:40 - 1:00 Recess Recess Recess Recess Recess
1:00 - 1:25 Ent /ELD Ent /ELD Ent /ELD Ent /ELD Ent /ELD
1:25 - 2:15 Reading Writing Co-Curriculars Writing Writing
2:15 - 3:05 Social Studies/Science | Makerspace Co-Curriculars Social Studies/Science | Social Studies/Science
3:05 - 3:15 Class Jobs/Closing Circle| Class Jobs/Closing Circle| Class Jobs/Closing Circle| Class Jobs/Closing Circle | Class Jobs/Celebrations

Sample Seventh Grade Schedule




Mond: Tuesday ‘Wednesday Thursday Friday
8:00 - 9:00 ‘World Language Science ‘World Language Science ELA
9:05- 10:05 Science Fab Lab PE ‘World Language History
10:10 - 10:30 Advisory Advisory Advisory Advisory Advisory
10:30 - 10:50 Recess Recess Recess Recess Recess
10:50 - 11:50 Math Math Math Math Math
11:55 - 12:55 Drama/Music/Art Electives Drama/Music/Art Drama/Music/Art Science
12:55 - 1:15 Lunch Lunch Lunch Lunch Lunch
1:15-1:25 Recess Recess Recess Recess Recess
1:25-2:25 ELA ELA ELA History PE
2:30 - 3:30 History History History PE Clubs

Below is a copy of the academic calendar for the 2024-25 school year:

(Page intentionally left blank)

Academic Calendar, 2024-2025.
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Independence Day - 7/4

0 Instructional Days

New Staff Development - 8/1-8/2
Staff Development — 8/5-8/13
First Instructional Day — 8/14

13 Instructional Days

20/22 Work Days

Labor Day - 9/2

Data Day - Half Day - 9/20

FLG Conferences - Half Day - 9/26
FLG Conferences - Full Day - 9/27

19 Instructional Days

20 Work Days

Data Day - Half Day - 10/25

23 Instructional Days

23 Work Days

Veterans Day — 11/11
Thanksgiving Day — 11/28
Thanksgiving Break —11/25-11/29

15 Instructional Days

15 Work Days

Winter Recess —12/23-12/31
Christmas Day — 12/25

15 Instructional Days

15 Work Days

11  Legal Holiday (no school for students or staff)
20  Local Holiday (no school for students or staff)

11 staff Development (no school for students)
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5 6 7 8 9
12 13 14 15 16
19 20 21 22 23
26 27 28 29 30

2 3 4 5 6
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16 17 18 19 20
23 2 25 26 27
30

New Years Day (Observed) - 1/1
Winter Recess, con. —1/2-1/3
Staff Development — 1/6

First Instructional Day - 1/7
MLK Jr. Day - 1/20

18 Instructional Days

19 Work Days

Washington's Day (Observed) — 2/17
Lincoln's Day (Observed) — 2/18
Mid-Winter Break — 2/19-2/21

Data Day - Half Day - 2/7

15 Instructional Day
15 Work Days

FLG Conferences - Half Day - 3/20

FLG Conferences - Full Day - 3/21

Data Day - Half Day - 3/28
20 Instructional Days
22 Work Days

Spring Break — 4/7-4/11

17 Instructional Days
17 Work Days

Memorial Day — 5/26

21 Instructional Days
21 Work Days

Last Instructional Day - Half Day - 6/5
Last Work Day for Teachers — 6/6
Junteenth Independence Day - 6/19

4 Instructional Days
5 Work Days

Attendance Policies. The process by which Bullis Charter School accounts for student attendance
and reporting atBES-is as follows:




o-_Teachers take attendance at the beginning of the day for kindergarten-thru
sixthTK/Kindergarten through 5" grade, and at the beginning of every period for
seventh6th, 70 and eighth8™ grades.

- Registrar or front office team contacts families who have not indicated a reason for thean
absence and ensures all absences are eeded-correctly coded.

o-_Students who are part of independent study receive the appropriate coding in the student

information system based on the verification sheets, detailing equivalent work
completion.

o-_Teachers verify attendance accuracy weekly and sign attendance reports.

+-_Monthly attendance reports are created and reviewed by the prineipalExecutive Director
or designee.

o- The-meonthlyMonthly attendance reports are submitted to SCCOE.

nGoals and

Phllosophy

3 What Hit Means Fe-BE-An“to Be an Educated Person*In-Fhe in the 21°" Century

AnBCS believes that an “educated person” in the 21% century is a lifelong learner who has
developed competence, self-motivation, confidence, and responsibility. The BCS program is
built on developing the academic and personal attributes described below:

The Academic Attributes Of An Educated Person In The 21* Century Include:

O—KﬂewJ;edgeacademzc attrzbutes of aﬂdﬂbﬂﬁ}#&&é@m@ﬂs&a&ﬁeﬁdﬂk}%&an educated
person in 5 5

. Uﬂder—s%aﬂd-mg—ef—the de&gﬂ—t-hmkmg—pfeeess—ﬂ“ century 1nclude
- Knowledge of and ability to - A core knowledge which - Understanding of the design
demonstrate solid skills in includes cultural, thinking process

reading, writing, and speaking mathematical, and scientific
literacy

- Knowledge of history - Ability to think critically. - Ability to effectively use

creatively, analytically, and technology as a tool and
logically understanding its uses
- Ability to gather and organize - Understanding of the - Ability to critically assess data
information mathematical process,

including application

- Ability to appreciate, enjoy and - An understanding of political
respect the visual and process
performing arts

The personal attributes of an educated person in the 21% century include:




- Concentration, focus and
perseverance

- A strong sense of connection to

Ability to work cooperatively

with others

Valuing relationships, respect

- Adaptability

Ability to honor differences

and responsibility for the world

- Resourcefulness, confidence
and motivation

- Clearly developed social-
emotional intelligence

- Celebrates diversity

for others and authority

Enthusiasm, a sense of wonder

including cultural, ideological,
and philosophical

A passion for lifelong learning

and curiosity

Ability to communicate with

- A strong social conscience

respect and compassion

Ability to think logically, make

informed evaluations, and

problem-solve

- A global perspective

As part of Bullis Charter School’s 2022 WASC accreditation activities, the school reviewed and

updated the school’s strategic objectives, which also reflect the schoolwide learner outcomes:

- All students will self-advocate, take agency, and become active listeners.

- All students will achieve academic success.

- All students will discover and pursue individual talents and interests.

- All students will model the six character pillars (respect, trustworthiness, caring, fairness,

responsibility, and citizenship).

- All students will become self-confident contributors to the global society and
demonstrate understanding of the interconnectedness of people and their environment.




EdueationAs BCS approaches its 20th anniversary, the school anticipates continuing to use these

objectives to guide future strategic plans, ensuring all students are prepared for a future-ready
workforce. The Charter School pursues the objective of enabling pupils to become self-
motivated, competent, and lifelong learners.

Educational Philosophy—
The following are the key elements of the founding team’s-educational philosophy that areis the
basis of the educational program at Bullis Charter Sehoel:Schools.

Standards-based Curriculum. The faculty and staff at BCS believe that a rigorous standards-
based curriculum is the cente@lece of a successful educatlon Qrogram eufﬁeu—l-um—%%%e‘a%y

HORPF &.aﬁ=$h%y—agfe%thakstat}da¥d55tandards help to unlfy the efforts of the

school community and provide a common focus and collective purpose to educational activities.

Collaboration:—At. BCS;-we-believe believes that learning best occurs in an environment of
collaboration;- therefore, collaborative relationships are developed both inside and outside the
classroom. Inside- the class, teachers leverage the learning opportunities students gain through
working with others (adults and peers) to develop their potential for building knowledge and
skills. Outside the- classroom, a strong school community is paramount to the framework of the
school;- collaborative relationships among community members continue to be established.
Professional- development for faculty is available both in the format of a-twe-weekan August
pre-session teacher- institute, as well as en-an-on-geing-basis:ongoing throughout the year.

Opportunities for on-going collaboration at ecach grade level,- across grade levels, and with other
professionals in the Bay Area are provided. -BCS parents- collaborate and are committed to
being meaningfully involved on a variety of levels. Parents take- part in classroom work, parent
education and school governance, netin addition to mention-community- building and
fundraising.




Experiential Learning Environment. Research clearly shows that children learn best by doing and
showing. Bullis believes in creating an experiential learning environment where students actively

engage in hands-on projects and real-world scenarios. Project-based learning (“PBL”) is a
fundamental aspect of the curriculum, enabling students to integrate skills across disciplines.
Each learner, starting in Kinder, participates in PBL units. A PBL unit is characterized by its
real-world relevance, interdisciplinary integration, student autonomy, collaborative learning
environment, emphasis on investigation, opportunities for reflection and revision, authentic
assessment methods, and sustained inquiry over an extended period. In this approach, students
answer driving questions such as “How might we preserve natural habitats globally to allow

plants and animals to thrive?” or “How can we as data scientists and engineers help solve a
problem caused by weather?”, drawing upon knowledge and skills from multiple disciplines to

come up with solutions. Learners work collaboratively in teams, guided by teachers who serve as
facilitators. Through inquiry-based exploration, students develop critical thinking, problem-
solving, and communication skills, while also gaining a deeper understanding of the subject
matter. PBL unit assessments focus on the quality of students' final products or presentations as
well as provide an opportunity for learners to reflect on their learning and process. This sustained
engagement in projects fosters a love of learning, curiosity, and a sense of ownership over one's
education, preparing students for success in the dynamic challenges of the 21st century. More on
PBL units can be found in the Project-based learning section below. In addition to PBL units
teachers use a diverse array of strategies, including role-playing, debates, discussions on current
events, demonstrations, field trips, guest speakers, and classroom visits, to bridge the gap
between theoretical knowledge and its practical application in everyday life.

Individualized Student Achievement:. BCS is committed to differentiated instruction, ensuring
that each and every child in the classroom has goals and assessments that demonstrate individual
achievement-and-learning. achievement and learning. Individual student achievement plans and
assessments, differentiated instruction, and teaching to the whole child are all modalities utilized,
with learning tied to meaningful, measurable outcomes. In addition to standardized tests, local
measures of learning, such as portfolios, student demonstrations and anecdotal records, are also
incorporated. Enabling this paradigm shift from teaching one lesson to all to- facilitating learning
for each student at the appropriate instructional level requires ongoing professional development;

another-aspeet BCS s committed-to.,

Reach Beyond Themselves to Achieve Full Potential:. A dialogic approach to teachingeducation
and the fermatienestablishment of a constructivist classroom-(, where students-and

teachersknowledge is co-censtruetinewledge)constructed by students and teachers, give voice

to each and every child. Experiential learning opportunities that allow children to manipulate,
experiment, and draw their own conclusions are offered to naturally engage our students.




look for ways to create interdisciplinary lesson plans and to incorporate the performing and fine
arts into their curriculum. WeTeachers model and encourage action research to address
challenges in the classroom and promote an attitude of learning from asking questions, exploring
possible answers, and evaluating assumptions. In-addition;-certitficated-teachers-are-committed-to

obtaining National Board Certification.

Global Perspective:. BCS realizes that eurthe school community is but one small community in
an interconnected system of world communities. OurBCS teachers incorporate global
perspectives both in the classroom, through academic disciplines of social studies and language
arts, as well as enoutside the playgreundclassroom through conflict mediation and solutions

teams. As a member of Take Action Global, BCS partners with schools around the world to
engage in collaboration around climate action education - more on this is below. BCS's diverse

ultural Qroﬁle Qrov1des numerous oggortumnes to brmg the world 1nto the classroom hfeslalls

%he—e-kas%ﬁe%Cumculum is adopted to allow for the development and 1ntegrat1on foicof an
international perspective. This includes recognition and inclusion of cultures in classroom
libraries, the celebration of traditions in classrooms, and PBLs that focus on communities and
perspectives outside of the school. Additionally, language is a great avenue to develop a global
perspective linguistically and culturally. For example, students in TK-5 learn Mandarin; once
they reach middle school, they are given the choice of continuing with Mandarin instruction or
switching to learning Spanish.

Interconnectedness of Communities and Their Environments. BCS believes that its students and

schools are contributors and connected to the local Los Altos community as well as across the
South Bay. BCS seeks opportunities for students to learn about the history of what is indigenous

to this area in terms of people, environment and biodiversity. In third grade, for example, a PBL
unit centers on the Ohlone peoples, who have resided in the San Francisco Bay region for over
10,000 years - more information is shared in the Thematic, Integrated Curriculum section below.
At Bullis, learners are given multiple opportunities through projects, design-thinking modules,
field trips to local museums, and research, to explore and apply their understanding of the
interconnectedness of these domains. Furthermore, learners are encouraged to cultivate systems-
thinking skills for enhancing the environment and infrastructure of the city. They engage in
project-based learning designed to delve into themes of social justice and entrepreneurship,
sharing their insights with the local community and stakeholders.

Regarding climate change education, BCS was one of the first schools in California to join Take
Action Global as a Climate Action School. This partnership provides students with 10-month

school-wide climate education learning experiences that include educator certifications and an
online Community of Practice, cross-curricular resources, guided schoolwide data collection,
school-to-school international virtual exchanges, and a student-led schoolwide climate project.

BCS places a strong emphasis on direct interaction with the environment and biodiversity,
recognizing the significant impact on communities and daily lives. For instance, learners actively




participate in co-curricular gardening classes aimed at maintaining the school gardens.
Additionally, middle school cooking intersession classes incorporate herbs cultivated in the

garden to craft healthy dishes. Furthermore, the middle school leadership club takes initiative by
organizing garden clean-up events. Through these efforts, BCS is actively advancing awareness
and understanding of sustainability and promoting a healthy lifestyle.

Mutual Respect and Civic Respons1b1hW—As—a—ehafter—seheel—we4&a¥e—a+m+que~eppemm&y49

pesmlvemember&eﬂmeg}ebalr At Bulhs teachers and staff are comnntted to fostermg a
harmonious and socially responsible community. BCS uniquely cultivates a sense of belonging
and joy among staff, families, and learners. Emphasis is placed on civic responsibility,
encouraging active engagement in community—A+BES-we-influencethis-outcome by

prometing-a-sense-of service-and responsibility-to-the issues and the development of responsible

citizenship. The fundamental goal is to nurture children into positive global community:
elassroom- contributors. Students learn to recognize and appreciate diverse perspectives through
classroom jobs, campus beautlﬁcatlon pro_] jects, and a—v&ﬁe{-yLefvarlous commumty service
activities. A . oty
reiforee A comprehenswe social- emotlonal program relnforces pos1t1ve c—hafaeter—tralts—aﬂd
interactions;-build, fosters respect and-appreeiation-for diversity, as-wel-as-theand equips

students with tools for problem--solving and conflict resolution. Oppertunities-to-participate-in

Our Middle School provides ample opportunities for leadership development through
participation in clubs such as the Leadership Club, Coding Club, Cooking Club, Sewing Club,
and First Lego League (“FLL”). Students have the chance to engage in school governance
encourage-the-expression-ofstarting in elementary school. allowing them to express their voice,
develop critical thinking skills, and understand the importance of participating in the democratic
process._These leadership opportunities not only enrich students' educational experiences but
also empower them to become effective leaders and contributors to their school community.

A Lifelong Love of Learning:. A love of learning is best fostered by nurturing a culture of
exploration, both insidewithin and eutsidebeyond the classroom. ABCS’s child-centered
approach-te-learning-where-each-ehild's, identifying and challenging individual interests-are
identified-and-challenged;-will naturally-engage, not only engages students and-enceurage-an-on-

goinglove-ofbut also nurtures a lifelong passion for learning. BCS uniquely positions itself to
cultivate a community of learners committed to exploratlon learmng—t-hat—wﬂl—tr-aﬂseeﬂel and
innovation, equipping all learners with the

will-alse-beessential future-ready skills needed for success in an ever-evolving world. In
addition, teachers at BCS are also expected to continuously challenge their own knowledge and
skills en-an-engeing-basis-through ongoing professional development and action research, and-te
teachsharing their insights w1th others what—t-he{fha*%e—leamed—BGS—h&s—to contribute to the
collective growth of the unigy s g P 3
come-togetherlearning community. Co- currlcular and extracumcular courses (such as Studen
Council, Broadway Dance, Improv, Eco-Champions, etc.) as well as intersessions - focusing on

design-thinking, entrepreneurship, etc. - allow learners to explore;tearn other areas of learning
and innevatedevelop their passions. These experiences complement the academic curriculum,
providing students with opportunities to delve deeper into subjects of interest, collaborate with
peers, and apply their knowledge in real-world contexts. By fostering a holistic approach to




education, BCS empowers students and adults to become lifelong learners, critical thinkers, and
innovative problem-solvers.

4.—How Learning Best Occurs

Fhe-Sehoeol. Bullis firmly believes thatin the academic potential of each and-every-child-eanbe
academieallysueecessful-andthat-each—and, recognizing the uniqueness of every student. It is
unique—The—Sechool-believesthe BCS philosophy that learning best occurs in self-centained

classrooms led by skilled teachers-with—the—skills-and-knewledge-ofa—variety—of, proficient in
diverse teaching techniques and methods;and-equipped with specialized materials that-ean-based

on research, data, and evidence. This approach ensures tailored instruction to meet the varied

1nstruct10na1 and social- emotlonal needs of evewsmé%m—?h%seheekals&bel%ﬁﬂ%h%us%e#

leafmﬂg—besi—eeeufs—m—em%eﬂmeﬁ%s—th&t—mel&de lmpactful asscssmcnt mcthods, 1nclud1ng

norm-referenced screeners, diagnostic assessments, and locally created standards based
assessments are used to guide the selection of optimal teaching strategies for individual students.
A robust, three-tiered support system and Multi-Tiered System of Supports (“MTSS”) has been
implemented to ensure targeted learning for all. BCS’s belief is rooted in creating learning
environments that offer meaningful content with-choices-for learning:adequate, ample time,
space, and materials, immediateprompt and meaningfulconstructive feedback-and, progress
benchmarks-efpregress, enriched envirenmentsurroundings, and collaborative learning
opportunities: within safe settings.

To this end, all BCS programs incorporate Essential Elements:

+(1) High Expectations:. Academic rigor; exceed state standards; highly qualified
staff; intensive professional development; prepare students for high school and beyond
regardless of environment; contributing role in society; and life.

24(2) Personalized Learning:. Personalized Learning Plans; self--development (develop
passions, find voice, agency, social-emotional development); life skills assessed and
emphasized (learn how to learn, technological competence, career/vocational
opportunitiesy).

3:(3) Integrated Learning:. Collaborative teaching; interdisciplinary studies (curriculum
transcends multiple subject areas, opportunities for inquiry); flexible scheduling (time for
depth & mastery & project-based learning); authentic assessment (exhibit mastery across
curriculum).

4.(4) Real World Applications:. Increase student engagement through meaningful
learning immersion, relevance through action, application to reinforce learningy;;
“Intersession” (learning beyond classroom; synthesizes previous learning; PBL driving
questions; applies learning to new experiences); global education; biliteracy pathways.




5(5) Community Supported Learning:Mentor-. UtilizeProgram(experts;field
professional;researchers):-workplace-internships:utilize technology & resources; global

awareness & participation; participation in the “Take Action Global” as California’s first
Climate Action School (providing learners with 10-month, school-wide climate education
learning experiences); service learning; parent-edueationlocal and regional partnerships;
(see description of the Interconnectedness of Communities and Their Environments

above).

Standards-Based Curriculum—. BCS bases all curriculum on the Common Core State Standards
for whateach-student-will- master-in-all subjeet-areas-are-in-placeCalifornia (“CCSS”), Next
Generation Science Standards (“NGSS”), the remaining State Content Standards, English
Language Development (“ELD”) Standards, and the State’s frameworks (e.g., History/Social
Science, VAPA. World Language, etc.), competency standards and frameworks (e.g.. P21
Framework for all-gradetevels:21st Century Learning, CASEL Framework, amongst others) as
well as social justice standards (collectively, “Standards™). Standards provide a basis for
articulation among teachers, clarify understanding, and promote persistence and collective
purpose.® BCS follows the lead of prominent researchers such as Marzano* and Schmoker® who
demonstrated the success of %aﬁéafd%Standards-based currlcula Staﬂdafdﬂareﬂé&a%a%%fer

qupes%éReseﬂheJ&z—@QQ%At BCS, %h%staﬂdﬁdm%reg{ﬂ-aﬂy%eﬂewedﬂﬂ%ﬂsedﬂeee?dmg
to-the-changing needs-of ourstudents-and-the-priority Standards undergo regular review and
revision based on data collected from local and state assessments, aligning with evolving state
expectations-{see-belewregarding CCSS-and NGSS).. Working within and across grade level

teams, teachers use these standards,-our assessment tools, and the current literature on best
educational practices to design dynamic curricula that address eurstudents’ specific needs.
Teachers’ schedules are created so that they can meet informally-on a regular basis to share ideas
and resources, peer-observe peers, and discuss instructional strategies relative to meeting state
standards. Long term curricular planning is completed by teachers at the beginning of the school
year and adjusted throughout the school year in order to outline their class’s course of study and
to ensure completion of the required curricula.

Differentiated Instruction—. Within the classroom, teachers use a variety of instructional
techniques to meet individual student learning styles. BCS trains teachers to deliver
individualized instruction based on a thorough assessment of students’ academic needs. Research
has shown that differentiated instruction is particularly effective in elementary grades to increase
student learning{Fomlinson;2000)..0 Strategies such as directiondirect instruction, peer—-assisted
learning, cooperative learning, flexible grouping, and student-initiated learning-(see-below) are
used as determined by the teacher based on the objectives of the lesson and the needs of the
students. Classroem-instruetional-aidesTeaching assistants and associate teachers support student
learning by working with small groups of children in various curricular areas.

3 Rosenholtz, S. (1989). Teachers’ workplace: The social organization of schools. New York: Longman.

#Marzano, R. J. (2010). Formative assessment & standards-based grading. Solution Tree Press.

5 Schmoker, M. (2018). Focus: Elevating the essentials to radically improve student learning (2nd ed.). ASCD.

% Tomlinson, C. A.. Brighton, C.. Hertberg, H.. Callahan, C. M., Moon, T. R.. Brimijoin, K.. Conover, L. A., &
Reynolds, T. (2003). Differentiating Instruction in Response to Student Readiness, Interest, and Learning Profile in
Academically Diverse Classrooms: A Review of Literature. Journal for the Education of the Gifted, 27(2-3), 119-
145.




Throughout each day, classroom teachers use a variety of grouping strategies to maximize the
learning in the classroom: whole-group, small--group, individualized. Much of the time, students
are involved in cooperative learning activities that require them to utilize individual strengths to
complete a task together. The discourse required during such activities caters to the needs of all
students, regardless-of their-individuallevelsincluding English Learners and Special Education
(“SpEd”) students.

Student-Driven Learning—. Bullis Charter School is replete with opportunities for student-
initiated activities. In-previdingProviding students with choice across the curriculum;-we-altew
allows them to develop and apply knowledge and skills in a relevant context in which they can
maintain interest. As there is no single medium that works for every learner, Bullis teachers
create lessons based on the principles of Universal Design for Learning. In doing so, teachers
promote students’ understanding of information, concepts, relationships, and ideas. In turn,
learners are offered multiple choices to engage in and represent their learning. This is true both
in and out of the classroom across all subject areas, before, during, and after school and in every

frem%}elﬁe{—hee%%F or example in Sth ,qrade Soc1al Studles learners use ch01ce boards to

determine how to represent their learning of the American revolution. They could choose to read
an article, listen to a podcast, or watch a carefully curated video. Learners have the choice to
engage in the content that works best for them in order to prepare for a collective class
discussion. While they are required to complete a broad range of activities, they are also allowed

1ndependence in choice to suit their interests and learmng style Smdems%mmgemwhm%nkm

The BCS staff utilizes-eurrentutilize a range of research-based teaching practices to encourage

student-centered learning. In English Language Arts, teachers use data to plan differentiated
skill-based small groups that are specifically tailored for each student. Even within these small

groups, teachers offer a wide variety of student-directed choices. For example, ato practice
fluency skills, learners can choose to participate in readers theater, record their reading on iPads,
read with a partner, or engage in repeated reading of short passages.

A love of reading and an ability to discuss literature collaboratively is developed through the use
of literature circles in the classrooms. -Literature circle discussions are student- initiated and
student-led, with some facilitation by teachers;-aides;-and parents—In. Writing
Wetkshop;curriculum is interdisciplinary and integrated with reading, allowing students
ereatively-multiple opportunities to research and write on self-chosen topics;-and-learn and class
texts. Students collaborate with teachers to develop rubrics that encompass conventions and
craft, learning to critique their own work threughthroughout the writing process- and track their
progress towards achieving their goals. In Math, teachers maintain math centers, wherein




students can choose from a variety of math-based games and activities. Optional math
paeketschoice boards that provide a different take on math skills are commonly provided to
students who enjoy a challenge. -OurThe two core math programs both require students to work
collaboratively and to be actively engaged in their learning: "EverydayEureka 2.0 Math" (K-5)

encourages problem-solving and looking at multiple ways of addressing programs, and CPM (6-
8) with the teachers taking on the role of a coach, gurdrng, supportrng and summarrzrng

Beyond the realm of academics, students have still more input as to how their education unfolds.
Weeldy-elassClass meetings provide themstudents with an opportunity to shape both the
academic and social climate of their classrooms and, through their student council representative,
the school. Outside the classroom, many of our students participate in a variety of clubs, and are
in turn responsible for making decisions that effect change outside the classroom Our

mlddle school students can elther lead or join a student interest club that meets once a week,

with teachers serving as facilitators. Club examples include video engineering, debate and

critical thinking, soccer, and woodworking. Additionally, the middle school offers students an
opportunity to be part of a Leadership Club. This group not only engages in community

service/outreach opportunities for students, but also organizes student and school-facing events,
including heritage month celebrations, spirit weeks, talent shows, food drives, etc.

asThe Middle School

BCS. These two- week units that hapr)en three times a real—werld—rssueer—areehaﬁeﬂged—teﬁut

on-acompleteproductionyear consist of “A-Mid-Summer Night's-Dream”(direeting; producing;

set-integrated, interdisciplinary, design;-aeting;-stage-thinking units that promote future-ready

skill building, with a focus on competency development such as creatlve and crltlcal thmkmg1

pe%%aéul&aeh&eeat%feﬁhes&tdeﬂt%teamwork The structure of intersession allows BCS to

create environments where middle-school students are already getting to practice these skill sets
outside of the “traditional” classroom setting. Students are empowered to take advantage of the
flexible schedule and self-chesenselected area of interest, allowing them to be accountable for
their learning: through goal--setting-demonstrating;-and-evaluatingleadingsetting, providing
evidence, and self-evaluation. Intersession themes target future-ready skills such as
entrepreneurship, business development, financial literacy, robotics and coding, cooking,

woodworking, and sewing.

Self-learning experiences lead to the last Intersessions in the 6th, 7th and 8th grade year when
the culminating projects provide opportunities for the students to teach;-organize a
“performance”;-develop-a-pertfolio or exhibitions and participate in an-oral defense-presentations




to community members. All units are interdisciplinary and standards-based, and community
resources including experts and mentors are utilized as positive adult advocates for the students.
Examples of intersession content are included below.

Technology Integrated Instruction—. The BCS Technology Program, guided by the NETS
(National Educational Technology Standards) and the BCS Technology Plan referred to by
classroom teachers, is designed to increase student achievement through technology integration.
Instructors seamlessly apply technology as a tool tefor the curriculum and student learning.
Technology skills are taught in the context of project-based units integrated with curricula so that
students can apply these skills in real-life learning. For example, Kindergarteners use ABC
Meuseapps such as Learning without Tears to sertshapes-and-celors-orto-physically "aet
eut"trace the letters of the alphabet;-third-graders-ereate-meviesbased-on-theirresearch-of
prominent-Americans;tst-graders- while SeeSaw and Teaching Strategies Gold are used for
tracking assessments and collecting achievement data; 2nd graders create podcasts to teach
others about the plight of the Leatherback Turtles; 2nd-graders-design-online nutrition-games
using-Serateh3rd graders create movies based on their research of prominent Americans; 7th
graders utilize online applications to track their reading progress; and 8th graders design and
code educational apps using the design thinking process; and all students manage their
epertfolioe-portfolio using FreshGradecither Seesaw or Google Classroom to track their learning
and to communicate their progress on their FEGs:Focused Learning Goals (“FLG”). Technology
continues to be used as a tool and seamlessly integrated into the middle school curricula.
Students use Garage BandGarageBand to compose scores for the student-produced play and
Google Sketch- Up to draft their woodworking projects as well as online programs such as
“Brainelogy”GiveThx in Advisory to cultivate a “growth mindset™whichreseareh-has-shownto

As a team, teachers ensure that all technology skills, projects, and programs as well as the
teacher and student-designed rubrics to evaluate them are aligned to the grade level standards
and-the BCS-Technology Plan’s-Secope-& Sequenee. Students and parents are directed to links to
educational sites that can be used to reinforce and/or enhance student learning. -For example, in
middle school math courses, parents and students are shewngiven access to the “hetmath"tink
on-the-College Preparatory-Math-site-whiehclass OneNote notebook where they can be-used-at
heme-by-students-who-require-assistance-on-the-math-hemewerksee the work their children do in

class and what our expectation of work looks like; homework i is posted for mest-classes on elass

Google

Classrooms and Mandarin students QK-S}have access to_curriculum such as the Better Chinese
online program to practice Mandarin outside the classroom.

Thematic, Integrated Curriculum—. BCS teachers proactively integrate subject matter across
curricula to make learning come alive. Numerous studies by Glatthorn1994)” and others have
shown the effectiveness of thematic instruction. To operationalize thematic instruction, teachers
create prOJCCt -based learning units that span multiple subj ects and creatlvely use local resources.

7 Glatthorn, A. A. (1994). Constructivism: Implications for Curriculum. International Journal of Educational

Reform, 3(4), 449-455.




students engage in an 1ntegrated science and s0c1al studies prolect based learning that revolves

around the driving question: How can we foster sustainability in the Los Altos community while
honoring the Ohlone way of life? This PBL unit centers on the Ohlone peoples, who have

resided in the San Francisco Bay region for over 10,000 years. Students delve into various

aspects of the Ohlone culture, exploring their cultural values and how these were manifested in
their daily lives, as well as the natural resources they utilized for food, housing, tools, and more.

A crucial component involves a visit to Coyote Hills, the ancestral homeland of the Tuibun
Ohlone people, providing students with firsthand insights into the historical lifestyle of the
Ohlone. Using this knowledge, learners decide whether to craft a game, a model, or a digital
poster as a response to the driving question. Additionally, they compose an opinion essay
supported by evidence gathered from research and learning expeditions. The culminating writing

pieces and projects are then shared with parents and the broader BCS community, fostering a
collaborative celebration of the students' achievements.

In fourth4th grade, students also participate in a Gold Rush simulation unit. -As members of
mining teams, they vieariously-experience the excitement, hardships, and the challenges of a
19%- century gold rush. —StudentsTeams must overcome obstacles and make difficult decisions
egardlng thlngs such as dlsease lack of food, harsh weather and crime whlle they seafeh%er

contrnue learning about the Gold Rush and trvrng to

feahsti&v&ewef—hfe—m—a—&nmng—e&mﬁ

"find" gold for their team. This unit culminates with a-Geld-Rushan overnight field trip as-well-as
a-student-hosted-"to Sacramento and Coloma ("Gold Country"), where learners visit the Capitol
building and Sutter's Fort to see and absorb California history up close. They also visit Marshall
Gold Discovery Park, which has a museum and replica of Sutter's Mill, not far from the site
where gold rush-day"-complete-with-statienswas originally found in 1848. At the campground,
they partrcmate in s1x voorkshops that cesshosidbss b oo Lonen e v Lo sl s

-provide hands-on learning

pportunltles related to the Gold Rush and proneer era, 1nclud1ng gold panning, a Mountain Man
demonstration, and tinsmithing. Fifth grade students attend a week-lengmulti-day outdoor
science school where they learn about conservation and the sustainable ecosystem while being

surrounded by the natural enVlronment lihe—ﬁfth—gf&d&swdents—a}se—attend—a—ueeleleng—tﬁp—te

d&ta—ffem—egg—haymg—feﬂm%es—a*meleasmg—hatelﬁﬂgs—Opponumtles for hands -on, experlentlal

units such as these allow students to not only benefit from environmental education, but also



allow them to witness, first-hand, how they can affect positive change in their school and local
community (character development) through practical applications of learned knowledge and
real--life problem--solving skills.

BCS has also adopted curriculum materials that suppert-our-emphasis-en-emphasize project-
based learning. Programs, such as “tateraet"Junior Achievement (“JA”) and “College
Preparatory Mathematics";-were-adopted (“CPM”) are used because they emphasize problem-
solving, inquiry, and working cooperatively. We-haveBCS also purchased-and-ereatedprovides a
plethora of supplementary materials in order to provide hands-on, experiential, higher order
thinking activities for eusr-students.

Friday-Co-Curricular classes take students out of their regular classrooms once a week to work
with teachers in areas that promote this type of thinking as well. For example, in the web-page
eles+gn—el—ass—4t-h—6t-h—Game of Life! Learning about Jobs and Expenses 3rd-5th grade students

Werleﬂg%tlrm%age&and—le&rmnglearn how to useth%lﬁteme%ascreate a researc—h—preduetierr
and-communicationtookbudget, understand taxes, create a savings account, track expenses, and

make investments. Students then learn how to analyze real-world data and prices in order to
make informed and rational decisions about purchasing and budgeting. Learners work together
throughout this real-world course to design personalized portfolios and present them at a

culminating event. Additional information on co-curriculars can be found in the Multiple
Intelligences section below.

Community Supported Learning—One-of the-. A key faetorsin-BES s-factor contributing to

BCS's success is eueevewhelmmglevekeﬁparei%ﬂﬂdreemmuﬂwme robust involvement- of

parents and the communitv Parents-a

9 ROW 3 3 deeply aligned with our
school mission, they—areeﬁe&entmsted—wrﬂﬁespenﬁbk&es—aﬂd%qlkweﬂeﬁde—bﬁiée egularly
take on responsibilities and collaborate closely with staff on projects whichthat directly
impaetenhance learning opportunities for our students:-in-, both within and outside the classroom
(e, ln-class involvement includes activities like reading to students, runn-ingmanaging centers,

feemee@lympiaﬂ%eaehmgspe&s—}and HW%%%WWM&%%-GW?‘%‘&“‘S
(e-g—Sustainable-Chefis-taught by-a-coming in as guest speakers on topics connected to the

curriculum To 1llustrate examples for the middle school mtersessron, parent whe-is-a-chef
sexperts contribute by

presenting on topic s such as %ed&e%aﬂeieﬂ%&eme—fer—é*—gr&ders}—\&le—are—fertu&atedesg
thinking, sustainable architecture, and entreprencurship. They actively participate in panels to

have parents-invelved-inthe-elassroomoffer insights on student designs for the School of the
Future Intersession and serve as guest speakers, sharing their-expertise as-wel-on engineering,

sustainable design, and architecture. Parent velunteers-assisted-in-instructing the-students




students-the roles-and responsibilities-of their jobs; Chinese parents-in-6%
students-how-to-use-a-brush-and-inkcultural festivals like the Mid-Autumn Moon Festival and

Dia de los Muertos, to providing expertise in Chinese calligraphy:-and-an-unele; whe-is-a
pfefess*eﬂ&l—, Native Amerlcan tradmons= local government roles, and Shakespearean &eter—hel—ps

Beyond the classroom, parents play a pivotal role in organizing school-wide events such as the
Diversity Celebration, a full-day festival held in the spring. Families representing the diverse
fabric of our school are invited to set up booths showcasing samples of traditional food,
costumes, games, and clothing from their home countries. Children and caregivers from around
the local community enjoy sampling the delicious flavors of so many different types of cuisine
and listening to the music and dance from these countries. This entire event is parent-run and
sponsored. In addition, parents organize cultural events like Diwali and Lunar New Year,
bringing in food and games to classrooms. The BCS gardens and libraries are run entirely by
parent volunteers who dedicate hours of their time to ensure these spaces are beautiful and well-
stocked with the latest books and supplies.

A large number of BCS alumni remain engaged in the school community. For instance, high
school students return regularly to support play productions, such as running the lights for the

recent performances of "Lion King" and "Mean Girls." They also train 5th and 6th grade students
in drama tech crew, ensuring that their knowledge is passed down from when they were part of
these musicals. In addition, BCS alumni frequently participate in project-based learning
activities and intersessions, serving as panelists, providing feedback to learners on their designs
and models, and supporting the teachers. Most recently, several BCS alumni joined the new
financial literacy intersession. These high school and college students served as case studies for
the financial literacy simulation, offering first-hand knowledge and advice to 8th graders.

Teachers also useutilize community resources for curriculum support. During Red-Ribbon-Week;

Notable examples include 3rd grade students organizing a bake sale to promote community
sustainability, raising $111, which was donated to GreenTown Los Altos. In return, GreenTown

Los Altos Volunteers recmrocated by giving a Zoom nresentatlon for all studeﬂts%e»wl&ﬂg

%ea&meﬂ%F&eﬁHyLaﬂd—the—D&ny—@eﬁﬁeﬂ%esﬂpplemeﬂ%@heHm&s—F&e}d 3rd grade classes.
Additionally, the 4th grade team partners with Educational Discovery Tours to organize and
implement a multi-day trip to Gold Country. Other instances of field trips augmenting

theenhancing grade--level curricula include eutingsvisits to the Tech Museum, Redwood Grove,
the SEMOMASFMOMA, the Marine Science Institute, and Fire & Police stations-where.
During these outings, personnel with expert knowledge furthercontribute to the learning
experience for eurstudents.




BCS also benefits from some spe01a1 community partnershrps that allow the sehool-Charter
School to provide innovative and unique 1earn1ng experlences for eutstudents—Professional
estudents. Many
teachers attend the KCI Merit Program at Foothill College; Santa Clara Coumy Fire Department
offers a special fire and life safety program for elementary students; BCS’s relationship with the
Leatherback Trust affords eur-students the opportunity to learn about Zseven biospheres as well

as 3551st in the preservatlon of the Leatherback Tuﬂlesw%paﬁnershm%h%ee%hﬁk@elleg&ha%

%ayuareareharteeseheek@ When developmg the 7th &M 8th grade program, BCS partnered
with Stanford University’s “Center for Adolescence” and “School of Eduecation”Education" to
create a model middle school that encompasses the qualities that develop
adeleseenees’adolescents’ sense of purpose. Psychologists have observed that when young
people find nothmg to dedicate themselves to while growing up, it becomes increasingly difficult
for them to acquire motivating belief systems later in life (Erikson; +968: Mareia;+986).%7. The
result is a sense of "drift" that can lead to personal as well as social pathologies. Research has
shown that the personal effects of purposelessness may include self-absorption, depression,
addictions, and a variety of psycho-somatic ailments; and the social effects may include deviant
and destructive behavior, a lack of productivity, and an inability to sustain stable interpersonal
relations{Pamon;1995)-'°. Compelled by this research and under the guidance of Matthew
Andrews and Dr. William Damon, BCS developed innovative middle school programs such as
Mentoring, Advisory, and Intersessions.

In addition, BCS eentinueswas one of the first schools to partner with Carel Dweek’sa team at
Stanford University as-we-are-one-of the first schools-to-implement Brainology-te-to develop a
srowth-mindsetthe first large systematic exploration of peer tutoring in studentsthe classroom.
BCS has supported the efforts of EdTech start-ups in the Bay Area such as AirReading with
school tours, pilot demos, and willeften-providing teacher feedback. BCS values these
innovative partnerships and seeks opportunities to be asked-te-hostedueators-whe-are-alse

interested-adopting that program-at the forefront of educational research.

Multiple Intelligences—. In its use of FLGs and differentiated instruction, the staff at BCS

acknowledge the importance of multiple intelligences in learning as described by Howard
Gardner.!! The staff looks widely for opportunities to tap into students’ multiple intelligences.
To this end, BCS offers a wide range of Co-Curricular courses. These are classes taught by staff
that address, but also enhance, the state standards and allow students to grow academically,

soclally, and emotlonally E%e&semeste&st&deﬂ%&mayehees%ﬁemﬁ%ﬂe&eﬁeﬁem%g&

W%aeneeﬁeelmelegy—@%eb:ﬂ—@rﬂzeﬂsh&ﬁAll earners in grades 1- 5 are enrol ed in two

mixed grade level Co-Curricular courses each semester that fall into one of the following

8 Erikson, E.H. (1968). Identity: youth and crisis. Norton & Co.
® Marcia, James. (1980). Identity in adolescence.
1 Damon, William & Mariano, Jenni & Cotton Bronk. Kendall. (2003). Damon W, Menon J, Bronk KC. The

development of purpose during adolescence. Applied Developmental Science - APPL DEV SCI. 7. 119-128.
10.1207/S1532480XADS0703 2.

' Gardner, H. (1983). Frames of Mind: A Theory of Multiple Intelligences. New York: Basic Books.




categories: Visual/Performing Art, Math/Science/Technology, and Global Citizenship. For
example, a child might be enrolled in a Performing Arts course as well as a Global Citizenship
course. These classes happen during the school day. The purpose of Co-Curriculars is to ignite
student curiosity and promote student engagement. Co-Curriculars provide opportunities for
students to take ownership over their learning, pursue passions and interests, and develop skills,
knowledge, and attitudes necessary for high school. college, and beyond. Co-Curricular courses
allow learners to dive more deeply into California State Standards. These standards-based
courses provide an opportunity for them to learn and apply content in a more integrated manner
alongside peers with whom they may otherwise not have a chance to work. Courses may include
content such as: Student Council, Broadway Dance, American Sign Language, Art and Garden

Club, Improv 101, Eco-Champions, and many more.

In order to provide students with personal growth opportunities that will lead to discovery and
pursuit of individual talents and interests, Extra-Curricular classes are offered after school. -Also
taught by staff, students may participate in classes such as team sports, French, Odyssey-ofthe
Mind-Girls-en-the Run-Crocheting Kknittinglewelry Making, Yoga, Keyboarding, Guitar;
Strings, Gardening, Homework Club, and many more. -One of the most popular after school
courses are the BCS school plays and musicals;-fourannuatly—. The firstmost recent production,
“ReadWilly Wonka and the BeelZChocolate Factory,” had over 60-grades K—4sixty Grade 2-5
students in the cast (with over 20 upper grade students providing support as the stage/audio-
visual crew, make-up and costumes as51stants and props/sets helpers)—ﬂm—ewer—?@%ﬂfé%@ﬂ#
L). A multitude of
offerlngs before during, and after school at BCS prov1des students choices in the areas of
student leadership, fine and performing arts, foreign language, physical education, technology,
and academic enrichment and support.

Instructional Design
Instruetional ProgramCurriculum and Strategies/nstructional Methods

BES'sBullis Charter School’s curriculum provides a rich, student-centered, project-based
learning program designed to help children become independent problem solvers and critical
thinkers who draw upon a solid foundation of basic skills in order to solve challenging problems
and complex tasks. With a thorough grounding in the commen-carestate-standardsStandards, and
by following the grade level standards in all curricular areas, we ensure that all students receive a
balanced curriculum in English Language Arts, Math, Science, and Social Studies as well as
Physical Education, Art, Music, Drama, Engineering & Technology, and World Language
(Mandarin and/or Spanish). Standards for what each student will master and expected learning
outcomes provide a basis for articulation among teachers and successful transitions each year for
eur-students. Working within grade level teams, teachers use these standards, a variety of
assessment tools, and current research on educational practices to design dynamic curricula to
meet eur-students’ specific needs, ensuring that every student has equal access to the same
delivery of content and opportunity for success.

Altheugh-eurWhile curriculum is-eeherent-and-meets-the-aligns with state standards, it alse
refleets-embodies the essence of the rigor-of-our-speeifie-sehoolschool's vision and charter:.
Rooted in high expectations, individualized learning, interdisciplinary inquiry-based
learningapproaches, real--world applications, and community--supported learning-ané-provide, it
serves as a robust framework for fostering the “4€s*'4Cs' of 21st--century learning: critical
thinking and problem-solving; communication; collaboration; creativity and innovation.




Programs-must-alse-facilitate flexible-grouping strategies;-Curriculum is designed to
accommodate a-variety-of-diverse learning styles and instructional levels and-learning styles;
lend-te-integration-tothrough flexible grouping strategies. It integrates with other subject matter;
and-ineladematters, incorporates technology. and gualitysemploys authentic assessment tools.
%&eéue&&eﬂ&l—pfegfam—emphﬂs&eﬁmphasmng experiential, hands-on, and collaborative
learning-based-on, the educational program is tailored to the assessed individual needs of
students-as-envisioned-in-, aligning with the core mission of the school-misston-.

Programs-and-Materials

BCS is dedicated to staying at the forefront of educational best practices, actively engaging in
regular curriculum review cycles in alignment with the latest research findings. A commitment to
continuous improvement led BCS to embark on piloting a new English Language Arts (ELA)
curriculum in the 2023-24 school year. This initiative reflects the resolve to provide students
with the most effective and relevant learning experiences possible. By embracing innovative
approaches to curriculum development, BCS aims to cultivate a dynamic educational
environment that nurtures the academic growth and success of every student at BCS.

Please read below for an example of the common programs and pilots currently used at BCS.
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Resources

ST Math

Program Grades Purpose/Info

Eureka 2.0 TK-5 Core Curriculum

CPM 6-8 Core Curriculum
Silicon Valley Math Initiative TK-8 Math curricula resources

Tier 1/2/3 Curriculum

Used for individualized learning,
reteaching and differentiation. Specific
standards can be assigned to individual
students through NWEA integration.

A PreK-8 visual instructional program
that leverages the brain's innate spatial-
temporal reasoning ability to solve
mathematical problems.

Kathy Richardson Math

Tier 3 intervention for students who are
far below grade level.

Eureka Equip

Tier 2 and 3 intervention for students
who need enhancements in math.

Exemplars

Tier 1 tool to support enrichment.




Delta Math

Tier 2 and 3 intervention for students
who need enhancements in math.

implemented and focus on using
complex text.)

Lexia Learning

Program Grades Purpose/Info

UFLI K-2 Tier 1/2/3 Curriculum
UFLI is used for whole class phonics
lessons in grades K-2. It is also used to
support students receiving tiered
interventions.

Heggerty TK-2 Tier 1 Phonemic Awareness

Fish Tank ELA+ K-5 Tier 1 Curriculum

Units of Study Reading (with Shifts 6-8 Tier 1 ELA Curriculum

This continues as the Tier 1 curriculum
for the 24-25 year with shifts
implemented to align with Science of
Reading (additional curriculum to be
piloted in the 24-25 school year)

Tier 2 and 3 Use for language, phonics,
vocabulary, comprehension and fluency.

To be used during literacy centers,
enhancement learning time and for

independent study.

Razplus
RazKids

m
[\)

(O8]

To be used for reading groups,
differentiated reading levels
comprehension, fluency, and independent
study.

CommonLit

Supplemental ELA curriculum for grades
3-8. Assigns text-dependent questions and
tracks progress with given reporting

opportunities.

Listenwise

|‘.”
o0

Improves students' listening
comprehension through podcasts that are
built into standards-based lessons.

Membean

Provides guided, engaging, multimodal
vocabulary instruction.




Program Grades Purpose/Info
Fish Tank ELA+ K-5 Tier 1 Curriculum
Units of Study Writing 6-8 Core Curriculum Source*

This continues as the Tier 1 curriculum
for the 24-25 year with shifts
implemented to align with Science of
Reading (additional curriculum to be
piloted in the 24-25 school year)

Handwriting Without Tears TK-3 Primary Curriculum Source for
handwriting and cursive.

Used to teach explicit letter formation
provide practice time, and give immediate
feedback to students.

Typing Club 2-4 Students learn to touch type quickly and
efficiently from a large selection of
comprehensive courses.

Step Up to Writing K-5 Tier 2 and 3. A supplemental intensive
program for students who need support

Program Grades Purpose/Info

Words Their Way 3-5 Tier 1 Curriculum

Lexia Learning TK-2 Used for language, phonics, vocabulary.
comprehension and fluency during
literacy centers, enhancement learning
time and for independent study.

Flocabulary K-5 Videos and instructional activities that
promote literacy and spark creativity with
grammar and language skills.

NoRedInk Gr. 4-8 Builds stronger writers through interest-

based curriculum, adaptive exercises, and
actionable data.




Program Grades Purpose/Info

Lexia Learning K-2 Used for language, phonics, vocabulary,
comprehension and fluency during
literacy centers, enhancement learning
time and for independent study.

Read Naturally 3-5 Fluency support for struggling readers in
Grades 3-5.

RazKids K-3 Used for reading groups, differentiated
reading levels, comprehension, fluency
and independent study.

SIPPS K-3 Tier 2, 3 program. Phonics and Reading
intervention groups

Leveled Literacy Intervention K-8 Tier 2, 3 program. Used for students

who need support with reading
comprehension.

Program Grades Purpose/Info

Hands on English TK/K To provide specific lessons around
designated ELD.

Launch to Literacy/Links to Literacy 1-6 To provide specific lessons around
designated ELD.

RazKids K-2 To provide additional practice and
resources for our ELs.

Lexia Learning 3-5 Used for language, phonics, vocabulary.

comprehension and fluency during
literacy centers, enhancement learning
time and for independent study.

Program Grades Purpose/Info

EEI K-5 Core Curriculum Source

TCI 6-8 Core Curriculum Source

Rosebud Resource Group K-8 Supplemental materials to include the




native experience, includes ethnic
studies support materials.

Core Knowledge K-8 Supplemental open source materials
Facing History & Ourselves 6-8 Supplemental materials with cultural

relevance, supporting specific topics
Investigating History 5-7 Supplemental open source materials

Program Grades Purpose/Info

Foss TK-8 Core Curriculum Source

Generation Genius K-5 Used to expand PBL units and reinforce
concepts, if needed.

OpSciEd 6-8 Free online science resources for
teachers, addressing all middle school
NGSS Standards

Socio-Emotional & Digital Citizenship Learning Programs

Program Grades Purpose/Info

Conscious Discipline TK-5 Primary SEL Curriculum Source

K-5 Second Step K-5 Tier 1 weekly lessons to support
learners’ socio-emotional growth

Middle School Second Step 6-8 Primary Curriculum Source to
support learners’ socio-emotional
growth

Common Sense Education TK-8 To support students in becoming

ethical, responsible, and active digital
participants

Foreign Language, Health, Visual & Performing Arts

Program Grades Purpose/Info
Chinese: Better Chinese TK-5 Core Curriculum
Chinese: Integrated Chinese, Volume 1 | 6-8 —_—




Spanish: Descubre, 3 Edition, Volume
1

Health
Teen Talk, Health Connected

Sth, 8th Core Curriculum

Visual and Performing Arts TK-8
Standards-Based Units of Instruction

Teacher designed units of instruction

Courses

English Language Arts. Strong foundational skills are the backbone of Butlis’Bullis’s reading
program. Having strong literacy skills is essential for college and career readiness. The reading
program is an integrated literacy program, and so in the classroom, reading is taught alongside
writing, speaking, listening, and language skills.

Developing confidence and a love of reading is the heart of any successful reading program. To
do this, students engage in reading across all subjects, reading a balance of fiction and
nonfiction, with an increasing focus on nenfictioninformational texts. To develop independent,
self-directed readers, students analyze strengths and weaknesses in reading; and. in conjunction

with parents and teachers set readlng goals ihas&ﬂews%aehﬁudenﬁ&b%ehﬁenge&m%%a%a

Primary grade teachers focus on developing strong foundational skills using phonics, phonemic
awareness, and reading comprehension lessons. Data is collected through comprehensive
screeners, diagnostic assessments and progress monitoring tools to determine specific skill-based

small groups. Learners at all grade-levels read and analyze rigorous, complex text. Access to and
engagement with complex texts are fundamental components of the BCS literacy program.




Exposure to challenging materials not only enhances critical thinking but also cultivates a deeper
understanding of diverse subject matters. According to research conducted by the National

Center for Education Evaluation and Regional Assistance (“NCEE”), students who regularly
read complex texts demonstrate improved comprehension, vocabulary acquisition, and analytical

thinking skills. These skills are essential for navigating the complexities of the modern world and
succeeding in various academic and professional pursuits.'? Teachers are equipped with the

strategies and tools necessary to support all learners, including English learners and students with
special education needs. Strategies include close reading, asking text-dependent questions, and
read-alouds. Learners as early as Kindergarten engage in textual analysis through rich discussion
and written responses. For developing readers, these complex texts are read aloud to model
fluency and comprehension strategies and allow all learners to analyze more rigorous texts then
they could independently. Citing evidence from the text and referring back to the text when
engaging in discussion about reading is a key expectation meant to build foundational literacy
skills for all students.

At the early elementary level, students receive a combination of whole class and small group
instruction in a structured literacy model to teach decoding, language comprehension, and
reading comprehension skills. CCSS-aligned materials and decodable readers are used to support
developing readers. Teachers also use rhymes and playful songs to develop phonemic awareness.
In addition, repeated readings of predictable texts are used to support fluency.

To further develop reading skills, older students engage in whole class novel studies. Students

learn how to annotate text for specific standards and skills such as determining the gist or main
idea which allow for deeper discussions in literature circles. Learners are taught to participate in
meaningful, self-directed discussions, citing specific evidence to support their discussion and
opinions.

Bullis Charter School’s Middle School English program is based on an integrated model of
literacy.- Reading, writing, thinking, speaking and listening are interrelated processes that
support students’ understanding of texts, development of complex ideas, and creation of original
products. To this end, one teacher teaches both English and histeryHistory to the same set of
students to increase integration and support for students with frequent collaboration with other
content teachers. Literacy is taught across all content areas with a focus on nen-fietiennonfiction
reading skills and strategies.

The English Language Arts program at Bullis uses the cemmon-corestatestandardsCommon
Core State Standards to help guide instruction so that students leave Bullis with the skills that are
essential for success in high school, college, career, and life. The program focuses on creating
independent self-directed learners who think critically and ask questions of the world around
them, communicate effectively, both orally and using written language, and use technology and
digital media effectively.

12 Graham., S.. Bollinger. A.. Booth Olson, C., D’Aoust, C.. MacArthur, C.. McCutchen, D.. & Olinghouse, N.
(2012). Teaching elementary school students to be effective writers: A practice guide (NCEE 2012- 4058).
Washington, DC: National Center for Education Evaluation and Regional Assistance, Institute of Education
Sciences, U.S. Department of Education. Retrieved from
http://ies.ed.gov/ncee/wwc/publications_reviews.aspx#pubsearch.




Middle school students refine and expand their skills in language through structured study and
independent reading of complex literary and informational works. When writing, students take
task, purpose, and audience into careful consideration, choosing words, information, structures,
and formats deliberately. They learn how to use technology strategically and safely when
creating, refining, and collaborating on writing and become skilled at gathering information,
evaluating sources, and-citing material accurately, and reporting findings from their research and
analysis of sources in a clear and logical manner. -As part of the program, collaboration and
communication skills are highlighted, since discussion is an essential part of rigorous and
effective intellectual work. Students use technology to collaborate with their peers and others

around the world and use-technology-for creation purposes.

To support differentiation in the classroom and in learning, teachers use a variety of techniques.
Students take ownership over their learning through self-analysis of strengths and weaknesses,
goal setting, and regular reflection. This letsallows all students to be challenged and supported.
Formative and summative assessments allow teachers to target instruction, and technology is
used to help assess, te-differentiate skill instruction and reading levels, and te-give feedback on
student progress. In addition, office hours are offered four days a week and provide a space for
students to collaborate, ask for help, receive pointed feedback, and work with the teacher on their
specific learning needs.

Mathematics:

. The Kindergarten through Grade 8 math program at Bullis Charter School follows the
Common- Core State Standards in Mathematies(Mathematics (“CCSSM);”). as outlined by each
grade level’s content- standards and the K-12 Standards for Mathematical Practices. The TK
curriculum is aligned to the California Preschool Learning Foundations and California
Preschool Curriculum Frameworks. Everything from the adopted- curricula, supplemental
C€ESSMCCSS-aligned resources, assessments, trainings and professional- development, teaching
philosophy, membership organizations, and course offerings are firmly- grounded in CCSSM.

The-Schooluses-The Mathematiecs Framewotk-ChaptersThe School uses The Mathematics
Framework Chapters for Kindergarten through Grade 8 as guidance on how to best implement
and teach the standards using developmentally appropriate language, strategies, methodologies
and instructional practices to successfully meet the needs of all our students. To that extent, the
prlmary programs that are used at BCS include:
o
o- FEureka 2.0 Math (Great Minds) for grades TK/Kindergarten through 5
o-_College Preparatory Math (Core Connections—+-3;-Cere-Connections, Algebra;Core
Conneetions_|, Geometry) for grades 6 through 8.

Both are adopted programs through the stateState of California and both share a philosophy
grounded- in problem-based learning that scaffolds learning in an experiential environment that
results in- mastery of core concepts and skills over time. Teachers are able to provide students
multiple- learning opportunities through lessons that are accessible at every math ability level.
Both-Everyday-Math Eureka 2.0 and College Preparatory Math ensure that concept-development
is rooted in uncovering the “whys” and the “hows” through real-world math problems with
tangible applications.



Programs alone are not enough to meet the rigor of CCSSM. Investment in supplementary math
resources such as Exemplars K-12.the Mathematies Assessment Projeet, Hlustrative
Mathematies; Inside Mathematies; NRICHZcarn. ST Math, and a National Council of Teachers
of Mathematics-INCTM) (“NCTM™) membership help keep eurstadentsstudents’ engagement in
math high and rich with quality- standards-based materials. Ourstudents™Students’ learnings are
ever-evolving and, as a result, we-must-meetBCS meets that need by fostering and developing
the professional needs of eurteachersteachers’ growth and- learning as well. For that, Bullis
Charter looks to the Silicon-Valley-Math-Initiative(Silicon Valley Math Initiative (“SVMID)”)
to-_help usit successfully navigate CCSSM for eur-children and families. —The Silicon Valley
Mathematics Initiative has over 150 members across California and throughout the United
States. Each year, a team of BCS teachers participate in their lesson study program. Lesson study
is a collaborative professional development approach where teachers work together to plan

observe, and analyze a lesson, with the aim of improving teaching practices and student learning
outcomes.

To focus on building deeper levels of conceptual understanding, we-haveBCS has chosen
programs that provide open-ended problem-solving tasks, link mathematics to everyday
situations, and include hands-on activities and mathematical exploration while providing the

practlce necessary to develop ar1thmet1c sk111s Asmen%mﬁedﬂbovwrgmdes%-é—thebaﬁsﬂfmﬁ

M&%hemaﬂes—teaeheesTeachers dlfferentlate mstructlon w1th1n thelr classrooms Wlthm entire
grade levels, and across grade levels to provide instruction that fits the needs of each student
with careful attention paid to struggling and advanced students whlle giving everyone access to
the grade level CCSS currlculum S §

In the 2023-24 academic year, Bullis implemented new math pathways to accommodate both

accelerating students, those students performing at grade level, and those students who need
additional support to achieve grade level standards. A Math Parent Advisory Committee was also

formed, to support the development of updated pathways that reflect the school desire to focus
on deep conceptual understanding in math and an environment where math can be viewed as
joyful, meaningful, and rigorous in all classrooms and course offerings. Below are the
anticipated pathways for the 2024-25 school year. In all, Bullis offers 9 comprehensive and

rigorous courses that allow students to learn new standards. These pathways and the relevant
criteria will be revisited each year for any potential updates.




24-25 Elementary Math Pathways at BCS

Grade 4 Grade 5 Typical éth grade math
placement

CCA

Solid indicates most common option for the following year's math course.

""" Dotted line is a ible pl: for the g year d by tests, b
assessments, and NWEA scores.

Please note that course offerings are continuously updated based on student data and need.

Typical MVLA
Grade 6 Grade 7 Grade 8 placement

CCA
m\ e
(Algebra)
. S CCA2
CCA (Algebra 2)

(Algebra)

CCA CCA2
) Trigonometry

Solid line indicates most common option for the following year's math course.

TTY

----- Dotted line is a il I t for the ing year ined by validation tests, b k
assessments, and NWEA scores.

Please note that course offerings are continuously updated based on student data and need. In order to align with UC requirements, we are not able to offer

Geometry prior to seventh grade. CC Algebra is the highest Math level allowed for éth graders.

Currently, as seen in the chart, math pathways span from 4th grade to 8th grade. All learners in
Grade 3 are given an end of year benchmark assessment as part of their class curriculum. This
benchmark assessment measures mastery of current grade level standards. Learners who score
90% or higher on the grade 3 benchmark assessment in the spring can opt into a validation
assessment that measures 4th grade standards. Learners who score 85% or higher on the 4th
grade validation test will be placed into 5th grade math for the 24-25 school year.

All learners who are in their grade level courses (CC4 and CC5) are given an end of year
benchmark assessment as part of their class curriculum. This benchmark assessment measures




mastery of current grade level standards. Learners who score 90% or higher on the benchmark
assessment in the spring can opt into a validation assessment that measures the following year’s

standards. Performance on the validation assessment will determine student course placement for
Grade 5 and Grade 6 math.

While these are the most common pathways for 4th-8th graders, there are students who do not
fall on these paths. Based on student needs, BCS works to accommodate all options in order to
meet all needs. For students who are struggling, teachers provide small-group instruction focused
on addressing common misunderstandings based on formative assessment data while providing
CCSS grade-level instruction-sinee; it’s important to address misconceptions while strengthening
conceptual understanding to challenge each student.

The math leadership team of teachers representing these courses meets regularly to analyze data,
calibrate on assessments, review curriculum, and make adjustments to the math pathways and
criteria, when necessary. In addition, a committee of parents, several of whom are experts in the
field of mathematics, meet regularly to inform school leadership on current research, and give
input on the status of math programs at BCS.

Besides these adopted programs in the homerooms, co-curricular math classes are offered
during- the school day to students in gradesGrades 1-65 to bolster their arithmetic and problem-
solving skills and- to build confidence and make math fun so that students build positive attitudes
about it. OneAn example of one such- course; Logie Puzzles; is Brain Boosters which provides
students in gradesGrades 1 and 2-and-3 the opportunity to focus on the use of logic to solve
puzzles and play games in a cooperative learning setting. Building a mathematical board game is
another such option that learners can opt into. While students get to choose their co-curriculars,
teachers also encourage students to register for courses that will- either provide more practice in
the areas in which they exhibit weakness or push them to explore- new levels of understanding in
areas in which they excel.

Students_The school also participated in grades4-8-get-chanees-througheut-opportunities for

extension outside of the yearte-spend-time-in-our FabLab-where;threughclassroom such as
Mathcounts. In 2023-24, the process-of making;-building;BCS Mathcounts team placed st in the

Peninsula Chapter competltlon and ereaﬂﬂg—tuheydeeperrﬂ}en#ﬂww-ledg%eﬁgeemew

%upperkduﬂngafteﬁ%eheel—@ﬁﬁe&ﬂeufvfe&pdweekNonhem Cahforma comnetltlon
Science—Next-Generation-Seience-Standards




esmbhsh—NG—SS—ahgned—nuances of NGSS and effectlve currlculum—mstfue&eﬂ—aﬂd—assessmeﬂt&

1mplementat10n Below are e)eample&eﬁsome of %h%mﬂ%s%ha%hav%beeﬂaebustedeﬁefeatedrfer

those professional learning

sessions:


















2015: Next Generation Science Standards, CA ELD Standards




2016: Creating Engineering Challenges in Your Classroom, Implementing the NGSS,
Environmental Science - NGSS

2017: Integrating NGSS into Specialists Content Areas, NGSS and Global Citizenship
2018: K-5 NGSS

2019: NGSS FOR K-2, NGSS for 3-5

2021: FOSS & Science Exploration Day (K-5)

2022: Using and Improving FOSS

2023: NWEA Science, CAASPP. and FOSS

The NGSS are currently implemented in all grade levels, TK-8. NGSS-aligned FOSS materials
have been purchased to facilitate implementation. The NGSS are embedded within TK-8 PBL
and design-thinking units as well as middle school intersessions. FOSS was chosen as the core
curriculum for all teachers from TK to 8th grade. Science at BCS is not merely a subject; it's an
immersive experience. Fun, engaging, and hands-on projects form the basis of our science
education approach. The integration of NGSS has not only elevated the quality of science
education at BCS but has also made it dynamic and enjoyable for both students and educators
alike.

History-Social Studies/History

Science. BCS Social Studies curriculum is based on the California History-Social Studies
Framework and is closely linked to eurthe mission.- The current state-adopted textbook used by
our kindergarten-6*-Kindergarten-5th grade teachers is Harcourt Brace’sRefleetions
seriesCalifornia Education and the Environmental Initiative History-Social Science, and in 7
andoOth to 8th grades teachers use Facing History and Ourselves and History Alive/-! However,
textbooks are merely the foundation of our Social Studies program because teachers make the
curriculum engaging for students through the ProjectBased-Learningproject-based learning units
they create throughout the year.- The goal of the Social Studies curriculum is for students to gain
cultural knowledge and understanding and learn about democracy and civic values.- In addition,
a significant focus of eurthe Social Studies curriculum is ensuring that students embrace a global
perspective. BCS realizes that eurthe school community is but one small community in an
interconnected system of world communities. -Bullis teachers incorporate systems thinking when
teaching social studies—BES's and BCS’s diverse cultural profile provides numerous
opportunities to bring the world into the classroom-—Currieuhum-allewsforthe-developmentand
integrationfor-an-international-perspeetive.

In addition, another focus of the secial-studiesSocial Studies curriculum is ensuring that students
understand the interconnectedness of communities and their environments:. The local
community provides students with experiential opportunities to learn about the environment and
make real-world connections to contextualize their learning. -For example, students have the
opportunity to clean up creek systems, maintain local nature trails and develop gardens and do
fieldwork to include the study of habitats, ecosystems, and agriculture, all of which links to the
History-Social Science Framework but also connects with NGSS.—

'S‘E?‘

The BCS Social Studles currlculum teaches mutual respect and civic responsibility;-teaching

S 5 5 , for it is a fundamental desire that
all of our children grow to become positive members of the global community. -BCS influences




this outcome by promoting a sense of service and responsibility to the community, classroom
jobs, campus beautification projects, and a variety of community service activities as a part of
Social Studies lessons.

\ditional Curricul .

Visual and Performing Arts (“VAPA™)

). Bullis Charter School is committed to integrating Visual and Performing Arts into all grades,
KTK-8. -This commitment stems from eurthe school vision and eurthe strategic plan. OurThe
strategic plan includes several “statements of belief” that support the development and
integration of a comprehensive VAPA program. They include: Learning has no boundaries;
Equal opportunity is necessary for all members of the community to reach their full potential;
Every student will continue to discover and pursue individual talents and interests; Build
innovative educanonal programs that enrich the academlc exper1ence and i 1nsp1re the individual

staﬁ—we Stalf hold eurseWesthelnselves accountable for actuallzmg these bellefs through all our
programs, 1nclud1ng the V1sual and Performing Arts.

There are several structures, policies and guidelines in place to support staff in successfully
implementing the strategic plan that includes a master schedule that ensures all children receive
VAPA instruction weekly, built in time for teacher collaboration within and across disciplines
and grade levels, and ample professional development for teachers.-Fhese-mechanisms-will-be

expanded-upon-throughout-this-apphcation:

All students-are-required-to receive instruction or take courses in VAPA. In fact, Bullis has a
flexible master schedule that provides access to direct instruction in all four VAPA disciplines
for every child. The Bullis master schedule demonstrates that all students in gradesGrades 1-6
attend weekly 50-minute classes in drama, art, and music. Half-day kindergarten TK and
Kindergarten students attend 30-minute classes in drama, art, and music as well. -Dance is
offered through co-curricular and extra-curricular classes and is also integrated into music and
drama courses. Extra-curricular VAPA classes are part of the fabrlc of eﬂrthe school. Asjustene
example; 100%Many of e sour students
have participated in at least one extracurrlcular product10n or performance during their time at
BCS.

In addition to providing core VAPA courses, co-curricular VAPA courses, and extra-curricular
VAPA courses, teachers also integrate the arts across instructional content through Prejeet Based

project-based learning. The school administration also provides cross-curricular planning and
collaboration time for all teachers, including VAPA teachers. Teachers are provided with




common planning time ever-the-summerduring in-service, at monthly meetings, and during
weekly prep tlme—as—weH—as—befefe—ébmg—&nd—afteHegtﬁaHeheel—days

There are also-mechanisms in place to coordinate the efforts of certificated artsArts specialists,
community-based teaching artists, and generalist teachers. Teachers are encouraged to build
relationships with external organizations and artsArts specialists for the betterment of eur
students and eusprograms. Many VAPA teachers at Bullis take part in professional arts
orgamzatlons and 1nv1te guests to campus to 1nteract with eu%students Add+ﬁeﬂa-1—l—y—aﬂy

Aing Sieaatts Rem 3 Thcsc partnershlp have led to
thr1v1ng relatlonshlps W1th several communlty -based Arts organizations- such as Risibi Creative

Space who helps with the yearly MakersFaire or Shakespeare on Tour from the San Francisco
Shakespeare Festival.

Bullis Charter School Middle School has a robust, standards-based VAPA program that includes
all four artsArts disciplines. In addition, students have a choice of weekly electives ealled-co-
eurrietlars-in the four VAPA areas, which include such courses as stage-combat,-ceramies;

eaﬁeemag—mstmmentakmu%}c—(bfa%s—weed%&nd peec andstﬁmgs)—steelrdmms—l%readway

gu%ndebate advanced art play Droductlon and GafageBaﬂdreempesmewdemgn, and
choreography lab. VAPA areas of study are further expanded by opportunities to explore specific

areas of artsArts learning through extracurricular activities that take place both before and after
school. These include fal-plays, spring-musicals;-concert band, string orchestra;chamber
orchestrabluegrassfiddhingsteelpans, pop-up arts construction, choir, Broadway, tap, and jazz

dance, and dance team.

The curriculum and instruction in all of these VAPA courses are aligned with State and National
VAPA Standards. In 1st grade drama, for example, students are introduced to improvisational
theatretheater and acting exercises (Theatre Content Standards 1.1, 2.1, 2.2). In music, students
in all primary grades receive discrete instruction in folk dances (Dance Content Standard Strand
3: H1stor1(:a1 and Cultural Context) wh1le masterlng music content standards {-n—ee—eumetd-af

Gentent%tanéards%%—%%ln addmon students have the option of choosmg among many

VAPA related classes during co-curriculars. For example, there is beginning Ukulele: 4th & 5th
Grade Band; Woodwind Ensemble; Treble Voices (2/3 choir); G-Clef (4/5 choir); Elements of

Art; Broadway Dance I & Broadway Dance II; Improv 101; Bullis Improv All-Stars; Theatre
Games & Creative Movement for Young Actors; Sing, Say. Dance, and Play with Stories.




All VAPA courses include standards-based opportunities for students to perform, listen to, read
and write about the arts. This is also true for discrete arts instruction that takes place through
programs such as POW/Word of the Week (“WOW?”) assemblies—student composed and
performed presentations about eurthe school’s preverbwords of wisdom and word of the week

(Vlsual and Performmg Arts Standard Stands 1,2, & 5)—m—&éd+&eﬂ—te—smdeﬂt—reﬂeeﬂeﬂs—&nd

VAPA instruction also includes applied, project-based. and contextual learning experiences for

all students. For example, Middle School students participate in a theater PBL titled Forum
Theater. The essential question is how can social issues be addressed through theater
performance and participation? The standards covered include Th.Cr2.a., TH: Pr6., 7.TH. Re9 b.
and 7. TH Cn10. The process begins with a student generated list of social issues. The students
then go through a series of rounds, voting for which topics should be explored more through
forum theater. The teacher has no part in the voting. The students have an organic discussion
about the social issue including anything that they know about it, questions they might have, and
stories that relate to the issue. A topic might start off as a discussion on discrimination and then
gear towards gender equality as seen in classrooms. The teacher acts as facilitator to ensure that
the students aren’t talking over one another. Generally, after this, students review the discussion
and look for what questions they might have, maybe some things they learned from the

discussion or some things that they thought were brought up that were very important. Students
also think about what research they might need to do or whether an idea for a performance has

come out of it. At this point, experts are invited to help the students understand the issue in more
depth. Then the class comes up with a concept to build the script around. The students complete
any research necessary to make sure that the performance is supported by facts. They decide on
an appropriate audience, and continue to work on the script and performance. Finally, the
students perform for an invited audience and their scenario is presented. The audience then gets
to be involved by joining in on a discussion following the performance or can join the actors
onstage to act out an idea.

Additionally, at Bullis, in every grade level, there are curricular connections between VAPA
instruction and Common Core State Standards in English Language Arts, Mathematics, social

studles smence and techmcal subJects S%aﬂdafds—based—\%llA—msbmeﬁeiHs—weveﬂ—m{e—Pfejeet




As is best practice, instructors include written plans of unit and lesson development, assessments
of student learning, and instructional delivery using research-based strategies that include
discrete, standards-based, integrated arts instruction. For example, Bullis’s music long-term plan
incorporates the best practices from active music making approaches including Orff, Kodaly,

Gordon and Dalcroze %plaﬂa%s&%phe&ky%ﬁ%eﬁﬂﬂeh@ahﬁemm%%%ﬂﬂéa{dﬂﬂéﬁeﬁee

fhemmuﬁc—mstrueﬂewThe Vlsual arts program has a s1m11ar long term plan that is based on
California State and Common Core Standards. It includes a scope and sequence that helps
scaffold student learning over the year. The long-term plan for theatretheater is based on
California State Standards with an emphasis on vocabulary, observing and critiquing-ef theatrical
forms, and performance projects in different theatrical styles. To promote collaboration across
grade levels and content areas, all these documents are posted on our school’s internal network.
All staff members have access to this network and utilize it when planning. All VAPA units
integrate various types of formal, informal, and authentic assessments. Teachers use data from
assessments to reflect on their practice together at team meetings throughout the year.

Physical Education

. All students-at BCSreceive-learners participate in an equltable and 1nclus1ve Physical Education-




currlculurn at Bullis Charter School. The PEcumculum spemﬁcallv emphas1zes the ﬁve

components of health-related fitness: muscular strength, muscular endurance, cardiovascular

endurance, body composition and flexibility. These aspects of fitness promote habits that

encourage a healthy, active lifestyle and are in ah nment with the Callforma Phys1ca1 Educatlon
Model Content Standards h s A o .

Seme%l:eaﬁﬂng}—aﬂéquahty—auﬁieﬁﬂeassessmeﬂ&teel& 11 leamers ranging from 3rd to 8th
grade. The Charter School administers the FITNESSGRAM annually for fifth and seventh
graders.

Learners also cultivate habits through traditional and non-traditional sports - such as archery and

golf -, manipulative and rhythmic skills, self responsibility as well as SEL group dynamic
scenarios that develop the whole child. Additionally, material covered across other subject areas

of our learners’ academic experience are integrated into P.E. with project-based learning
initiatives. For example, 3rd graders play Ohlone Games that intersect with their Native
American PBL and 4th and 5th graders have integrated a mini-golf PBL into P.E. Finally, 6th
graders participate in a “Create Your Own Game” PBL where they work collaboratively to
design a game that focuses on fitness and health related skill components. They are actively
engaged in the design process to create a game with clear rules, objectives, and skills.

Social-Emotional Learning (SEL)

Bullis Charter School embraces a comprehensive approach to Social and Emotional Learning,
deeply rooted in the Charter School’s educational philosophy and mission. The dedication to
SEL goes beyond curriculum; it permeates every facet of students' development within a
collaborative, experiential learning environment. This involves nurturing students' strengths
while supporting areas where they need growth, fostering integrity and character development




through the six pillars—respect, fairness, trustworthiness, caring, responsibility, and citizenship.
Teachers act as models of good character, championing empathy and guiding students through
social interactions. The Charter School actively teaches and demonstrates social and emotional
competencies, including self-awareness and relationship skills, empowering students to make
ethical decisions confidently and develop empathy. Within classrooms, students are taught to
embrace challenges, fostering resilience and develop a growth mindset through goal setting,
monitoring, and reflection.

Aligned with the mission to nurture collaborative learning and individual growth, BCS has

instituted the BEARS Expectations for learners, utilizing the Positive Behavior Interventions and
Supports (“PBIS”) framework. By adhering to these expectations, classrooms evolve into spaces
not only for academic instruction but also for fostering resilience, promoting risk-taking, and
facilitating ethical decision-making. Supplementing this framework is the Second Ste
curriculum, equipping students with social skills and emotional intelligence. Shared expectations
are present across the school community, fostering positive behavior and acknowledgin

students for their contributions to a conducive learning environment. Initiatives like the "No
Bully" program reinforce the zero-tolerance policy for bullying and harassment, empowering
students to stand up for themselves and others and fostering a culture of kindness and empathy.
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Restorative practices serve as the cornerstone of the Charter School’s educational approach
deeply ingrained in the commitment to nurturing a supportive and inclusive community. The
Charter School acknowledges the importance of fostering healthy relationships and addressing
conflicts in a constructive manner. Embracing learners means not only recognizing their
strengths but also providing them with the tools and support necessary to navigate challenges and
learn from mistakes. Opportunities for dialogue and reflection are prioritized, allowing students
to take ownership of their actions and work towards repairing any harm caused. By engaging in
restorative circles, mediation sessions, and community-building activities, a culture of respect
understanding, and responsibility is cultivated among students. Moreover, the implementation of
restorative practices extends beyond individual interactions to encompass the broader school
community. Staff participate in comprehensive, ongoing training to effectively facilitate
restorative processes and integrate them into daily school life. Lead staff members - trained in
solutions teams - support running restorative circles and having students lead the problem-

solving process.




In addition to the focus on restorative practices, Bullis Charter School is dedicated to promoting
the overall well-being of the students and staff. The school's Wellness Committee plays a vital

role in this effort, addressing not only physical health but also mental and emotional wellness.
Through initiatives such as wellness workshops, mindfulness activities, and access to counseling
services, we prioritize the holistic development of our students, ensuring they have the resources
and support they need to thrive.

Enhancement Block

At BCS, the commitment to providing comprehensive educational support extends to English

Language Learners and students with academic needs through the Enhancement Block. This
dedicated period offers a structured framework where ELs engage in Designated English

Language Development (“D-ELD”) sessions facilitated by trained teachers, allowing them to
focus on language acquisition and proficiency. Simultaneously, learners requiring academic
support receive targeted instruction tailored to their individual needs. This ensures that every
student, regardless of their language proficiency or academic level, receives the necessary
attention and support to thrive academically. While students participate in small group sessions,
the remainder of the class is actively engaged in adaptive learning applications like Lexia and ST
Math, promoting independent learning and reinforcing essential skills. Teachers utilize progress
monitoring data to gauge the effectiveness of interventions and determine when students are
ready to transition out of enhanced support, ensuring a data-driven approach to student success.
Additionally, the Enhancement Block encompasses students in Special Education who require
academic support, fostering inclusivity and equity by providing all learners with access to
tailored educational opportunities.

A+Bullis Charter School;-we-believe believes real learning and success happens at the
intersection points between disciplines, which is why it is important to teach all subjects in an
integrated manner. -A+BCS;-we-strive strives to teach students about the interconnectedness of
the world around them, and we-fundamentally believebelieves that it starts with the integration of

curriculum across different subject areas, beginning in elementary-sehoel—Elementary School.

That core belief was the impetus for the design and implementation of eurthe marquee STEAM
pregram-{Science, Technology, Engineering, Art, and Math)- (“STEAM”) program as part of
eurthe core curriculum for grades KTK-8. -“We-areBullis is particularly proud to have art and
design (the “A” in STEAM) fully integrated into eurthe science and engineering program. -As
detailed in the descriptions above, all students have access to weekly VAPA content - including
drama, art. and music - starting in TK. STEAM has been a part of the fabric of eurseheelthe
Charter School since euinception, and swe-werlkas-a-staffBCS works to continually develop and
improve upon the program.

The goal of eurthe STEAM program is to make innovative, engaging, rigorous education
available to all students at all levels, allowing for students to gain a deeper conceptual



understanding of the stateState standards and other concepts in a meaningful way. STEAM is
delivered through instructional methods like Preject Based Learning (PBL)-and Design
TFhinkingproject-based learning and design thinking, where students apply their knowledge to
create solutions for real-world situations, pulling together information they have learned across
different disciplines in one meaningful project.

Like the Partnership for 21st Century Skills, we-believeBCS believes that in order for students to
“successfully face rigorous higher education coursework, career challenges and a globally
competitive workforce, they must have the ‘4Cs’ in core classroom instruction: -critical thinking
and problem solving; communication, collaboration; and creativity and innovation”
(p2l-ere)(p21.org). PBLs and Design thinking in eurthe STEAM program allew-us-te
ineorporateallows for the incorporation of these 21st century skills into every child’s education.-

STEAM is part of eurthe core curriculum in every grade level, starting in kindergarten TK. In
order to implement this school wide initiative, weprovide-the entire staff (including associate
teachers and specialists) are provided with on-going opportunities to collaborate and receive
professional development in areas that enhance STEAM related learning for students including
PBL, Design Thinking, and technology training.

In preparation of launching a new PBL or Design-Thinking unit in STEAM, eusteachers work
together with their grade level teams and science-and-engineering speeialists-to develop a

comprehensive unit that maximizes student learning outcomes. -Every STEAM unit is tied to the

new-Common-Core-State-Standards (CCSS)as-welhas the Next-Generation Scichee Standards.—.
including NGSS.

Teachers are given the freedom and flexibility to design and execute their grade level STEAM
curriculum. -For example, teachers can work individually or in grade level teams to determine

how much time should be spent working with which resources, and they also work together to

design unique units that fit their students’ needs and content standard objectives. -Teachers are
supported with resources they need throughout the year, including supplies, collaboration time,
and professional development.




the Bullis Center for Innovation (BC1). The BCS STEAM program offers students the use of
the FabLab (digital fabrication laboratory) and the MakerSpace. These spaces are available as
resources to support and enhance the PBLs but students also attend classes there for direct
instruction in coding, designing, and using a variety of tools like soldering iron, 3D printers,
laswerlaser cutters, sewing machines, etc. A sample scope and sequence for student learning in
the Middle School FabLab is included below. The resources available at BEIBCS allow for
students to design and test their solutions to a real-world situation by using the latest technology
available, such as 3-D printing and simulation. -Instead of using cardboard and paper to create a
model, they now have access to the same innovative tools that are being used in the business
world. -With dedicated teachers in these spaces - along with materials and resources - homeroom
teachers are able to collaborate and create opportunities to expand student learning in the
Makerspace and Fab Lab. This may include developing prototypes for a PBL unit or developing
a final product to answer a driving question. Makerspace and Fab Lab teachers have flexibility in

their schedules to bring students into the lab spaces in alignment with core content in the
classroom. This partnership between the homeroom teacher and dedicated Makerspace/FablLab

teacher allows for design-thinking to truly take place.

A highlight of the STEAM program is the MakersFaire, held annually in the spring. This event
offers students a space to exhibit their creative expression and interests. Students present

projects, processes, and ideas using various materials and technologies. Like all BCS events,
participants, both students and adults, are expected to adhere to the character pillars of respect
caring, responsibility, trustworthiness, fairness, and citizenship. Additionally, it's important to
recognize that many students are taking risks by participating, so there is an acknowledgment
that not every presentation or exhibit will be perfect or expected to be. A MakersFaire is not
solely about showcasing shiny, finished products but also about sharing excitement with others.
Unfinished projects are just as welcome as completed exhibits. Children are encouraged to take
the lead in teaching others! Students present and showcase their projects either with friends or
individually. The focus of the school MakersFaire is on sharing and showcasing, rather than

selling items. Furthermore, the MakersFaire serves as an opportunity to highlight the outstanding
robotics and First Lego-League program at BCS. Throughout the year, BCS hosts FLL teams

that compete in state and national competitions. Learners also have the chance to engage in




robotics activities, including Bot Balls, during FabLab, Makerspace and Co-curriculars

throughout the year.

Below is a table that details the general scope and sequence and opportunities middle school

students have to access FabLab resources and core components of the space:
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2,.¢ Grade 7 - Don’t Be Conflicted PBL Unit

BU

charter school

Project Title: Don’t Be Conflicted

Driving Question:

Grade Level: 7th Grade
Topics Covered: ENGLISH: argumentative writing; using and citing evidence to support an argument HISTORY: rise and spread of universalist religions

(Christianity, Buddhism, and Islam); diffusion of scientific and technological ideas along trade routes; 300-600 C.|

biodiversity and humans; i evolution; earth’s history; multiple cross cutting concepts

in

Significant Content

The project is focused on teaching students important knowledge and skills derived from standards and key concepts at the heart of academic subject areas.

LLI Created with inspiration from templates created by Buck Institute, Linden STEAM Academy, and West Virginia Office of Education.

‘How can we create a policy that helps mitigate future conflicts?”

ra of Troubles SCIENCE: natural resources;

List the STEAM Standards students will apply and exhibit through the duration of this project and how they will demonstrate their understanding of

these skills.
7| STEAM Strands Specific Standard Covered Explanation of how students will the
NGSS (DCI): Students will be demonstrating the standard through lab reports, quizzes/test, and in their
MS-ESS3.A essays. Students must include how their policy relates to the natural world and, through it, still
MS-LS4.D maintains biodiversity (allowing other species the resources they need to survive or the time
v | science MS-LS2.A they need to adapt rather than going extinct). Students must also refer to limiting factors (such
=clence Callfom.la State Standards: as uneven minerals/oil deposits due to i and the it of
2 ) species
Evolution 3. a, b, e (both domesticated and wild species) when talking about possible causes of their focus
Earth’s History 4. a, c, f conflict.
ISTE.2.a; ISTE.2.d; Students will be using to give criticism on ive drafts.
Students will also use technology to collaborate on their final products that highlight their
policies.
V | Technology ISTE3.a-d; Students will be designing a PSA, website, or other form of media through which they will
present their PSA.

| Bullis Charter School | K-8 California Public School | www.bullischarterschool.com |



ISTE.4.a-d

Students will be identifying an issue with their local or global community and then conducting
research to support their policy that helps mitigate change.

ISTE6.b

Students will be choosing the applications and rams they use to create their PSA,
bsite, or other form of media through which they will present their policy.

SEP 1 Asking Questions and Defining
Problems

Students will be defining what conflict is in general, what their focus conflict is, and possible
causes of their conflict in order to come up with possible solutions to the conflict in the form of
a policy.

SEP 7 Engaging in Argument from
Evidence

Students will use an oral and written ossay by
empirical evidence and scientific reasoning to support the policy their group developed as a
Solution to their focus conflict.

Students will be evaluating and voting on the policies of other groups during the final project
reflection.

SEP 8 Obtaining, Evaluating, and
Communicating Information

Students will be gathering, reading, and synthesizing information from multiple appropriate.

ch and interviews) and assess the credibility, accuracy.
ublication/presenter. They will be using and citing these sources
when supporting their policy in their presentations and essays.

VA:Cr2.2.7

Students will be using photos and properly citing them within their presentations and
documents. Students will be using photos that have no restrictions such as copyrights.

o - 3 o
present their policy. Their presentation must effectively support their method for mitigating

future conflict

VA:Cr3.1.7

Students will reflect upon their method for portra:
through
‘communicating their policy was.

ing their, website. or other form of media
h they will present their policy and evaluate how effective their method of

List any other

or local

they demonstrate th

understanding of these skills.

students will apply and exhil

it through the duration of this project and how will

~ | Academic
Subject Areas

Specific Standard Covered

Explanation of how students will demonstrate the standard addressed

V| Enalisns

W.7 1A-E; W.7.4; W.7.5; W.7.6; W.7.8;
w7.e

Language Arts

Students will be writing an argumentative essay that cites historical and scientific
svidence to suj their claims on how their policy will help mitigate future conflict.
Students will be engaging in all steps of the writing process to create a final piece.

| Bullis Charter School | K-8 California Public School | www bullischarterschool.com |

RI.7.1; RL7.6; RI.7.8

Students will be researching and reading information texts in order to find pieces of
evidence to use within their argumentative essays.

RH.6-8.1; RH.6-8.2

Students will be reading and citing primary and secondary historical documents
through which they will gather evidence to use within their argumentative essay.

RST.6-8.1; RST.6-8.2; RST.6-8.4;
RST.6-8.8

Students will be reading and citing scientific articles through which they will gather
evidence to use within their argumentative essay.

SL.7.1.A-D; SL.7.3; SL.7.4; SL.7.5;
SL.7.6

Students will be collaborating within discussions and within teams in order to gather
information for their essays as well as to decide how they will create their PSA,
website, or other form of media through which they will present their policy.

A. Collaborative
1. Exchanging information and ideas with
others through oral collaborative discussions.
on a range of social and academic topi
2. Interacting with others in written English in
various communicative forms (print,

i nd

a
3. Offering and justifying opinions, negotiating
with and persuading others in communicative
exchanges

4._Adapting language choices to variou:

Students will be collaborating within discussions and within teams in order to gather
information for their essays as well as to decide how they will create their PSA,
website, or other form of media through which they will present their policy.

contexts (based on task, purpose, audience,
and text type)

English Language
D

C. Productive
9. Expressing information and ideas in formal
oral presentations on academic topics

10. Writing literary and informational texts to
present, describe, and explain ideas and

using
11. Justifying own arguments and evaluating
others’ arguments in writing 12. Selecting and
applying varied and precise vocabulary and
other language resources to effectively
convey ideas

Students will be writing an argumentative essay that cites historical and scientific
evidence to support their claims on how their policy will help mitigate future conflict.
Students will be engaging in all steps of the writing process to create a final piece.
Student will use content-specific vocabulary.

Social Science/History

7.1.1;7.22,7.23,73.3;74.3,7.54; 764

Students will be demonstrating the standard through their essays, history test,
interactive history notebook work.

Students will work in collaborati
following way(s) {check all that

ive teams that employ the skills of all group members when completing project tasks. Collaborative teams will be selected chosen in the,

apply}
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Q Self-selected student teams with teacher input: based on choice of current problem

Students will te with people beyond the Possible ts from outside of the classroom may include:

Name of C: Contact i c ion to Project

San Francisco Ethics 25 Van Ness Avenue, Suite 220, | The commission commits itself to creating reform within the political process to ensure fair
San Francisco, CA 94102 and equitable consideration to public policy issues. These experts could help students with
Phone: (415) 252-3100/ the creation of their own policies.
ethics.commission@sfgov.org

Voters (parents from the Poll parents at the beginning of the | Students will be creating their own presentations to help sway voters to support their

school community) year to identify who would be policies. The parent volunteers will provide information about how different voters think in
willing to volunteer their time to order to help students design presentations that are more effective in drawing votes.
help teams.

Success Skills

A limited number of important 21st century skills are targeted to be taught & assessed. There are adequate opportunities to build 21st century skills and they are rigorously
assessed (with a rubric and feedback).

v | Success Skills Explanation of how students will demonstrate the skill area addressed
7 | Collaboration Policy Presentation
v Policy Presentation
Communication Formal Contact
v Project Reflection

Critical Thinking/Problem Solving

Creativity/Innovation Policy Presentation

~ | other: Formal Contact
Working within legislative
systems/business hierarchies
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Making conscientious choices as a Project Reflection
voter/citizen

Sustained Inquiry

Inquiry is academically rigorous: students pose questions, gather & interpret data, ask further questions, and develop & evaluate solutions or build evidence for answers.

Students wil Explanation of how students will demonstrate the skill area addressed
Pose questions Students will be asking and answering general questions such as:
“What creates and/or causes conflict?”
“What happens during conflict?”
“What are the results of conflict (positive and/or negative)”
“What are some ways to prevent conflict?”
“What is a policy?”
Students will also be asking and answering focus specific questions such as:
“What were some past policies and what were the consequences of these policies?”
“What are some current policies and how successful are they?”
Gather & interpret | Students will conduct research using scientific and historical research to gather evidence that will help them support a claim in their
data argumentative essay. Students will also use the information in order to help support their reasoning behind their policy decisions.
Students wil Explanation of how students will demonstrate the skill area addressed
Ask further “What is the best policy for my area of focus?”
questions “What is the best format/style for the presentation of my policy?"
“How can we get our policy approved/voted for?”
“What are some possible consequences of my policy?”
Develop & evaluate ©  Students will create a PSA, website, or other type policy promotion
solutions or build «  Contact with government (local or U.S.).
evidence for o Presentation given to the local community and government (attending guests vote on policies).
answers «  Students will analyze and vote on policies presented by other groups

Challenging Problem or Question

The driving question must capture the project's main focus, while being understandable and inspiring to students. It must be open-ended, allowing students to develop more than
one reasonable, complex answer. In order to answer the driving question, students will need to gain the intended knowledge, skills, and understanding.

The driving question addressed by this project is “How can we create a policy that helps mitigate future conflicts?”
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Students will apply the knowledge they are leamning to a complex or semi-structured problem and provide evidence of such leaming. Evidence of learning will include
the following:

Draft of essay thesis
Draft of essay intro
Outline of essay with work cited

. History notes
.

.

o Peer review of essay

.

.

.

Quizzes/Tests

Draft of letter or script for formal contact
Draft of presentations

Critique of presentations

Peer collaboration survey

Self review/placement on rubric for essay
Lab reports
Analysis of policies

After completing the STEAM PBL Project, student will answer the driving question with one or more of the following end product(s)

ssay
Formal Contact
Policy Presentation
Project Reflection

Authenticity

The project motivates students to learn new content knowledge or gain skills because they genuinely find the project's topic, Driving Question, & tasks to be relevant and
meaningful. The entry event will powerfully engage students, both emotionally & intellectually (make them feel invested in the project & provoke inquiry.)

The question addressed by this project would be tackled by government officials, lobbyists, and voters.
How do you know that the problem or question is meaningful to students? Students will have the choice to select any current issue that they are interested in.

They will then focus their research on this issue (past policies, current policies, current status, etc) and create a new policy addressing this issue.

The entry event will include teachers having a fight about not voting. Students will then brainstorm what conflict and mitigate mean. They will be using posters and
post-its to generate ideas about conflict (independant and silent on post-its first, then group sort of the post-its, and share out to the class). Then the students will
watch/read about policy bloopers (policies that have failed/led to negative outcomes in the past) and discuss in small groups before reporting out to the class. Then
students will brainstorm answers to the following questions: “What are some conflicts that happened in earth's past, our past, your past?” “What are some conflicts
facing us today, socially, environmentally, politically?” Finally, students will choose their area of focus for the project.

Student Voice & Choice

Students have opportunities to express “voice & choice” on important matters (the topics to study, questions asked, texts & resources used, products created, use of time, and
organization of tasks). Students have opportunities to take significant responsibility and work independently from the teacher.

Students will have the option/ability to use the following methods and sources of information in the project (Check all that apply):
O Interviewing
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Q Observing, documenting, and/or surveying
Q Video or audio-taping

QO Gathering and reviewing published information
H ; :

=]

online and
Discussion

Students will be provided voice &/or choice in the following other way(s):
«  Students will be able to chose the issue within their local ity or the world-wid ity that causes conflict.
©  Students can choose the method for how they will present their policy on how their conflict will be mitigated.
©  Students can choose the method for how they will convey their policy to the local community or government.

Critique, Revision & Reflection

Students are provided with regular, structured opportunities to give and receive feedback about the quality of their work-in-progress. Students are taught how to constructively
critique each other's work-in-progress. Students use feedback about the quality of their work to revise and improve it. At key checkpoints and after the project's culmination,
students and the teacher engage in thoughtful, comprehensive reflection about what students lear and the project's design and management.

This project will use a variety of ion and it p
Rubric(s) | will use: Collaboration v | STEAM Content Knowledge
Communication/Presentation | ¥ | Content Knowledge N
Other classroom assessments for learning: Quizzes/ tests V| Practice presentations v
Self-evaluation v Notes N
Peer evaluation N Online tests and exams N
Student Reflections: Survey v | Focus Group
Journal Writing/ Learning Log Other: Written reflection at the end of the project N
The project will adhere to the following timeline of prodt il for student
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Product Type of Feedback/Reflection Type of Assessment Used
Opportunity Provided
Essay (ind) e Thesis (must be approved to move on) | Thesis rubric
e Intro (must be approved to move on) Intro rubric
e Outline with work cited (must be Comments and approval
approved before moving on)
e Peer review before Final Peer provided comments and placement on the rubric
e Self review Placement on rubric
e Lab reports Lab report rubric
e History notes Effective note taking rubric
e Quizzes/Tests (with ability to submit Test grades and comments
corrections)
Formal Contact (ind) Letter, email, or call with reflection after contact | Rubric to assess written letter, email, or formal notes for a call; and
was send/made reflection
Policy Presentation (grp) ~Critical friends protocol Peer feedback on drafts of presentations
-Peer collaboration survey Survey responses
-Presentation Practice Three point feedback from teachers on presentations
Project Reflection (ind) -Analyzing policies in class/in groups Written reflection rubric

Public Product

Students present or exhibit their work to an audience that includes other people from both within and outside the school, which may include online audiences. Students present
culminating products and defend them in detail & in depth (by explaining their reasoning behind choices they made, their inquiry process, etc).

Students can present or exhibit their work using the following platforms:

To other students, same grade level Q Oncampus
To adult guests Q Online

To the local community (Depending on issue)
To the national community (Depending on issue)

oooo

Students will present or exhibit their work(s) in the following way(s):
o Students will create a PSA, website, or other type policy promotion
«  Contact with government (local or U.S.).
o Presentation given to the local community and government (attending guests vote on policies).
©  Students will write and argumentative essay.
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Project-based learning units serve as the premier method for delivering state standards at BCS,
not only due to the facilitation of a deeper exploration of concepts but also because of the ability
to ignite student engagement and excitement for learning. PBL units immerse students in
authentic, real-world problems or challenges, providing them with opportunities to apply their
knowledge and skills in meaningful contexts. This approach not only enhances students'
understanding of the subject matter but also fosters critical thinking, collaboration, and problem-
solving skills essential for success in the 21st century. Presently, BCS teachers implement a
variety of PBL units, each guided by a driving question that sparks inquiry and drives the
learning process forward. These driving questions serve as the focal point of exploration, guiding
students as they embark on their learning journeys. Below are driving questions currently
shaping PBL units at BCS, each designed to inspire curiosity, creativity, and deeper
understanding.

How might we preserve natural habitats globally to allow plants and animals to thrive?
How can we as data scientists and engineers help solve a problem caused by weather at BCS?

[

How can we create a welcoming, inclusive classroom community?
How can we use what we know about plant and animal adaptations to solve a human problem?

2 How Are My Ancestors Like Me?
How can we, as environmental scientists, help the Leatherback Sea Turtle?
What makes a community a desirable place to live?

3 How might we promote sustainability in the Los Altos community that honors the Ohlone way of life?
How does the declining bee population affect our community, and what can we do to help the bees?

4 How can we use storytelling to create feelings?
How can we make change happen in our community?

5 How do we, as artists, create a museum experience that connects our community with the people of the
American Revolution?

How can we help others prepare for natural disasters?

What do we need to know to plan, design and build a sustainable lunar base that supports independent
human living?

6 How can we, as writers, affect change in the world with our words?

How can we design a space that allows the user to have a safe and warm place to sleep?

How can we, as data analysts, gather data on a chosen topic and draw a conclusion based on multiple
interpretations to help affect change?

How do we create/design a solution for sustainable tourism in a post pandemic world that respects the
people, culture, resources, and environment of a particular area/region?

How can we use our 21st century understanding of thermal energy and early civilizations to construct a
shelter to protect from temperature extremes and weather events?

How can we use our passions and interests to create a product and/or service that affects change in our

communities?

7 Do individuals or groups of people have more influence on history? How did Islamic scholars
historians, and researchers contribute to science and historical studies?




How does MesoAmerican culture impact the rest of the world?

How cute can you make an ugly doll?

How does food help us connect with the community around us?

How do I take ownership of my own design?

How are natural disasters and the impacts humans have had on Earth related?

8 How can we highlight the voices of those who are often oppressed?
How can we move people through poetry?

How can people living in the US impact the lawmaking process?

How can we design safe and effective bumper cars?

How come we don’t die on Roller Coasters?

How can we use non-contact forces to create small levitating devices?
How can I use the FabLab to help my community?

All PBL units not only adhere to the rigorous criteria of the "gold standard" set by the Buck
Institute of Education (“BIE”), one of the nation's leading organizations for PBL training, but

also ensure comprehensive coverage of state standards. For instance, in a second-grade PBL at
BCS centered around the Leatherback Sea Turtle, students answer the driving question: "How
can we, as environmental scientists, help the Leatherback Sea Turtle?" Throughout this
interdisciplinary unit, learners explore various aspects of the leatherback sea turtle, including its
physical characteristics, habitat, diet, and life cycle stages. They actively engage in research and
inquiry, identifying and analyzing threats encountered by the turtle at each stage of'its lifecycle.
This multifaceted approach integrates art, Makerspace activities, science, reading, and writing
providing students with a holistic understanding of the subject matter. In art class, students craft
clay turtles, while in ELA, they compose informative paragraphs based on their research
findings. Reading nonfiction texts enhances their comprehension and knowledge acquisition,
while lessons on erosion shed light on the impact on nesting turtles. In the Makerspace, students
embark on the creative process, designing prototypes aimed at safeguarding the leatherback
turtle throughout its lifecycle. Through collaboration and iteration, students refine their designs

based on peer feedback. culminating in the creation of real-life prototypes using recycled
materials. To showcase their learning and innovations, students produce stop-motion videos

demonstrating the functionality of their prototypes. honing their presentation skills in preparation
for a showcase event attended by families and community members. This comprehensive and
immersive approach to PBL not only fosters deep understanding and engagement but also equips

students with essential skills for real-world problem-solving and communication.

Instructional Delivery

Working within grade level teams, teachers use the CCSS, a variety of assessment tools, the BCS
elements, and current literature on educational practices to design a dynamic curriculum to meet
students’ specific needs. Delivery of curriculum is planned in the weekly grade level team and/or
department meetings so that all students at each grade level are assured the same delivery of
content, though the techniques and materials utilized by teachers may vary depending on the
assessed needs of each class’s students. Bullis maximizes its status as a charter school by
researching and choosing curricula and materials that best meet the needs of specific populations
rather than relying on the ones chosen by the state. Although the curriculum is coherent and
meets the State standards, it also reflects the rigor of the specific school vision and the flexibility
enjoyed as a charter school. Teachers facilitate flexible grouping strategies, provide opportunities

for group and individual learning, accommodate a variety of instructional levels and learning




styles, lend to integration with other disciplines (including, but not limited to, Technology
Character Development, Service Learning), and develop quality, authentic assessment tools.

Personalized Learning——Focused Learning Goals

The BCS educational program strives to light the fire in all students, inspiring them to reach their
full potentral by instilling a %gfe—leﬁg ifelong love of 1earn1ng %%sﬂeﬂ}through the

Focused Learning Goals-(FEGs);. developed annually to identify specific outcomes in the
academic, social/emotional, and passion areas, are at the heart of how these Strategie
Objeetivesschoolwide learner outcomes “come alive” for every student, grades K TK-8. By
implementing FLGs for all students, no matter what the grade or learning need, we-are-not
onlyBCS is delivering on the school’s Objectives-but-since-they-are-the basisfor the BESLCAP
soals(sece#6-above) FEGsare-integral-toolsto-address-theseas-wels

strategic learning
objectives. Developed by staff and parents through the BCS Strategic Planning process, the

FLGs are not only grounded in research and best practices but are structured to intentionally
develop the “whole child” and seamlessly lend itself to address the state’s CCSS and NGSS
academic and performance standards.

Dr-Carol Dweck’s research non the 1mportance of approprlate praise and the development ofa
growth mindset" influenced the structure of eurthe BCS FLG template and the verbiage we
useused when developmg and assessrng the goals Maelehn%kewn%llh—D—arehmeai

ﬁa#ure%ln order to develop these %efeskﬂ-lsﬁ ompetenmesi some of the strongest 1nd1cators for
success later in life, we-ineorporatedBullis incorporates social/emotional goals and passion goals
into FLGs, providing students opportunities to develop and refine these skills in a safe school
environment.

'3 Growth Mindset: https://www.mindsetworks.com/science/




The FLG process is a documented practice used by every teacher-and-speeialist, and is designed
in a way that allows flexibility across different grade levels and varying student needs. Whether
advaneed-orin special education, is-an English Language Learner or hason a Section 504 plan,
the FLGs process effectively addresses all learning needs and styles, delineating the means by
which every student can receive the support needed to successfully learn and grow.

All BCS teachers are trained during the 2-week-summer staff-developmentinservice on the FLG
process, how to create and implement goals (assess, survey, differentiate instruction, etc.), and
how to communicate outcomes with students and parents. Regular workshops are held
throughout the year and on an as-needed basis; and the entire process is evaluated annually by

students;-parents;-and-staffin order to continuously improve upon its effectiveness.

FLGs aremay be developed for each-studentstudents in-each-of the four core academic subject
areas (Math, Reading, Writing, Social Studies/Science), as well as in the
Social/Emotional/Behavior realms. Personal goals, designed to engage students in areas of
passion or interest that may or may not take place at school are also set. At the beginning of the
year, parents’ and students’ input areis formally solicited and taken into consideration for FLG
development. Parents, teachers, and students meet during the October Parent/Teacher conference
to develop and review the FLGs. These conferences provide an opportunity to familiarize the
family with the state and school standards, review the student’s progress to date, discuss
individual strengths and weaknesses, determine best learning styles, and work collaboratively to
develop year-long goals that will continually and appropriately challenge the student to grow
academically, socially, emotionally, and behaviorally. All FLGs are specific, measurable goals
that are supported with data, and clearly delineate parties responsible for implementing,

monitoring, and evaluating them.-Forexample;a-6%grade EEA-FLG maylook like-this:
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For example, a 6™ grade FLG may look like this:
Sample FLGs

PSS

Goal #2
Academic OR Lifelong Learning

May 2024, | will improve my precision in

math as evidenced by having 2 or less

minor errors on my 3rd trimester math
assessments.

May 2024, | will improve my precision in
math as evidenced by having 2 or less
minor errors on my 3rd trimester math
assessments.

Do my choice board to study, take notes|
in class, listen in class, and take
reassessments if | don't get a check.
Fill out math tracker during the test
Share my math tracker with my family.
By trimester 2, | will have 75% of my
assessments with no ME the first time |
complete them.

| will double check my assessments.

| will take my time during my
assessments.

By May 2024, | will improve my typing skills of speed
and accuracy as evidenced by reaching exercise
346 in Typing Club. (1 section per month)

By May 2024, | will have a book written with at least 7
chapters and publish it.

Means of Evaluation

Complete up to or higher than exercise 600 in
typing club.

| will have completed my goal when | have written 7
chapters and published it.

Action Steps

I will do 1section per month, if | don't manage to do
it, | will have to make up for it the next month. | will
track it with a spreadsheet recording when | do

| will write 1 chapter per month for the first 7 months
and spend the last month figuring out how to
publish on a site. (ex. amazon)

| will ask my family to review my chapters once a
month.

| will set o time once a week to write at least 30
minutes

| will take some time to write a structure of the 7

chapters or a story arc.

| ‘am—crsonal FLG 2023-24 |

Since FLGs can be written to address any area a student needs targeted attention, they can be
personalized for any kind of learner. English learners receive specifically crafted FLG goals
connected to their ELPAC data. Goals can include speaking, listening, reading and writing.
Students who exit the English Eanguage Learners’ program are-required-by-the BES-ELLPlan-to
be-menitored-for 2-years-threughmay continue to have additional FLGs in Writing and Speaking.

Areas that do not meet the criteria for goals in an IEP but are vital for the overall success of
special education students (i.e-.. developing self-control, time management, erit;-character-etc.)
are also addressed using FLGs.

typing (Jate) whether at home or at school.
Data Tracking

- CC7/8 Stondard

Assessment Tracking Document Typing Club Record msmmmmill G 2023-24

After the FLGs are created, the goals are reviewed by the student and the teacher on a regular
basis, at least once a month, throughout the school year to ensure that every student continues to
be aware of, and is actively participating in histhertheir expected learning results. Students take
an active role in tracking and reflecting on their goals - from keeping a written log of steps taken
towards their goal to writing a monthly reflection and creating next steps to reach their

FLGs.- Because methods of tracking and reviewing FLGs vary between classes and grade levels,
time is allocated at staff or team meetings for teachers to share their strategies and insights with
one another throughout the year.

The classroom teacher usesmay use these goals to determine instructional groupings, programs
and materials, and methodologies. Some classes and students may work on goals that have been
broken down into daily strategies (e.g-.. “I will play with two new students today-"" for a
student whose year-long goal is to take risks or to be more social) while others may check in less
frequently (e.g-.. during their weekly conferences for students who may be working on develop-



ingdeveloping and/or improving their writing skills); nevertheless, the goals for the students are

being addressed daily;-in a consistent manner;-and-are-around-which-the-instructional program-s
tailored. As needed, goals are modified to meet the changing needs of the individual student.

FLGs are also supported through classes, teachers, or student groups outside of the student’s
homeroom class. A student with an FLG for developing leadership skills might specifically
choose to be enrolled into a ee—euﬁ}e&l—a%{e}eeﬁve—&yﬂp&el-a%ﬂCo Curricular such as Debate or
Student Council to provide maximum opportunities to improve that area.- A Writing FLG
eanmay be supported through a co-curricular elassclasses such as Letters-to-the Troops,in
whiehNonfiction Book Creator or the student-canpractice-writing-skills-weelly-in-a-meaningful
way-by-writing letters-to-soldiers-overseas-Poets Society where learners in grades 3-5 learn about
poetry and write their own. Students are also responsible for working on and tracking their
passion goals. For example, a student who is interested in running a SK may be responsible for
planning a training routine and committing to regular running practice. These can be documented

in a running log or with pictures/videos and are submitted to their teacher upon completion of the
goal as evidence.

In March, teachers, students, and parents meet-forhave the opportunity to attend a second round
of conferences to review the student’s progress (is the student on track to meet goals? are the
goals still appropriate?), and determine if goals have been met;-thennew-ones-can-be-developed.

In June, every FLG is evaluated on a 1-5 rubric based on the metrics agreed upon at the fall
conferences.-

Intersessions

q £ 1
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2 it i e The Middle School

The Bullis-Charter School s Transitional-Hindergarten("H<)-program
Intersession is a hallmark of the program at BCS. These two-week units that happen three times
a year consist of integrated, interdisciplinary, design-thinking units that promote 2 1st century

skill building. The World Economic Forum’s Future of Jobs Report'* and the National
Association of Colleges and Employers'> identify creative thinking, critical thinking,
communication, and teamwork as some of the most important competencies graduates can
possess. The structure of intersession allows us to create environments where our middle-school
students are already getting to practice these skill sets outside of the “traditional” classroom
setting. This intersession model is invaluable in creating opportunities for students to build those
future-ready skills, and to see students continue to fine-tune these skills in high school and

beyond. Below are examples of the current driving questions, content, and competencies
connected with our intersessions, though these may change over time.

14 Zahidi, S. (2023, May). The future of jobs report 2023. World Economic Forum. Retrieved from

https://www.weforum.org/reports/the-future-of-jobs-report-2023/

15 National Association of Colleges and Employers. (2022, March 01). Competency gap - recruiters and students
differ in their perceptions of new grad proficiency [Press release]. https://www.proquest.com/wire-feeds/national-
association-colleges-employers/docview/2636126809/se-2




6th graders

Intersession

6th

7th

8th

Early Civilizations Design
Challenge: Driving Question:
How can we use our 21st
century understanding of
thermal energy and early
civilizations to construct a
shelter to protect from
temperature extremes and
weather events?

Sewing: How cute can you
make an ugly doll?
Cooking: How does food
help us connect with the
community around us?
Woodworking: How do |
take ownership of my own
design?

School of the Future Design
Competition: Driving
Question: How might we
develop an education model,
design, and create a scale
model of our school of the
future?

Intro to Entrep i
Driving Question: How can we
use our passions and interests
to create a product and/or
service that affects change in
our communities?

Al of the above
skills to a passion project
benefiting the community.

Financial Literacy: Driving
Question: How might we
model, explain, and identify
the various aspects of life that
impact financial planning and
financial stability in order to
create a financial plan for a
college student?

Entrepreneurship Trade Show
and Bear Den C iti

Application of above skills

via a Mid: ’s Night
Dream production

Application of all skills in a
final Bear Faire (passion
project driven)

launch their

intersession with the Early Human Design Challenge, exploring the question: "How can we use
our 21st century understanding of thermal energy and early civilizations to construct a shelter to

protect from temperature extremes and weather events?" This interdisciplinary project integrates
ELA, history, math, and science standards while initiating students into the design thinking
process. In a culminating showcase, students present their shelter designs and models,
documenting their journey through video diaries. The second and third intersession shift focus to
entrepreneurship with the "Engaging Entrepreneurs" program. Students select a UN Sustainable
Development Goal and develop a business aimed at addressing it, receiving guidance from
entrepreneurs like Mike Tyson, founder of Sweet Anchovies. They identify personal business
strengths, grasp capitalization concepts, nurture an entrepreneurial mindset, and craft detailed
business plans. Students then present their products in the third intersession to a panel of experts
and community members in the "Bear Den."

7th graders engage in intersessions focused on practical, technical skills such as woodworking
cooking, and sewing. During the initial intersession, students rotate through three-day sessions
for each skill in specialized spaces within the Middle School Quad. For instance, those exploring
woodworking have the option to construct boxes, while others in cooking prepare a diverse array
of sweet and savory dishes, and those in the sewing group create dolls using sewing machines.
Subsequently, students select which skill they wish to further develop in the second intersession,
during which they collaborate to produce a community-benefiting product leveraging their newly
acquired abilities. Past projects have included identifying campus needs and utilizing the
woodworking room to craft benches, bookshelves, and stools. In the cooking group, students
have crafted menus inspired by specific cuisines and prepared main courses, side dishes, and
desserts for staff members. Similarly, the sewing group has utilized their skills to design and
create products for local charities in need. In the final intersession, 7th graders work collectively
to stage a student-run performance of "A Midsummer Night’s Dream." They receive an

introduction to Shakespeare, learn about each element of theater production, and manage the
entire production process from inception to completion, including set creation, costume design,




and prop fabrication, utilizing the specialized classrooms and skills acquired during the initial
two intersessions.

8th graders participate in intersessions centering on design-thinking, financial literacy, and social
entrepreneurship. The first intersession is centered around the SchoolsNEXT Competition.
Learners begin by researching communities and conducting research to create a school that has a
clearly defined mission statement, is environmentally friendly and is sustainable within their
community context. 8th graders then create a model of their school using resources in the

FabLab and present the model along with their reports to a panel of experts. The winning team is
then invited to compete in the official SchoolsNEXT Competition. BCS learners frequently place

among the top teams across the state. During the second intersession, 8th graders learn about
and apply financial literacy skills. Each group develops a financial plan for a client that meets
their financial objectives. In order to put together and present their plan, 8th graders learn how to
build a budget, plan for savings, calculate take home pay, read and interpret a credit score, learn
how to invest, and plan for retirement. 8th graders present their financial plan to a panel of
experts for feedback and make adjustments based on the needs of their client. In the final
intersession, 8th graders create a “Bear Faire,” which is a specialty symposium. Using the
knowledge and skills learners from their financial literacy intersession, 8th graders create a
business plan and product that addresses a community need and raises awareness for their chosen
cause. All of this work is documented in the student-run newsletter, the Bullis Bulletin, shared

with the school and local community.

All learning and participation are assessed using a core competencies rubric, using the current

competencies outlined below. Learners engage in meaningful self-reflection and receive
feedback from instructors to guide each intersession module. Learners and families are

encouraged to submit feedback after each intersession via Google Forms. This information and
feedback are shared with grade-level teams to improve the intersession experience and program.
Below is an example of what current intersession driving questions and output are for each of the
grade levels - these intersession focus areas and questions may change year to year.




Intersession Core Competencies

New Learning Learner identifies and attains new learnings or skills that they did not know at
the beginning of the project.

Application of Learner appropriately applies expected concepts or skills.
Concepts
Team Work Learner works as a member of a team to complete a complex task.

Documentation Learner documents key processes and decisions of the project from start to
and Reflection finish.
Learner consistently reflects on their progress and learnings.

Iteration Learner uses data to create purposeful iterations of the project that will best
meet the needs of their user/audience.

Communication Learner communicates respectfully with peers, team members, and experts.

Presentation Learner speaks confidently to an audience using appropriate eye contact,
volume, and body language.

Learner integrates multimedia and/or visual displays into presentations to
clarify information and add interest for the audience/user.

Technology

In BCS’s commitment to providing a dynamic and forward-thinking educational experience, our
instructional program focuses on fostering the development of technology-related skills among

students by serving both dimensions of technology adoption: BCS provides state-of-the-art
technology (hardware and software) to students and provides all staff technology resources
needed to optimally support an immersive learning experience. To ensure the seamless
integration of technology into the instructional program, BCS prioritizes the alignment of staff
and student technology resources with curriculum goals and state assessment requirements.

The BCS commitment to providing students with a well-rounded and technology-rich education
is evident in the diverse range of technology tools available. Students have access to computer
carts, tablets, and other devices, enabling them to explore various digital platforms and
applications that enhance their learning experience. On the hardware side for instance, BCS
provides students with access to devices such as iPads, Macbooks and Chromebooks, while
classrooms are equipped with computers, iPads, Monitors and smart devices to support the
learning experience of students.

The instructional program aligns with Standards to ensure that students acquire essential digital
skills. Bullis is particularly proud to provide early digital and technological skills in our

MakerSpace on both campuses, in which children learn technological skills such as robotics
(e.g., via an App such as Scratch) and physics, starting as early as TK. Moving into Middle
School, learners have scheduled time in the FabLab, in which they continue their journey in
robotics and add coding, 3D printing, and laser cutting to their technological skill set.

Staff members are provided with ongoing professional development to effectively integrate
technology into their teaching methods, aligning with curriculum objectives and preparing
students for State-mandated and local assessments. To assess student proficiency, BCS integrates
digital assessments into the curriculum, providing real-world scenarios that measure
technological competency. For assessments, specifically, Bullis uses digital assessment tools




such as NWEA and STMath for both assessment and adjusting student levels based on their
individual growth.

Recognizing the diverse needs of the BCS student population, including those receiving Special
Education services, BCS has developed a comprehensive plan for providing adaptive technology.

This plan encompasses specialized software, assistive devices, and other adaptive tools that cater
to the unique requirements of special education students. Educators receive training to
effectively integrate these technologies into individualized education programs (‘“IEP”), fostering

an inclusive and supportive learning environment. For instance, Bullis widely uses annotation
tools, text to speech and speech to text applications and dyslexia assessments to support SpEd
learners, as appropriate.

Moreover, staff engage in continuous professional learning opportunities, staying abreast of the

latest educational technology trends, and methodologies to enhance their teaching practices and
effectively integrate technology into the curriculum. Approximately two weeks before each

school year begins, teachers go through an intensive professional development program which
includes the use of technology for an immersive learning experience as well as proficiency in
their own technological use. Single classrooms will, in addition to the above, receive some pilot
programs in testing new technologies and devices, such as touchscreen monitors and smart

projectors.

; . it are-grouped-tog 6
Starting the 2023-24 school year, Bullis transitioned from a half-day TK/K program to full day
TK and Kindergarten. TK classrooms have access to a Teaching Assistant, who supports the lead
teacher with supervision and curriculum. The Charter School adheres to adult-to-student ratios as
set forth in Education Code Section 48000(g). TK students participate in all BCS specialist
classes including Mandarin, drama, art, music, PE, and Makerspace. The TK program offers a
balance of play-based centers as well as skill-based academic small group instruction. TK
curriculum is aligned to the California Preschool Learning Foundations and California
Preschool Curriculum Frameworks. TK students are assessed at the beginning of the year on a
multitude of standards to identify their levels in each subject area—TK-—students, allowing them to
work with-hemegenousin targeted academic groups during centers and small group instruction.

Reade
p1e; t

nd R oacnanciue oned fower number of o
and-Respensive-Classroom;-or-assigned-fewer number-ofo
speeifically-developed-problems-and-assigments-For example, TK students work on their letter
names and sounds in a reading center, on their letter formation in a handwriting center, and on
their phonemic awareness skills in a thyming center. In addition, learners participate in whole
group math lessons using the Eureka 2.0 curriculum and phonics lessons.




A TK day might include a morning meeting, which offers structured time for learners to connect
with each other through songs, chants, and fun group games. Students participate in daily
integrated centers where they can choose between a variety of academic and play-based centers

including things such as dramatic play, math, literacy, drawing & writing, and the art studio.
After center time, students usually gather to reflect on their work through learning and feedback
protocols. English learners are provided with prompts and language models and each learner has
the opportunity to share their projects and tasks. [earners have time devoted to specialist classes
(music, drama, art, makerspace, mandarin) every day. and an outdoor play to learn time. The day
concludes with storytelling/story acting or an afternoon circle. Throughout the day, learners are
provided with “Brain Breaks" using GoNoodle and Conscious Discipline as needed.

Meeting the Needs of All Students

BCS is dedicated to cultivating an inclusive and supportive educational environment to address
the diverse needs of our student body. Through proactive identification and comprehensive
support strategies, BCS aims to create a learning environment that caters to students with

disabilities, English learners, those achieving substantially above or below grade level
expectations, homeless students, foster youth, and other special populations.

BCS has a robust system of multi-tiered supports in place to support all learners. The Multi-
Tiered System of Supports (“MTSS”) is an evidence-based framework designed to impact
educational outcomes for all learners by providing a wrap-around system of support that
addresses academic, behavioral, and social-emotional needs. MTSS offers a proactive and tiered
approach to intervention. ensuring that students receive the assistance they need based on their
individual data and teachers receive the coaching and support needed to serve all students. This
comprehensive framework considers the whole child, ensuring that students receive the
necessary support to thrive academically and socially. MTSS at BCS promotes early
identification of students who are at risk academically or behaviorally. By identifying struggling
students as early as possible, educators can intervene promptly to address their needs, preventing
academic and social-emotional difficulties from escalating. This early intervention is critical for




maximizing student growth and reducing the likelihood of long-term academic gaps or
behavioral issues. In order to inform these decisions, MTSS emphasizes the use of data to inform

each tier of support. Educators collect and analyze academic, behavioral, and social-emotional
data to identify patterns and trends, enabling them to make informed decisions about
instructional strategies, interventions, and supports. This data-driven approach ensures that
interventions are evidence-based and responsive to student needs, leading to more effective
outcomes.

The approach to supporting students with disabilities involves a multi-tiered identification
process. Teachers begin this process by filling out a pre-referral form. The members of the
Student Response Team (“SRT”’) meet weekly to review these referral forms and determine
whether learners require a tiered intervention. Teachers are invited to attend SRT meetings to
discuss and document interventions. After the intervention cycle is completed, families, teachers,
and the SRT meet to discuss progress and next steps. When applicable, Individualized Education
Programs are crafted to provide personalized accommodations, modifications, and support

services, ensuring an inclusive and supportive learning experience.

For English Learners, methods include language assessments, home language surveys, and
ongoing monitoring of language proficiency and academic progress. BCS implements
specialized English Language Development programs, provides bilingual staff and resources,
fostering an environment that facilitates language acquisition and academic success. More

information on the English Learner program is found below.

Continuous assessments guide the identification of students achieving substantially above or
below grade level expectations. Teachers regularly review data to understand student progress
and performance. Academically low-performing students may be discussed during SRT meetings
and SMART goals are then created to guide instruction and enrichment activities, offering
tailored support to meet diverse learning needs.

In collaboration with local agencies and services, BCS staff identify and support homeless
students and foster youth. The approach prioritizes sensitivity and anonymity, with designated
liaisons facilitating communication and coordinating support services, including flexible
scheduling, transportation assistance, and counseling, when necessary. The Director of

Community Engagement and Outreach works closely with families and the school to determine
what services and supports may be necessary for students who qualify in these categories.

Remaining committed to identifying and meeting the needs of any other special student

populations, BCS utilizes ongoing assessment, stakeholder collaboration, and targeted support
services. This collective effort ensures that every student, regardless of their unique needs

receives the personalized support required for both academic and personal success.

6< English Learner-ServieesLearners

Overview
Bullis Charter School serves a diverse student population with 23over 32 languages spoken in
students’ homes including but not limited to English, Spanish, Vietnamese, Cantonese, Korean,



Mandarin, Japanese, Farsi, French, German, Greek, Hebrew, Hindi, Hungarian, Italian, Russian,
Tagalog. Arabic, Thai, Turkish, Gujarati, Telugu, Tamil, Kannada, Norwegian, Finnish, and
other non-English- languages.

The Charter School will meet all applicable legal requirements for English Learners (“EL”),
including long-term English Learners or English Learners at risk of becoming long-term English
Learners, as they pertain to annual notification to parents, student identification, placement,

program options, EL and core content instruction, teacher qualifications and training,
reclassification to fluent English proficient status, monitoring and evaluating program
effectiveness, and standardized testing requirements. The Charter School will implement

policies to assure proper placement, evaluation, and communication regarding ELs and the rights
of students and parents.

The goal of the EL program is for students to become proficient in English as rapidly as possible
and to meet State academic achievement measures. In addition, the program provides intentional
access to the core curriculum and all other programs, and prioritizes students ability to maintain
their self-esteem and cultural identity. This is accomplished through specialized instruction in
English in a safe, contextually rich small group setting (within the class or as a pull-out).

Personal learning goals in the areas of Listening, Speaking, Reading, and/or Writing are
developed via the FLG process. Teachers are trained in language acquisition strategies that will

help their students progress in their English development. Some of these supports include Total
Physical Response (“TPR”), visuals, sentence frames, anchor charts, adapted text, and language

scaffolding using SIOP strategies. Technology, such as Lexia English, is also used to assist
fluency, vocabulary development, grammar, and reading comprehension.

Bullis Charter School has been successful in their English Learner program and shows 87% of
all Learners tested in the ELPAC 2023 in Level 3 and Level 4, another 11% of Learners in Level

2 and only 1% in the lowest achievement Level 1. The data below shows Bullis’ data compared

to the local district and the state [source: DataQuest English Language Proficiency Assessments
for CA (ELPAQ)]:
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The reclassification rate shows a great success as few students (e.g. only 2% of English Learners

in school year 2022-2023) count as Long-term English Learners while others make significant

progress to become proficient in English as rapidly as possible.
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The progress of English Learner students is consistently monitored using various assessment
measures. The BCS leadership team utilizes this information to make informed, data-driven
decisions concerning instructional plans, practices, professional development, and adjustments to
the English Learner program. For example, the Enhancement block was developed at BCS to
provide a common dedicated time for English Learners to receive ELD instruction. This 25-
minute block of time is now included in the schedule of every teacher and learner in Grades 1-5.
The objective of such decisions and changes is to ensure that EL students make yearly progress
on standardized evaluations (1 level in at least 1 domain in their ELPAC scores) and reach the
highest possible levels of English Language and academic proficiency in the shortest time
possible.

Bullis Charter School believes in preparing students to be globally competent. We-alaeBCS
values students who are multilingual with a strong belief in developing muttitingual-skills that
will support students’students to become contributing members of the global world. With this
value in mind, we-areBCS is committed to ensuring that all English learners(EL)Learners
acquire the skills and knowledge necessary to make them productive, responsible citizens, and
lifelong learners. Emphasis is placed on providing students with the greatest possible access to
appropriate and rigorous English language instruction through research-based core curriculum
and designated and integrated ELD instruction, which ensures progress from limited English
proficiency to fluent English proficiency. We strive to offer programs that assist English learners
in becoming proficient in English in a timely manner. Bullis Charter School establishes the
following goals of its-English learners Services::

+-_All English learners will master the English language as efficiently and effectively as
possible.

»-_Parents of English learners will be engaged in their child’s learning.

o-_Provide-English learners will have access to educational opportunities that will enable
them to succeed.



Bullis Charter School will follow all applicable laws and regulations in serving its ELs as they
pertain to annual notification to parents, student identification, placement, program options, EL
and core content instruction, teacher qualifications and training, reclassification to fluent English
proficient status, monitoring and evaluating program effectiveness, and standardized testing and
reporting requirements. Bullis will implement policies to assure proper placement, evaluation,
and communication regarding ELs and the rights of students and parents.

It is also the goal of all school personnel, including classroom teachers, special education
teachers, specialists, counselors, and administrators, to help each EL student make yearly
progress on standardized evaluations and reach the highest possible levels of English language
and academic proficiency in the shortest time possible.

All eligible students enrolled in the charter will receive appropriate English Learner services in
accordance with applicable state and federal law.

Each student who is eligible to receive EL services will have individualized goals (FLGs)
developed for him/herthem that addresses identified needs, which may include but isare not
limited to:

«-_English language proficiency (May be related to meaning making, language
development, effective expression, content knowledge, foundational skills, interacting in
meaningful ways collaborative, productive, or interpretive or in relation to PDEs-attheir
primary, designated language at the student’s grade level)

o-_Academic experience

o~ Learning and behavioral factors

»-_Environmental factors

»-_Academic data (grades, attendance records, promotion/retention data)

»-_Classroom observations and anecdotal records by teachers

o-_Parent interviews (to identify environmental resources and/or barriers)

The Focused Learning Goals—{FLEGs)—will establish a course of action to eliminate barriers to
achievement. On a semiannual basis, Bullis Charter School will evaluate and document the progress
of each English learner in English language acquisition and academic progress and ensure that any
changes to the plan are made based on data and multiple assessments.

‘Monitoring of the student’s progress will continue for a minimum of twefour years after the
student is reclassified. The objective for every decision and change is to ensure that students
make appropriate annual growth on standardized evaluations and reach the highest possible
levels of English language and academic proficiency in the shortest time possible.



In addition to FLGs, all teachers who have English Learners will plan instruction to meet the
language and learning needs of all ELs through implementing strategies such as Specially
Designed Academic Instruction in English (“SDAIE-strategies”) and Sheltered Instruction
Observation Protocol (“SIOP”) and the thoughtful planning of integrated and designated English
Language Development instructional time. Teachers will use the FLGs for targeted instruction in
small greupgroups and one-on-one instruction as well as consistently use formative and
summative assessment data to support instructional design, planning of small group and
individual instruction to meet the changing needs of each English Learner.

Staff members—providingMembers Providing English Learner Services are appropriately
eredentialed:

Appropriately Credentialed. All teachers providing English Learner Services at Bullis Charter
School are required to obtain-CEAD-(_Cross-Cultural and Academic Development) (“CLAD™)
authorization and are appropriately credentialed.- Additionally, every Bullis Charter School
faculty member is trained in understanding the- current-CA: ELD standards and framework and
have been trained in implementing designated and integrated ELD-(see-Attachment}).. Ongoing
regular training for staff and teachers on- implementation of best-practices and specific strategies
for ELD is planned.

A—deseription-of-the-manner-in-which-students-are-identified-asrequiringProcess for
Identifying English earner-Serviees:

Learners. Upon initial enrollment in a California public school, and as a part of the registration
process, parents must complete a Home Language Survey. When new students enroll at Bullis,
we-willmake-every effort is made to determine prev1ous ELAS status if a student attended a
public school-prierby-contactingthe-. The previous school;requesting-eum-in-eolabeoration

with-ineoming-family; is contacted. cumulative records are requested and leekingup-ELAS
status i+-CALPADs:is looked up in the California Longitudinal Pupil Achievement Data System

(“CALPADS”). If the student is new to California public education or entering the state or
country, we-wil-use-the Home Language Survey is used to determine the students’ home
language information. If the answers to any of the first three questions on the survey indicate that
the student comes from an environment where a language other than English may have had an
impact on the individual’s level of English language proficiency, the student is referred to the
Prineipal-or EL program administrator for the appropriate identification of services. The Home

BﬂHi%—éhﬁft%r—S%hﬂG]—M—H—f@Hﬂ—&{%The EL Suppeﬁ#eaﬁﬁh%e%abh&heﬂ—;ewew&Coordmator

and
deagﬁeeChlef of Academlcs w111 serve as the primary contact for the seheelChdrtel School as
well as the student’s teacher, and the Teacher Leader of the grade level team that the student is
in, if appropriate. The-EL-Suppert TeamMembers of the school team will review all pertinent
information on all English learners and make the determination regarding the EL services
provided and reclassification.

EL SunportTeam
BCS’s responsibilities:



»-_Establish, review, and revise students’ progress, program placement, and instructional
plan at least twice per school year. The student’s services will be data-driven and
individual ELD goals will be established and embedded in the Focused Learning Goals
ELGs)-to support a course of action to eliminate barriers to achievement.

»-_Ensure implementation of identification and monitoring procedures (identification,
placement, etc.).

o~ Ensure implementation of Focused Learning Goals, designated and integrated ELD
instructional time, and other EL services.

»-_Provide written notice to parents regarding EL program placement, alternative program
options, instructional plan options, and parental responsibilities. (Notification will be
made in a language and/or manner that the parents can understand.)

o~ Recommend and monitor the participation of English learners in any other applicable
programs (potentially including co-curriculars and extra-curriculars).

+—Reclassify and recommend exiting EL services when a student becomes proficient in

- English and has met exitingexit criteria.

»-Make recommendations to the classroom teachers concerning accommodations and
strategies for English learners.

»- Make recommendations to the administration, beardBoard, and other school decision-
makers on professional development topics for staff workshops, parental involvement
seminars to further student success, and changes to the EL Plan.

- The EL-Suppert FeamMembers of the leadership team including the EL Coordinator will
access the student within ten days of the start of the school year to determine whether any
difficulty in speaking, reading, writing, or understanding may deny the student the ability
or opportunity:

»0 To meet the state’s proficiency level of achievement (as determined by state and
school assessments);

»0 To effectively attain a course of study standards in the classroom; or

#0 To participate in school and school-related activities.

A trained staff member will administer the California-English Language DevelepmentTest
(EEEDT)Proficiency Assessments for California (“ELPAC”) to EL students within the first 30
days of initial enreliment*enrollment, and at least annually thereafter between July 1 and October
31 until the student is reclassified as fluent English proficient. Parents will be notified by mail of
their student’s results within thirty days of receiving results from the publisher. -If a student’s
initial assessment results indicate English language proficiency and his/hertheir school/academic
records indicate successful participation in the regular curriculum, parents will be notified by
means of a letter that the student Wlll not require English learner services (LFEI%—@HH%H&%IH#@F

5 nmal Fluent English Profluent, or IFEP”)




As we administer the CEEDTELPAC and review CEEDTELPAC results, we keep in mind how
these results reflect the ELD proficiency levels. Teachers use the CEEDTELPAC results and
these levels to set specific ELD FLGs for students.

»- Emerging: Students are learning to use English for immediate needs and beginning to
understand and use academic vocabulary and other features of academic language

»-_Expanding: Students are increasing English knowledge, skills, and abilities in more
contexts. Students are learning to apply a greater variety of academic vocabulary,
grammatical structures, and discourse practices in more sophisticated ways, appropriate
to age and grade level

»-_Bridging: Students are continuing to learn and apply a range of advanced English
knowledge, skills and abilities in a wide range of contexts including comprehension and
production of highly complex texts. The “bridge” is the transition to full engagement in
grade level academic tasks and activities without specialized instructional support.

Parents of students identified by the means of the Home Language Survey are notified of the
results of language proficiency assessment(s) and invited to participate in the EL-Suppert
Feam-English Learner Advisory Council (“ELAC”). Program details are provided to parents
(orally and/or in writing) in a language that they can understand. -At a minimum these details
include:
o-_The reasons for identification of the students as limited English proficient and in need of
placement in an EL program.
»-_The student’s level of English proficiency, how each level was assessed, and the status of
the student’s academic achievement, to the extent known.
o~ The method of instruction to be used in the English language instruction educational
program and how the program differs in content, instructional goals, and the use of
English from “regular” programs in the school.
«-_How the program will specifically help the student learn English and meet age-
appropriate academic standards for grade promotions.
o-_The right of parents to have their child immediately removed from the English language
instruction education program.

Bullis Charter School staff members are fluent in a variety of foreign languages (presently
Spanish, Cantonese, Mandarin, Japanese, Htalian,Latin,-Hebrew, French, German, Russian
Turkish and other languages) and are available, on an as needed basis, to translate for students
and at parent meetings. Both BCS front offices also have access to translation software to use
with families if a student or parent speaks a language that an on-site staff member cannot
translate. The ultimate goal of the process is to provide parents who do not speak English with
meaningful opportunities to participate in the education of their child. The translaterinterpreter or
software may be ealled-upenused to help with enrollment, parent/teacher conferences IEP
meetings, etc. The translaterCharter School will also assis

documents are translated regardlng parent programs meetrngs and other acthltles—l—f—a—chadeH{

-, aS necessary.

English Learner Advisory Committee{EEACY



. Bullis Charter School will-form-and-supperthas an active English Learner Advisory Committee
made up of parents or other community members who want to advocate for English learners. The
purpose of the ELAC is to advise the prineipalExecutive Director and school staff on programs
and services for English learners and the development of the LCAP, with special attention to
goals that pertain to English learners. We-will-ensure The Charter School ensures that the
percentage of the parents of Enghsh learners on the committee mu%be]s at least the same as that

of English learners.
included here
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. All students at Bullis participate in rigorous, hands-on learning that is inquiry-based and
follows €A-CCSS, NGSS-(rolling-eut);, and the California ELD standards that amplify
California Common Core State Standards. Teachers use instructional methods such as project-
based learning, STEAM, and discovery-based learning to engage all students and plan instruction
to meet the needs of the full range of learners.

At Bullis, EEEnglish Learner students actively participate in alithe grade-level core curriculum
and instruction, and-receivereceiving differentiated and individualized suppertssupport through
the-theughtfulstrategic planning of integrated and designated ELD-English Language
Development instructional time. Pesignated EED-The Enhancement block is dedicated to
designated ELD instruction-time-is, carefully planned and implemented in-the-elassreem-by the-a
trained ELD teacher-and-done-in-small-groups-to-alow. This approach allows EL students to
participatefully engage in all core learning—Threugh-censistent activities.

The core program places a high value on authentic learning, eemes—real-werld-emphasizing
connections and-apphieations:to the real world and practical application. For example, when
students work together in groups to solve a problem, research solutions, collaborate, share of
ideas and present findings to others, authentic learning occurs-at-all-grade-levels, engaging all
students and developing the success skills needed to succeed in the future to become truly




college and career ready. Through this authentic work, particularly in project-based learning
units, teachers can plan ELD for students using the CA ELD standards as a guide.

The following is an example from a second grade PBL (project-based-learning)unit showing
how ELD is integrated to support EL students. The leatherback seaturtleunitThe leatherback sea
turtle unit focuses students towards inquiry--based learning as students answer the driving
question, “How can I, as a citizen of the environment, design a way to protect the leatherback sea
turtle from the threats it faces throughout its lifecycle?” Within this unit, students engage in
written, oral, and digital communication with peers and teachers as they use knowledge acquired
from research to develop, justify, and give feedback on initial designs, and as they finalize
prototypes and slideshows, which includes reflecting with peers on the whole process. As they
work on this authentic, real-world problem, students are supported in language acquisition
through integrated ELD strategies and work to meet-CA CCSS and ELD standards such as those

under Part I: Interactmg in meamngful ways in the collaboratlve productive, and interpretive

Teachers leverage the standards, drawing upon their understanding of student performance levels
(emerging, expanding, bridging) to plan the curriculum and integrated strategies. This strategic
approach aids in purposeful planning of English Language Development instruction. This

instance exemplifies our commitment to supporting English Learner students in rigorous, real-
world learning. Moreover, it underscores how all EL students actively participate in the core

program, with a dedicated focus on addressing their individual needs.

In addition to eur-integrated STEAM and PBL units, EL students participate in all CCSS core
curriculum such as readingand-writing-werkshopintegrated ELA, close reading, step-up-te
writing-math curriculum and lessons using Everyday-Math-Eureka Math 2.0, or College
Preparatory Math and supplemental curricular materials. Teachers useemploy instructional
strategles to ctlvely engage and &l-lewprowd ¢ access te—&H—s%uéefﬁs—Be}ew—rs—aﬂ—evemew—ef
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Instructional strategies for EEs-include-usingEnglish Learners encompass the use of both
designated and integrated ELD-instruetionalEnglish Language Development practices.

De51gnated ELD time is-dene-in-the-setting-of involves small--group differentiated instruction-

. typically taking place during the Enhancement block or other
scheduled periods. The specific strategies employed vary based on grade level and the individual
needs of speeifie-students-as, identified enthrough formative assessments and state tests such as
CEEDTELPAC and CAASPP. In a first-grade classroom, yeu-may-seefor example, one might
observe a small group of students that-are-werkingfocused on learning vocabulary that is
suppertiveenhances their comprehension of understanding-the nonfiction text the-studentsthey
are reading. ¥eﬁ—may—&}se—see—a—sma-l-lAnother group a{—&ﬁe{-her—pemt—m—mﬁe—t-hat—rs might be

engaged in examining text structure in severalvarious mentor texts-with, receiving explicit
instruction in-on informational text structure efinformational-text-to support student-in-writing
their own pieceswriting and reading-and-making sense-of the-informationalcomprehension of
related texts they-arereadingin-elass-tied-towithin the unit of study. In a fourth—-grade classroom,
this-mayleeklike-the-teacher supperting-the-teacherin-ainstructional strategies could involve

one-on-one or small group setting-to-examine-support, with the teacher assisting students in
examining grammar rules-and. This support aids students in applying themthese rules to the

developmentofdevelop an opinion writing piece-the student. The goal is werking-on-to suppert
learningreinforce correct sentence structure and grammar-and, enabling students to apply these

concepts effectively in speakingboth spoken and writing-written communication.

When teachers plan integrated ELD instruction, they planalign their plans with the CCSS standards-and
ensurewhile ensuring that they are planningfor-theirmeeting the needs of EL students by incorporating
the €ACalifornia ELD standards te-meet-the-needs-of ELstudents-that-werlin tandemconjunction
with CCSS. OneFor example-of-this-inchades, a series of lessons aimed-at-teaching-planned for first-—-
grade students, focus on teaching them how to retell with-details from a eemmenshared text;-. This skill
is then transferring—thistransferred to students reading and retelling texts they—areat their individual
reading that-are—at-their level—With-afoeus—on—usinglevels. Emphasizing the use of academic and
domain-specific vocabulary, the teacher is—planning—to—integrateintegrates ELD standards as—they
werkinto the lessons, aligning them with CCSS expectations and—standards—for all students. in

additionAdditionally, a suppert—andsupportive strategy used—to—suppeortfor EL students is—te




haveinvolves providing sentence stems available-to-support-the-student-with-retel-and-ensure-they
ean-getstarted—The-to facilitate the initiation of retelling. These sentence frames are-aserve as positive
support seaffeldscaffolds that can be removed-evertimeto-allowgradually phased out over time, allowing

students to learn how to retell with proper text structure. Teachers-To further support EL students, teachers
may integrate or deconduct a designated lesson on the structure of texts-to-suppert-EL-students.. This
maycan be done with the wheleentire class or as-ain small groupgroups during designateddedicated ELD
instruction time, depending on the overall needs of the class and EL students. UsingUtilizing graphic
organizers fe—suppeﬁ—uﬂéerst-aﬂd-mg is_another effectlve strategy to help EL students understand the
structure of text-a o WY W g
StFat%gy—ﬁsed—te—suppeﬂ—EL—Stuéeﬁts—iﬂ—mak'mg subsequently aldmg in retelling and eventually

enabling them to independently write their own texts. These strategies are crucial in fostering the essential
connections essential-to-progressing-in-Enghish-Language-skills:

References-to-curriewlum-and-materials-that-will- be-utilized-in-the-instruetionnceded for the
progression of English Learnerslanguage skills.

Petition-tells-howCurriculum and Materials Utilized in Instruction of English Learners. Teachers
at Bullis have access to a variety of programs and resources to support English learner students
through integrated and designated ELD instruction. D-ELD teachers use materials from
programs such as Hands-On-English and Launch/Links to Literacy. All programs used are
aligned to the CA ELD standards. Teachers receive specialized training on these curricula during




our inservice days in August and January and are closely coached and monitored by our EL
Coordinator. In addition, teachers use supplemental materials from Raz-ELL and Lexia English
in skill-based small groups in the classroom. Teachers at Bullis have been trained in SIOP and
are expected to use this model as part of their integrated ELD instruction.

How English Learners will be Reclassified and How English Learners will be reelassified-and-how
Enelish I S . :

Monitored. On a semiannual basis, Bullis Charter School will evaluate and document the
progress of each English learner in English language acquisition and academic progress.
Monitoring of the student’s progress will continue for a minimum of twefour years after the
student is reclassified and exits the program. EL records will be maintained for each EL student
in his-er-hertheir cumulative folder. This folder willmay contain the following information:

o- _Home Language Survey

D . .

- _ELPAC data

»-_English Language Performance Level Survey data

o- CA-ContentStandardsCAASPP Test results (if applicable)

»-_Student Focused Learning Goals

Bullis Charter School’s method for evaluating the effectiveness of its program for limited
English proficient students is as such:

NEED: close the achievement gap across content areas for English learners so that they
can meet state accountability standards and achieve academic standards.

ACHIEVEMENT OBJECTIVE: all EL students will show progress on the CELDT
byELPAC increasing scores by one level in at least 1 domain.

Bullis Charter School evaluates and monitors state assessment results and data of disaggregated
populations (including EL and fermerreclassified EL students). The progress of individual
students is monitored by the regular classroom teacher at least once every 6 weeks. The
information obtained is used to make data-driven decisions regarding instructional plans and
practices (at the classroom and school level), professional development, and changes to the EL
Plan. The objective of every decision and change is to ensure that students make yearly progress
on standardized evaluations and reach the highest possible levels of English language and
academic proficiency in the shortest time possible.

There is no limit for participation in the EL Program. Need is a determining factor and a student

may participate as long as the-EL-Suppert Team-determinesmembers of the leadership team

determine the student is eligible.

Process for Reclassification of English Learners



A-member-of. Once English learners take the summative ELPAC, the EL SuppertTeam-or
parent-may-recommend-that-a-Coordinator and team begins the process of identifying students
for reclassification as fluent in English. A student can be reclassified as fluent in English when
he-orshe-hasthey have achieved the following objective exit criteria (as appropriate for
placement and grade level:):

e-_Achieve proficiency in English-language skills in listening, speaking, reading, and
writing (as measured by the CEEDTELPAC for English learners) with a minimum level
of intermediate3 (moderately-developed) in listening, speaking, reading, and writing and
with a minimum overall score of early-advaneed:4 (well-developed).

- Teacher evaluation, including, but not limited to, a review of the pupil’s curriculum
mastery.

- Parental opinion and consultation.

- Comparison of the performance of the pupil in basic skills against an empirically
established range of performance in basic skills based upon the performance of English
proficient pupils of the same age, that demonstrates whether the pupil is sufficiently
proficient in English to participate effectively in a curriculum designed for pupils of the
same age whose native language is English.

e-_Achieve proficiency on state assessment (as appropriate by grade level) with a minimum
level of met on SBAC.

+-_Demonstrate proficiency by means of academic success in the classroom as measured by
local benchmark assessments, grades, anecdotal records,-Stadent-Oral-Language
Observation Matrix {SOLOM);-English Language Performance Survey data, and

teacher(s)’s recommendation.

+—The criteria have been established to ensure that students can meet high academic standards in the

classroom and attain proficient levels of achievement (as measured by state assessments,

SOLOMSNWEA Reading, Language, and Fluency (K-5)., local benchmark assessments and
English Language Performance Survey). The reclassification recommendation will be considered
and decided by the EL Support Team. If the team recommends reclassifying, the student’s parents
will be asked to grant permission to proceed and a reclassification record will be signed by the site
administrator or designee, student’s teacher, and parent.

of des{‘gﬂee» SEHdeﬂE’S Ee&ehel"—aﬂd-p&l:eﬁt—, B
. _Following the reclassification meeting and once a signed reclassification record has been
completed, the EL Support Team will notify the data team to input reclassification status and
date into CAEPADSCALPADS for state reporting.

. When a student exits EL services and is reclassified, members of the EE-Suppert
TFeamteam will monitor his-er-hertheir progress for twefour years to ensure his-or-hertheir



continued academic success. At the end of twoefour school years, a student who is achieving at
grade level will officially exit the program.

Steps in exitingreclassifying:

o- Parentormemberof EL-Suppert FeamEL Coordinator, Principal, or teacher refers the
student to-the EL-Suppert Feam-for reclassification.

o- EL Suppert Teamreview-dataData is reviewed and determine-readiness to be reclassified
is determined based on criteria above.

»-_Reclassification meeting is held with administrator, teacher, and parent(s)/guardian who
sign the Reclassification Form

o-_If permission is granted, the student is observed for two weeks and monitored for twefour
years to ensure continued academic success.

o-_Reclassification date and data is entered into CALPADsCALPADS for state reporting.

o-_English learnerslearner’s reclassification record will be completed and filed in the
student’s cumulative record file.

English Learners 2012-2013 2013-2014 2014-2015 | 2015-2016
EL Students 17 45 63 77

Each student who is reclassified will be closely observed for two weeks to confirm that the
student is adjusting and succeeding academically and sustaining the criteria used to exit from EL
services and be reclassified as fluent English. The student will then be monitored for twefour
years. The EL-Suppert FeamMembers of the leadership team will consult with the classroom

teacher to evaluate the student’s progress, review student’s work samples, grades, and state
assessment results (if applicable). If there is any indication that the student is experiencing
difficulty without the support of EL services, the student may be interviewed and parent/teacher
conferences may be called. The information gathered from these resources will be submitted to
the EL Support Team so that they can recommend EL services or suggest alternative plans to
meet the needs of the student.
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2015 SBAC English Language Arts: Gr. 3-6

Not Met Nearly Met B Met Standard M Exceeded

: I EEER I H B
[=4

(7]

3

& Almond Covingt | Gardne | ovala Santa |Springe
2 on r Rita r

Exceeded 71 | s5 | 74 | 54 | 55 | 73 | 52 | 68

Met Standard| 24 24 19 32 31 20 30 21

Nearly Met 5 14 5 11 9 5 10 6

Not Met 7 3 3 5 2 8




2015 SBAC English Language Arts: 7 & 8

Not Met Nearly Met B Met Standard M Exceeded

% of Students

7 8 7 8 7 8
BCS Blach Egan
Exceeded 69 50 48 47 53 52
Met Standard| 25 43 42 40 35 38
Nearly Met 6 8 8 11 9
Not Met 0 0 3 2
2015 SBAC Testing - Math

2015 SBAC Mathematics: Gr. 3-6

Not Met Nearly Met Met Standard W Exceeded

: I

[=

()]

°

=]

&

Y

5}

X

BCS | Almond Covingt Gardner| Loyola | Oak Sa.nta Springe

on Rita r

Exceeded 78 60 74 58 59 65 62 70

Met Standard 18 22 18 26 24 25 23 17

Nearly Met 5 10 7 12 10

Not Met 1 9 2 4 6




2015 SBAC Mathematics: 7 & 8
Did Not Meet Nearly Met = Met Standard M Exceeded
2
c
[}
]
=1
&
Y
o
xX
7 8 7 8 7 8
BCS Blach Egan
Exceeded 85 68 62 55 66 63
Met Standard 10 20 21 21 22 18
Nearly Met 4 10 12 19 8 16
Did Not Meet 0 3 5 6 4
Source: CDE CAASPP 2015 rescarch files
2015-CST Testi Sei
2015 CST Science: Gr. 5
H Far Below Below Basic Basic = Proficient m Advanced
3]
c
(]
-
=1
&
L
5}
xX
BCS |Almond Covingt Gardner| Loyola | Oak Sa.nta Springe
on Rita r
Advanced 75 64 59 54 63 80 47 76
Proficient 24 26 33 a4 28 18 43 15
Basic 6 5
Below Basic 2 1 1
Far Below 0 3




2015 CST Science: Gr. 8
M Far Below Below Basic Basic m Proficient m Advanced
‘E
-
2
(%]
G
X
BCS Blach Egan
Science
Advanced 88 82 87
Proficient 10 10 9
Basic 3 4
Below Basic 0 1
Far Below 0 1 0
Source: CDE Dataquest

2012-2015.CST Seience Testi
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CST Science - Grade 5
Percent Proficient/Advanced
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CST Science - Grade 8
Percent Proficient/Advanced

BCS
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100
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98 97
95 94
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AYP-PereentProficient Compared-to-Local Schoelsfor Subgroups

ELA AYP Percent Proficient:
Students with Disabilities
100
5 =0 —
% 60 /
(=W
X 4u
% 20
0 2007 | 2008 | 2009 | 2010 | 2011 | 2012 | 2013 |2015*
‘ Bullis| 55 55 82 88 89 90 89 92
‘—LASD 59 59 61 63 72 77 71 59
Math AYP Percent Proficient:
Students with Disabilities
100
€ 80
2
£ 60
a
9 40
(-9
Z 20
0 2007 | 2008 | 2009 | 2010 | 2011 | 2012 | 2013 | 2015*
‘ Bullis| 87 82 88 100 89 90 90 81
‘—LASD 64 58 59 59 66 70 70 57

Source: CDE-AYP annual research-files
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ELA AYP Percent Proficient:
Hispanic/Latino
100
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100
2 80
2
£ 60
;-Q 40
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ELA AYP Percent Proficient:
English Learners

M Bullis m LASD

2015 - SBAC

Math AYP Percent Proficient:
English Learners
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2015 - SBAC
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2015 SBAC by EL Status

Not Met Nearly Met m Met Standard ® Exceeded
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2015 SBAC ELA Comparison by EL Status
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2015 SBAC Math Comparison by EL Status
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ELA Percent At or Above Proficient
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4) Other items tracked by school

2015-SBACPercent At or-Above Standard by Claim

ELA Percent At or Above Standard by Claim

100%
99%
98%
97%
96%
95%
94%
93% 5 " . . .
Reading Writing. Listening Resea;ghﬂ_nquu’v
M Grade 3 98% 99% 99% 98%
m Grade 4 96% 99% 99% 99%
® Grade 5 97% 100% 99% 100%
m Grade 6 99% 100% 96% 100%
B Grade 7 100% 98% 100% 98%
B Grade 8 98% 98% 98% 98%
Math Percent At or Above Standard by Claim
100%
98%
96%
94%
92%
90%
88% Problem Solving &
roblem Solving N .
Concepts & Procedures Madeling/Data Communicating Reasoning
M Grade 3 99% 100% 97%
M Grade 4 100% 97% 99%
® Grade 5 96% 97% 97%
m Grade 6 99% 100% 100%
M Grade 7 100% 100% 100%
H Grade 8 98% 93% 93%
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Gender Comparison of Percent Met or Exceeded Standard
SBAC English/Language Arts
2015
100
80 -
60 -
40 |
20 +
0 4
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H Males 94 91 93 97 91 83
m Females 90 98 100 100 96 100
Gender Comparison of Percent Met or Exceeded
SBAC Mathematics
2015
100
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60 -
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H Males 94 94 93 97 91 83
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CST Science
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100 -
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CST Percent Proficient & Advanced
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Overview
. Bullis Charter School complies with all applicable state and federal laws in serving students

with disabilities, mcludmg, but not llmlted to, Sectlon 504%%%%%&%%&%

Eéueaﬂef&m-pfe%ﬁemeﬂt—Aet—El—BE—l—A—)— the ADA and thc lDEA

Bullis Charter School is categorized as a public school of the Santa Clara County Office of
Education (“SCCOE”)-for purposes of special education, in accordance with Education Code
Section 47641(b).

Bullis Charter School complies with all state and federal laws related to the provision of special
education instruction and related services and all SELPA policies and procedures; and shall
utilize appropriate SELPA forms.

Students with special needs are included in all areas of school life, including the lessons and
projects in which students practice the 21st century skills that will serve them as they move
through their careers as students, and later, as professionals. All students, including those with
special needs, are provided opportunities to accurately show what they know and can do. Close
attention is given to the modifications and accommodations directed in IEP and Section 504

plans for assignments and test taking. Students are allowed to work on assignments and take tests
in smaller groups or one on one, have directions and test items read to them, given extended time
for completion on both assignments and assessments, answer fewer questions, and/or receive

assignments with formats which have been modified (e.g., bigger fonts, extra spacing, etc.).

Required a20
Bullis Charter School, Renewal Charter Petition




Other accommodations available to our students include access to typing out responses on a
keyboard, dictating responses, and for our EL students, acceptable answers may be in the form of

pictures, pointing to the correct word or letter, or demonstrating through TPR. Students are also
provided with textbooks to take home in order to support their learning.

In addition, staff such as the Special Education Teachers, Counselors, School Psychologists,
Speech and Language Pathologist, Behaviorists, Occupational Therapist, and the Student
Response Team provide wrap-around support by checking in with teachers regularly and
providing ongoing consultation and coaching.

California’s framework for MTSS, including the SRT, is at the heart of our intervention
program. This framework provides structure for teachers to identify and address the needs of all

students, thus supporting all students to meet the challenges of standards-based curriculum.

The SRT meets to provide support and assistance to classroom teachers and parents seeking

alternative intervention strategies for working with students who are experiencing difficulties (no

matter what the ability) due to academic, behavioral, emotional, motivational, physical, and/or
family problems. Regular members of the SRT team are the Chief of Academics, Principal,
School Psychologist, School Counselor, Special Education Teacher, Speech and Language
Pathologist, Behavior Specialist, classroom teacher, specialist teacher(s), and parents.

Other persons who may participate include the student and appropriate support professionals
from the community. Through collaboration, dialogue, and data a specific plan is developed for
meeting the student’s particular needs. The goal for the majority of these students is short-term
remediation and continued integration into the mainstream classroom. When the SRT team feels
that there is an indication of a disability impacting the student’s academic and/or social
functioning, the team formalizes a plan of action and, in consultation with the parents and with

their permission, determines the appropriate tests to administer. Once the areas of needs are
determined, the special education staff develops the IEP, works with the classroom teachers to

modify instruction and assignments, and coordinates support programs as necessary. These may
include the use of laptop computers for those students who have difficulty with writing, extended
time for tests, modified homework assignments, additional time working with an instructional
aide, preview of upcoming units, extra copy of textbooks and/or materials for the family, etc.
Reviews on the progress of IEP goals occur tri-annually with a formal assessment annually, each
entailing written reports that are sent home to parents. The use of differentiation and continued
coaching around Universal Design for Learning (“UDL”) allows teachers to meet the diverse

needs of all students in all classes offered at Bullis Charter School.

All students with special needs are taught through a collaboration of staff efforts and the use of
flexible groupings in ‘push in’ and ‘pull out’ models to best meet students’ IEP goals. The
Resource Specialist program is designed to fit the individual needs of the students in the least
restrictive environment. For example, the Resource Specialist may work with identified students

teaching them to use graphic organizers to begin the writing process and then go into the
classroom to support these students as they apply the strategy in a classroom assignment. BCS

expects special education students to have equal access to the core curriculum and will utilize
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assistance from outside resources to ensure that specific needs are being met. The objective is to
mainstream the student in the regular classroom as much as possible by integrating every one of
their goals into the grade level curriculum. The Speech and Language program is primarily a
direct service model. Students who demonstrate difficulties with articulation, voice, fluency or
language processing work with the therapist on identified goals. Specific strategies or signals that
a student is utilizing are also communicated to the classroom teacher and home so that everyone
is using a consistent system.

When students are tested and found ineligible for special education services, the Section 504
Team may be convened to develop an accommodation plan that may include, but is not limited
to, changes in the physical arrangement of the room, lesson presentation, assignments and
worksheets, and test taking arrangements to ensure that all students have equal access to the core
curriculum. Assistance from outside resources may also be utilized and ongoing collaboration
and communication among all concerned parties ensure that specific needs are met. Section 504
Plans have also been created for students who have physical or mental impairments that affect
one or more major life activities. Most of these health-related Section 504 Plans are
accommodations for students who have severe allergies, diabetes, etc. These plans are written by
the Section 504 team, composed of the parents, Principal, student (if appropriate), and teacher(s)
and are monitored throughout the year by the Principal and the school health personnel.

Teachers at BCS firmly believe that understanding and supporting all aspects of a child,
including home life, is crucial in their success. All students receive FLGs that are reviewed

closely by the following-year teacher, fostering continuity. New FLGs are generated for each
student every year. Academic, social, emotional, behavioral, and personal goals are set in concert

with parent and student input. As delineated in FLGs, support services are aligned to meet the
individual student's needs. For example, Speech, Occupational Therapy, and other special
education services, as well as enrichment groupings and opportunities for our gifted and talented
students, and extra- and co-curricular classes are created as needed. When it was noticed one
year that a high number of goals would have to be written for students in the area of
communication skills in a 2nd grade class, a series of classes in effective communication skills
taught by our Speech and Language Pathologist was initiated proactively.

Services for Students under the “HEJA>

IDEA”. Bullis Charter School is committed to collaborating with SCCOE so that SCCOE can
provide special education services for Bullis students. Bullis promptly responds to all SCCOE
inquiries, complies with reasonable SCCOE directives, and allows SCCOE access to students,
staff, facilities, equipment and records as required to fulfill all SCCOE obligations under this
Agreement or imposed by law. Bullis Charter School assumes that the allocation of
responsibility for the provision of services (including but not limited to referral, identification,
assessment, case management, Individualized Education Program-(“TEP)IEP development,
modification and implementation) shall be divided in a manner consistent with the allocation
between SCCOE and its other school sites.

Staffing

. All special education services at Bullis Charter School are delivered by individuals or agencies
qualified to provide special education services as required by California’s Education Code and
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the IDEIA—IDEA. SCCOE is responsible for the hiring, training, and employment of site staff
necessary to provide special education services to its students. -This includes, without limitation,
education specialists and paraprofessionals unless SCCOE and Bullis Charter School agree that
Bullis may hire site special education staff. In this instance, Bullis Charter School will ensure
that all special education staff hired by is qualified pursuant to SCCOE and SELPA policies, as
well as meets all legal requirements. SCCOE may review the qualifications of all special
education staff hired by Bulls and may require pre-approval by SCCOE of all hires to ensure
consistency with SCCOE and SELPA policies. SCCOE is responsible for the hiring, training,
and employment of itinerant staff necessary to provide special education services to Bullis
students, including, without limitation, speech therapists, occupational therapists, behavioral
therapists, and psychologists.

In addition, Bullis Charter School allocates a-41 FTE-administrater to oversee the Special
Education Program and coordinate with SCCOE. -This administrator’s duties include meeting
regularly with Special Education staff to ensure all aspects of student IEPs are followed,
attending all-IEP meetings, communicating with SCCOE about requests for assessment, ensuring
all timelines are met, and generally overseeing the day-to-day operations of the Special
Education program.

Professional Development for Bullis Charter School Staff

. Regular and Special Education teaching staff, as well as other appropriate faculty and staff
members, attend professional development and/or training meetings necessary to comply with
state and federal special education laws, including those sponsored by the SCCOE or SELPA.

Bullis Charter School seeks professional development opportunities for its staff through potential
trainings facilitated by SCCOE, by private companies or agencies, and utilizing the expertise of
the Special Education staff. —Annually, Special Education staff provide professional
development for Bullis teachers on the steps in the process for identifying students who may
qualify for Special Education and the role of the classroom teacher in the process. -Special
Education staff also provide professional development on the ways to meet the needs of learners
with specific disabilities, such as autism and ADHD, and provide training on specific
accommodations and modifications that can be made to ensure every student with an IEP
accesses the core curriculum and has their needs met.

Notification and Coordination

. Bullis Charter School follows County policies as they apply to all SCCOE schools for
responding to implementation of special education services. Bullis Charter School adopts and
implements SCCOE policies relating to notification of SCCOE for all special education issues
and referrals.

When a special education student enrolls, becomes eligible, ineligible. and/or leaves Bullis
Charter School,- as applicable, the district of residence and chartering district is notified via
email or US mail.

Bullis follows SCCOE policies as they apply to all SCCOE schools for notifying SCCOE
personnel regarding the discipline of special education students to ensure SCCOE pre-approval
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prior to imposing a suspension or expulsion. Bullis Charter School assists in the coordination of
any communications and immediately acts according to SCCOE administrative policies relating
to disciplining special education students.

Identification and Referral

. Bullis Charter School has the responsibility to identify, refer, and work cooperatively in
locating enrolled students who have or may have exceptional needs that qualify them to receive
special education services. Bullis Charter School implements SCCOE and SELPA policies and
procedures to ensure timely identification and referral of students who have, or may have, such
exceptional needs. Bullis Charter School complies with the Child Find mandate in the
IBEFAIDEA, which requires all schools to identify, locate and evaluate all children with
disabilities, and determine if general education interventions provide a free appropriate public
education to the student in question. -SCCOE provides Bullis Charter School with any assistance
that it generally provides its schools in the identification and referral processes.

Bullis Charter school has a Respense-to-tntervention(“RTF)Multi-Tiered System of Supports

model which allows early identification and support of students with learning and behavior
needs. The-RF} process at Bullis begins with Tier I, which is high-quality instruction in the
general education classroom. In Tier I all students are monitored to establish an academic and
behavioral baseline and to identify struggling learners who need additional support. Students
identified as not meeting benchmarks receive differentiated instruction during the school day in
the classroom.

Struggling learners who are not meeting Benchmarks are moved to Tier 11, and are referred to the
Student SmdyRespons Team%empﬂsede#ﬁaﬂ%l—ymembc—m—el—as&reem%e&ehe&

ssary; SO an action plan for the
student s success can be developed The action plan may 1nclude targeted interventions and
academic supports such as small group instruction, and support from an Associate
Teacher. -Students who do not show adequate progress with Tier II interventions, are referred to
Tier III. -At this level, students receive individualized, intensive interventions that target the
student needs. Students who do not achieve the desired level of progress in response to these
targeted interventions are then considered for eligibility for Special Education services. -A
student shall be referred for Special Education only after the resources of the regulargeneral
education program have been accessed.

In the event that the Bullis Charter School receives a parent written request for assessment,
Bullis works collaboratively with SCCOE and the parent to address the request. Bullis and
SCCOE provide the parent with a written assessment plan within fifteen days of receipt of the
written request and heldshold an IEP within sixty days of parent’s consent to the assessment plan
to consider the results of any assessment.
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Assessments

. The term “assessments” has the same meaning as the term “evaluation” in the IDEIAIDEA.
SCCOE determines what assessments, if any, are necessary and arrange for such assessments for
referred or eligible students in accordance with SCCOE’s general practice and procedure. Bullis
Charter School works in collaboration with SCCOE to obtain parent/guardian consent to assess
students. Bullis docs not conduct special cducation assessments unless direeted by SCCOE.

IEP Meetings
. Bullis Charter School and SCCOE collaborate to arrange and notice IEP meetings. IEP team

membership will be in compliance with state and federal law. Bullis has the following
individuals in attendance at IEP meetings: the Principal and/or a designated representative with
appropriate administrative authority as required by the IDEIAIDEA; the student’s special
education teacher; the student’s general education teacher; the student, if appropriate, and any
other Bullis representatives who are knowledgeable-abeut-the about the student.

Bullis Charter School and SCCOE collaborate to arrange for the attendance or participation of all
other necessary staff that may include, but are not limited to, a speech therapist, psychologist,
education specialist, occupational therapist and behavior specialist; and document the IEP
meeting and provide-of notice of parental rights.

IEP Development

. The decisions regarding eligibility, goals/objectives, program, services, placement, and exit
from special education is the decision of the IEP team, pursuant to SCCOE’s IEP process.
Programs, services and placements are provided to all eligible Bullis students in accordance with
the policies, procedures and requirements of SCCOE and of the SELPA and State and Federal
law.

Bullis promptly notifies SCCOE of all requests it receives for-assess SCPVICes
meetings; reimbursement, compensatory education, mediation, and/or due process whether these
requests are verbal or in writing.

IEP Implementation
. SCCOE is responsible for all school site implementation of the IEP. Bullis Charter School staff

assists and collaborates with SCCOE in implementing IEPs. SCCOE and Bullis Charter School
are jointly involved in all aspects of the special education program, with SCCOE holding
ultimate authority over implementation and supervision of services.

As part of this responsibility, Bullis provides SCCOE and the parents of students with IEPs with
timely reports on the student progress as provided in the student’s IEP at least as frequently as
report cards are provided for the Bullis’s students without IEPs. Bullis also provides all home-
school coordination and information exchange.

Bullis Charter School provides all curriculum, classroom materials, classroom modifications, and
assistive technology unless directed otherwise by SCCOE. Bullis complies with directives from
SCCOE as relates to the coordination for IEP implementation. —This includes but is not limited
to adequate notification of student progress and immediate notification of any considered
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discipline of special education students; in such matters,-the Bullis will notify SCCOE of
relevant circumstances and communications immediately and act according to County
administrative authority.

Delivery of Special Education Services

. Bullis Charter School assumes full responsibility for appropriate accommodation to address the
needs of any student with an IEP and complies with the federal mandate of the “least restrictive
environment.” -Bullis Charter School mainstreams all of its students as much as is appropriate
according to each individual IEP, offering a comprehensive inclusion program.

Each student’s IEP requires different types of modifications to instruction and services, therefore
the educational strategies in the IEP are built around the student’s needs and how these fit within
the general educational program of the school. The instruction outlined in each student’s IEP is
delivered by personnel qualified to do so. -Bullis teachers work collaboratively with SCCOE
special education staff to ensure the needs of students with IEPs are met. -Specialized academic
instruction and services are available to students with IEPs at Bullis Charter School as needed
and indicated in the student’s IEP. -Services are provided as push-in or pull-out, individual or
group, depending on student need, and classroom accommodations are implemented as outlined
in the IEP. -

Designated Instruction and Services are provided as needed, and include, but are not limited to
speech and language therapy, audiological services, occupational therapy, mental health services,
extended school year or summer school, and transportation to and from school. Bullis provides
special education instruction and related services to the students enrolled regardless of students’
district of residence.

Non-Public Placements/ / Non-Public Agencies

. In some exceptional cases, when a student may require a placement in a more restrictive setting
a referral to a non-public school (“NPS”) may be considered. SCCOE shall be solely responsible
for selecting, contracting with, and overseeing all non-public schools and non-public agencies
used to serve special education students. Bullis Charter School does not hire, request services
from, or pay any non-public school or agency to provide education or services to special
education students without the prior written approval of SCCOE. Bullis-Charter School-doesnot
~1rr - a o J A " D Yt 1c Canly

T

Interim and Initial Placements of New and Voluntarily Disenrolling Bullis Charter School Students
. Bullis Charter School complies with Education Code Section 56325 with regard to students

transferring into the Charter School within the academic school year. For students who enroll in
Bullis Charter School from another school district within the State, but outside of the SELPA
with a current IEP in the same academic year, SCCOE and Bullis Charter School
previdesprovide the student with a free appropriate public education, including services
comparable to those described in the previously approved IEP, in consultation with the parent,
for a period not to exceed thirty (30) days, by which time SCCOE and Bullis Charter School
shall adopt the previously approved IEP or shall develop, adopt, and implement a new IEP that is
consistent with federal and state law.
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In the case of an individual with exceptional needs who has an IEP and transfers into Bullis
Charter School from a district operated program under the same special education local plan area
of SCCOE in the same academic year, SCCOE and Bullis Charter School will continue, without
delay, to provide services comparable to those described in the existing approved IEP, unless the
parent and SCCOE agree to develop, adopt, and implement a new IEP that is consistent with
federal and state law.

For students transferring to the Charter School with an IEP from outside of California during the
same academic year, SCCOE and Bullis Charter School will provide the student with a free
appropriate public education, including services comparable to those described in the previously
approved IEP in consultation with the parents, until SCCOE conducts andan assessment, if
determined to be necessary by SCCOE, and develops a new IEP, if appropriate that is consistent
with federal and state law.

If a student with an IEP dis-enrolls from Bullis Charter School, Bullis will send (va-US-Maib)
the student’s Special Education file, to include their IEP, to the school in which the student will
enroll.

Non-discriminati
Discrimination. It is understood and agreed that all children have access to Bullis Charter School
and no student shall be denied admission nor counseled out of Bullis Charter School due to the
nature, extent, or severity of his/hertheir disability or due to the student’s request for, or actual
need for, special education services.

Procedural Safeguards

. Parents or guardians of students with IEPs at Bullis Charter School must give written consent
for the evaluation and placement of their child, be included in the decision-making process when
change in placement; is under consideration, and be invited, along with teachers, to conferences
and meetings to develop their child’s IEP.

Any concerns or disagreements raised by parents are acknowledged by the school within five
days, after which a meeting between the parent and school will be scheduled to seek resolution
of the disagreement. If a disagreement or concern persists, parents or guardians have the right to
initiate a due process hearing to challenge a decision regarding the identification, evaluation, or
educational placement of their child. -Bullis Charter School will immediately notify SCCOE of
any concerns raised by parents. In addition, Bullis Charter School and SCCOE will immediately
bring to the other’s attention any concern or complaint by a parent/guardian that is in writing
and/or which involves a potential violation of state or federal law.

SCCOE’s designated representative, in consultation with Bullis Charter School’s designated
representative, will investigate as necessary, respond to, and address the parent/guardian concern
or complaint. Bullis Charter School will allow SCCOE access to all facilities, equipment,
students, personnel, and records to conduct such an investigation.

Bullis Charter School and SCCOE will, in a timely manner, notify the other of any meetings
scheduled with parents/guardians or their representatives to address the parent/guardian concerns
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or complaints so that a representative of each entity may attend. SCCOE, as the LEA, has the
wltimatelyultimate responsibility for determining how to respond to parent concerns or
complaints, and Bullis will comply with SCCOE’s decision.

The school will provide the parent with a written Notice of Procedural Safeguards, which will
include information on the procedure to initiate both formal and informal dispute resolutions, at
least once per year. Bullis Charter School will utilize the Notice of Procedural Safeguards used
by SCCOE or SELPA in which it is a member.

SELPA Representation
. SCCOE represents Bullis Charter School at all SELPA meetings and reports to Bullis about

SELPA activities in the same manner as is reported to all schools within SCCOE.

Funding
. Bullis Charter School understands that the MOU with SCCOE governs Special Education

funding. For purposes of the Charter Petition, Bullis Charter School anticipates, based upon State
and Federal law, that the fiscal relationship is summarized as follows:

Bullis Charter School receives the state aid portion of the charter school's total general-
purpose -entitlement -and -categorical -block -grant -directly. -Funding shortfalls will be
the responsibility of Bullis Charter School; however, any debt issuance by or on behalf of
the Bullis must be reported to SCCOE staff assigned for fiscal review and monitoring of
SCCBOE-approved charter schools.

SCCOE retains all state and federal special education funding allocated for Bullis Charter
School students though the SELPA Annual Budget Plan, and is entitled to count Bullis
Charter School students as its own for all such purposes.

Bullis Charter School acknowledges that if special education expenses encroach on
general funds, Bullis will be fiscally responsible for its fair share of the expenses.

Dispute ReselutionResolutions Among Members

. In the event of a disagreement among local educational agencies or local education agencies
and the Administrative Unit regarding the distribution of funds and/or governance activities, the
disputing LEAS shall first attempt to arrive at a settlement. Either party may request the direct
assistance of the SELPA Director, Chair of the Executive Council or the services of a neutral
mediator from outside of the SELPA. If the process fails, the parties may pursue a hearing on the
issues and a resolution through the Executive Council. The Executive Council shall hear the facts
of the dispute and shall render a written decision on the matter, which shall be binding on all
parties.

Implementation of Section 504 of the Rehabilitation Act

. Bullis Charter School is solely responsible for its compliance with Section 504 and the ADA.
Recognizing that Bullis operates in a District-owned facility, the facilities to be utilized by the
Bullis shall be accessible for all students with disabilities.
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Bullis Charter School recognizes its legal responsibility to ensure that no qualified person with a
disability is, on the basis of disability, excluded from participation, be denied the benefits of, or
otherwise be subJected to dlscrlmmatlon under any program at Bullis Charter School. AnyA
student; who has ¢ -ha physical or mental impairment that
substantially limits aone or more major life %WWmekud—mgb&kﬁe%hﬁﬁ%ed%e
learningactivities, has a record of such an lmpanment or is regarded as having such an
impairment, is eligible for ace ¢ ¢ 2 protections under Section
504.

A Section 504 team will be convened and will include the parent/guardian, the student (where
appropriate) and other qualified persons knowledgeable about the student, the diagnosis, the
evaluation data, placement options, and accommodations. The Section 504 team will review the
student’s existing records; including academic, social and behavioral records, and is responsible
for making a determination as to whether an evaluation for Section 504 services is appropriate. If
the student has already been evaluated under the HDEIAIDEA but found ineligible for special
education instruction or related services under the IDETAIDEA, those evaluations may be used to
help determine eligibility under Section 504. The student evaluation will be carried out by the
504 team, which will evaluate the nature of the student’s disability and the impact on the
student’s education. This evaluation will include consideration of any behaviors that interfere
with regular participation in the educational program and/or activities. The Section 504 team
may also consider the following information in its evaluation:

«-_Tests and other evaluation materials that have been validated for the specific purpose for
which they are used and are administered by trained personnel.

»-_Tests and other evaluation materials including those tailored to assess specific areas of
educational need, and not merely those which are designed to provide a single general
intelligence quotient.

«- Tests are selected and administered to ensure that when a test is administered to a student
with impaired sensory, manual or speaking skills, the test results accurately reflect the
student’s aptitude or achievement level, or whatever factor the test purports to measure,
rather than reflecting the student’s impaired sensory, manual or speaking skills.

The final determination of whether the student will or will not be identified as a person with a
disability is made by the Section 504 team in writing and notice is given in writing to the parent
or guardian of the student in their primary language along with the procedural safeguards
available to them. If during the evaluation, the Section 504 team obtains information indicating
possible eligibility of the student for special education per the HDEFAIDEA, a referral for
assessment under the FDETAIDEA will be made by the Section 504 team.

If the student is found by the Section 504 team to have a disability under Section 504, the
Section 504 team will be responsible for determining what, if any, accommodations or services
are needed to ensure that the student receives a free and appropriate public education (“FAPE”).
In developing the Section 504 Plan, the Section 504 team will consider all relevant information
utilized during the evaluation of the student, drawing upon a variety of sources, including, but
not limited to, assessments conducted by Bullis’s professional staff.
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The Section 504 Plan will describe the Section 504 disability and any program accommodations,
modifications or services that may be necessary.

All Section 504 team participants, parents, guardians, teachers and any other participants in the
student’s education, including substitutes and tutors, will be given a copy of the student’s Section
504 Plan. The site administrator will ensure that teachers include Section 504 Plans with lesson
plans for short-term substitutes and that he/shereviewsthey review the Section 504 Plan with a
long-term substitute. A copy of the Section 504 Plan will be maintained in the student’s file.
Each student’s Section 504 Plan will be reviewed at least once per year to determine the
appropriateness of the Plan, needed modifications to the plan, and continued eligibility.

High Performing Students

Equal attention is paid to ensuring that gifted and talented students are challenged and inspired.
Teachers consistently review data at key points in the year - including NWEA data - to identify
students who may be considered high-achieving. Math pathways have been redesigned to
support all learners, including students who excel in the area of mathematics. New courses, such
as a 5/6 combination math class, have been designed to support the needs of these learners. As
students’ dance and musical abilities improve, more advanced classes such as Dance Team and
Advanced Choir are offered in our co-curricular program in the elementary school and our
elective program in the middle school. Students who excel in Mandarin are challenged to
compete in Speech and Writing competitions. FLGs and differentiated instruction within the
classroom provides independent studies and other opportunities for gifted and talented students
to explore new areas or delve deeper into the subject matter being taught in their home
classroom. Regular monitoring and feedback are provided by the teacher and communicated to

the parents and administration.

Teaching assignments are also structured to meet students' needs. Team teaching, credentialed
specialists for music, art, P.E., Makerspace, Mandarin, and combining classes and teachers for
large group activities (e.g., dance, Lego Robotics) enable BCS to tap into the strengths of each
teacher to maximize student learning experiences. New staff is hired as the needs of the students
and the priorities of the school change.

Students in Other Subgroups

BCS is committed to serving diverse student populations, reflecting its dedication to creating an
inclusive and supportive learning environment where every student can thrive, regardless of their
background or individual challenges. Currently, the Director of Community Engagement and
Outreach serves as our Homeless Liaison and directly works with any families who need
additional assistance in or outside of school to help identify their needs and connect them to the
appropriate supports. This includes foster youth, homeless students, and socioeconomically
disadvantaged students. Wrap-around supports may include specialized counseling, mental
health services, family outreach, transportation support, etc. The school ensures all supplies are
provided for students who may have financial constraints and works with families to identify if
there are opportunities for additional supports that could be beneficial at home (e.g. access to a
computer or hotspot to use in the home setting).
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Professional Development

Just as teachers continuously assist students in measuring their progress towards meeting state
standards, BCS teachers and staff continuously receive feedback on their performance to develop
professionally. Administrators routinely visit every classroom and provide teachers with formal
and informal written observations, including commendations and suggestions. BCS believes that
the purpose of teacher supervision and evaluation goes hand in hand with professional
development, aiming to help each teacher grow in their craft. The evaluation process begins each
fall with the development of student-centered SMARTIE (Specific, Measurable, Achievable,

Realistic, Time-bound, Inclusive, and Equitable) goals. Each teacher drafts two of these
complex, rigorous goals based on data from their classrooms. Additionally, each teacher
completes a needs assessment that outlines their areas for growth and development in their
teaching practice. Teachers meet with their evaluator to review school goals and strategic
objectives/strategies to ensure that individual goals align with these, as well as with the class’s
student data, FL.Gs, and the teacher’s previous professional goals. Once set, teachers must also
identify the means by which each goal will be monitored, the evaluation process. and tools by
which the attainment of the goal is measured, and the evidence of student outcomes that will be
collected for support (e.g.. student work samples, test scores, portfolios, student surveys, videos,
etc.). During these initial meetings teachers are given an opportunity to discuss their plans for the
year, clarify their needs, and express their desires for support from the administrator. The goals
are then finalized and approved for the year.

Formal observations may begin with a pre-observation meeting to review lesson plans, desired
outcomes for the lesson, and individual professional goals. This meeting is crucial as it allows

the teacher to provide an overview of their objectives, the administrator to ask questions, and an
opportunity to express mutual expectations. After the lesson, the administrator and teacher hold a
post-evaluation conference to evaluate the lesson, recognize what went well, and discuss any
areas for improvement. This process is repeated twice for all teaching staff and optionally a third
time for teachers who need to demonstrate growth in a specific area. The evaluators use specific
BCS “look fors” that focus on the following areas to evaluate teachers: evidence of a well
planned lesson, evidence that student learning is visible, evidence that a culturally responsive
lens is used, evidence that social emotional competencies are being taught, and finally evidence
of data informed instruction. Teachers pick a specific focus area for the observation and the
evaluator gives feedback and sets an action research goal for the teacher to complete before the
next formal observation begins. Examples could include increasing equitable discourse

alignment between objective and tasks, or increasing the rigor of a particular lesson to meet and
exceed a grade-level standard.

At the end of the year, each teacher conducts a self-evaluation on their SMARTIE goals to
determine if each was met. Bullis currently leverages TeachBoost, a customized teacher

evaluation platform that ensures a common application of evaluation measures across all
teachers. Additionally, it helps teachers stay informed on their own progress toward reaching
their SMARTIE goals. Once teachers have uploaded their materials to TeachBoost, a meeting is
held between each teacher and the Principal, during which each goal and accompanying evidence
is reviewed.
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Bullis Charter School’s teachers form a learning community as professional educators who

constantly strive to align their teaching with state standards and to meet student needs.
Professional development and frequent reflection on teaching methods is integrated throughout

the school year. The Chief of Academics along with the Executive Director, Principals, and
Team Leaders plan the yearlong calendar for staff development, prioritizing areas based on
strategic and school goals as well as teacher input. Regularly scheduled time is allotted for staff,
team, and curriculum meetings, where the staff discusses test scores, collaboratively writes or
reflects on school goals, evaluates programs, plans staff development, prioritizes budgetary
spending, etc.

Designed into the BCS school calendar are in-service days prior to the beginning of the school
year. During these days, new teachers are introduced to the school policies/procedures and

school mission, trained on the laptops that are provided to them by the school, and given a
curricular overview of the programs by the Chief of Academics and the school site principals.
These staff development days are also ideal for the entire staff to receive training in areas that are
central to the vision of the BCS philosophy in a cohesive manner. Training in programs and

processes such as project-based learning, design thinking, Science of Reading, NGSS, and
restorative practices are vital to ensuring teachers have the skills to differentiate for the learning

styles and instructional needs of their students. Summer inservice offers sessions around social
emotional learning, curriculum development, LGBTQ cultural competency, and innovative
teaching methods. For example, Conscious Discipline Professional Development is a
comprehensive training program designed to empower educators with the knowledge and skills
needed to create a positive and inclusive learning environment. Rooted in the principles of
social-emotional learning, Conscious Discipline PD focuses on fostering self-regulation,
emotional intelligence, and interpersonal skills among both teachers and students. The training
equips educators with practical strategies to proactively address behavior challenges, build strong
teacher-student connections, and cultivate a classroom community where everyone feels valued
and supported. By integrating the Conscious Discipline approach, educators gain valuable

insights and tools to create a harmonious and engaging learning atmosphere that promotes social-
emotional well-being and academic success.

During the course of the school year, several data days are scheduled to provide time for the staff
development recommendations that were determined by the teachers and administrative team.
This day is an opportunity for staff to come back together to continue working on year-long

initiatives. For example. in the past, after a summer training in Standards Based Grading, a
consultant was hired to provide additional support for the teachers to ensure that they were

effectively updating their long-term plans, assessments, and priority standards reported out on
the report cards.

Common planning times are scheduled so that teachers have the opportunity every week to meet

with their grade level teaching partners; schedules are coordinated so that all teachers in the
Induction program can meet together with their mentor and observe peer classrooms. Finally,
BCS makes use of its summer staff in-service to bring the entire staff together for community
building through training. Whether it’s a day learning about the rich history of South Bay
through a scavenger hunt, or a movie screening of “The Right to Read” and a discussion of

literacy practices across the United States, or engaging in team-building activities, these unique
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experiences allow our staff to build relationships and better collaborate to implement programs
for our students.

From the outset, BCS teachers are encouraged and supported in their quest for further knowledge
and growth. As stated above, at the start of their career at BCS, all new teachers spend several

days at the new teacher in-service. Each new teacher may be assigned a team leader or new

teacher mentor whom, along with an administrator, provide ongoing, yearlong support. Working

with the Silicon Valley New Teachers Project, BCS provides a new teacher Induction Mentor
and administrators to support all teachers going through the program. Having the time to reflect

and work with someone on staff has proven to be a successful model and BCS continues to see
retention and growth of teachers who have taken part in the induction program.

In addition to the staff development opportunities during the year through the staff and team
meetings and staff development days, teachers at BCS are encouraged to seek out off-site
training opportunities to support their professional goals that are set as a part of their annual
evaluation. Each teacher at BCS also chooses an area of interest or for development (as part of
their SMARTIE goals for their evaluation) and joins a Professional Learning Community for the
year. Teachers are encouraged and supported to attend off-site training and workshops in teams,
so that they can return to the site and plan together to decide how to share what they have learned
with the rest of the staff. For example, after the Grading for Equity team attended a workshop
offered by SCCOE on equitable grading practices, they were able to support the update of the
Middle School report card.

All teachers are supported in their area of expertise and interest through staff development.
involvement with cadres and conferences, and access to resources and materials. For example,
the reading specialist and members of the literacy leadership team have attended the Berkeley
Center for Reading to learn new research-based strategies to support learners' literacy acquisition
based on the Science of Reading. Technology enthusiasts have attended classes at the Krause
Center for Innovation and the Future of Education Technology conference; Music specialists
have attended trainings like the Orff/Schulwerk national conference; Associate Teachers, while
credentialed and with teaching experience, are mentored by the teachers in whose classes they

work; several teachers are currently pursuing certification in diverse areas, including
environmental education and additional single-subject credentialing; and faculty members are
encouraged to attend the state and national charter school conferences. As a result, teachers are
continuously informed of the most current best practices in teaching and learning and, as such,
will become a source of high-quality, well-tailored staff development site trainers. This wealth of
cutting edge knowledge available to BCS teachers, combined with the existence of multiple

means of sharing one’s learning, results in a process of continual collection and dissemination of
current research, which will in turn, directly have a positive impact on instructional strategies

and student achievement.

Professional Development in Analyzing Schoolwide Data

A major focus of professional learning for teachers has been on analyzing schoolwide data to

meet each learner’s individual needs through effective implementation of standards, including
the CCSS and CA ELD standards. Below are examples of professional development sessions

during each academic year since 2015.
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2015: Differentiating for Grades 4-8 Learners, The Real Reading Workshop, Fact
Fluency & Differentiation

2016: ELD Instructional Strategies, Using Data to Plan Differentiated Instruction
Reading Workshop, Writers Workshop, Integrating Writing in Science, Teaching Literary
Elements with Artwork, Using Data in Specialist and Content Areas

2017: Every Child a Reader/Every Child a Writer, Meeting Student Needs, ELD
Standards, Units of Study in Reading, Units of Study in Writing

2018: MTSS & Data Gallery Walk, K-5 Focus on MTSS & Literacy Interventions, 6-8
ELA Tools & Interventions, Math Intervention Workshop, K-8 Curriculum Mapping
ELD Instructional Strategies

2019: Data Gallery Walk, K-8 Curriculum Mapping, Design a Classroom in which All
Students Thrive, Looking Closely at Student Work/Interventions, Integrated &

Designated ELD

2020: Units of Study for Teaching Reading and Writing, SIPPS. MTSS/RTI, Feedback,
and Data Collection, Looking Closely at Student Data, EL Learning

2021: Looking Closely at Learner Data

2022: Building data analysis skill set: Training with Harvard’s Data Wise Cycles, Using
intentional looking at student work protocols, NWEA analysis, Setting up MTSS tiers

and cycles

2023: Relay Graduate School of Education: Analyzing Student Work, Vertical Team
Analysis Focus on Data, Full MTSS Cycle and Data Analysis Meetings, Summer
Institute with Marie Alcock: Focus on assessments 2.0 and 3.0, creating self-navigation

tools, Training on Integrated/Designated ELD and developing EL Success Plans,

2024: Data-driven feedback, creating standards-aligned rubrics, analyzing ELPAC data
curriculum mapping, CAASPP data analysis, creating interim writing assessments

Bullis organizes staff development around priority areas that match professional learning with
measurable outcomes. This is an example of what professional development may look like at

Bullis:
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Professional Learning:
15 PD hours to design, implement, and align

Measurable Outcomes:
Vertical alignment demonstrated in all grade levels

best practices around PBL

18 PD hours on best strategies
designated/integrated ELD

30 PD hours for E-team on Portrait of a Learner

through a common PBL unit framework with at least
20% instructional time spent on class-wide PBL in all

grades.

Designated ELD delivered during Enhancement block
to increase EL data as measured by NWEA, ELPAC

Professional Learning:
10 PD hours around foundational literacy skills

summative and formative assessments.

Measurable Qutcomes:
Shift to personalized literacy instruction through use

10 optional PD hours K-8 Book Study: Shifting

of skill-based small groups connected to MTSS action
items, tier 1 phonics implementation, daily read

the Balance

Professional Learning:
10 PD hours around defining grade-appropriate

alouds, shared reading, and interactive writing

Increased literacy data as measured by NWEA
screeners, DRA benchmarks, and formative

assessments.

Measurable Qutcomes:
All students will meet or exceed expectations on the

tasks and just-in-time scaffolds for students

California dashboard (green or blue performance).

with special education plans and multilingual

learners

Professional Learning:
5 PD hours around adjustments in MTSS

15 PD hours of data-wise training delivered
during Data Days

Literacy and resource specialists to attend

specific training around co-teaching and
inclusive practices

All students will meet or exceed their SPGs as
measured by CAASPP/NWEA.

Measurable Qutcomes:
Student growth data will increase as measured by

formative and summative assessments.

Students will meet and exceed their focused learning
goals.
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3 PD hours on new SMARTIE goals

Professional Learning: Measurable Outcomes:
5 PD hours around culturally responsive There will be 0 incidents reported of bullying.
teaching and new look-fors

Incident reports will decrease at least 20% with use of
5 PD hours on restorative response through restorative practices.
Circle Forward and PBIS

Elements B and C: Measurable Student Qutcomes and Student Progress
Measurement

“The measurable pupil outcomes identified for use by the charter school. “Pupil outcomes,”
[for purposes of this part, means the extent to which all pupils of the charter school
demonstrate that they have attained the skills, knowledge, and attitudes specified as goals in
the charter school’s educational program. Pupil outcomes shall include outcomes that address
increases in pupil academic achievement both schoolwide and for all pupil subgroups served
by the charter school, as that term is defined in subdivision (a) of Section 52052. The pupil
outcomes shall align with the state priorities, as described in subdivision (d) of Section 52060,
that apply for the grade levels served by the charter school.” (Education Code §

47605(c)(5)(B).)
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Student Outcomes in the State Priorities

In accordance with Education Code Section 47605(c)(5)(B). a reasonably comprehensive
description of the Charter School’s outcomes, schoolwide and for all numerically significant
student subgroups, is included in its Local Control and Accountability Plan (“LCAP”), attached
as Appendix E.

Yearly School-wide Focus to Meet Needs of All Learners

Each school year, Bullis has developed an instructional focus to ensure the needs of all learners
were met, with data analysis being an underlying theme in all foci and driving the decisions for
each school year. In 2016-17, the school-wide focus was on the differentiated curriculum
particularly for ELs. In 2017-18, the school-wide focus was using data to improve listening and
speaking skills for all learners because when analyzing the 2017 CAASPP data, a relative
weakness was noticed in the Speaking and Listening claim. In 2018-19, the focus was
differentiation based on assessment data, which was the result of the first Data Gallery Walk in

August of 2018. Bullis also began administering the NWEA MAP Growth assessments across all
classes at each grade level this year as well. Based on analyzing the initial growth data from the
NWEA MAP Growth assessments, the focus was growth in literacy for all learners in 2019-

2020. As a result of the COVID pandemic in 2020-2021, the focus was differentiating instruction
to meet the needs of all learners, regardless of remote, hybrid, or in-person. The focus for the

2021-22 school year was re-engaging the community, given that many in the community hadn’t

been to our school sites for 1.5 years.

In 2022-2023 with the addition of the Chief of Academics, focus shifted to include three
categories: Data, Rigor, and Joy. The priorities for 2022-2023 were the following:
1. Creating a common framework for analyzing data. All staff were trained in the Harvard
Data Wise cycles.
2. Executing a comprehensive MTSS/SRT system and ensuring that all learners receive
research-based tiered support along with a full assessment screening system that includes

diagnostic follow-up assessments designed to identify specific skill gaps in math and

reading.
3. Selecting and training teachers on integrated and designated ELD. The Enhancement

block (a daily 25 minute designated time in every 1-5 grade schedule) was created to
ensure there was time blocked for D-ELD and small group tier 2 intervention to occur.
4. Cultivating a culture of restorative practices and socio-emotional learning.
5. Aligning curriculum and assessment planning using the UDL framework and backwards
design.

In 2023-2024 BCS continues solidifying and improving these systems and supports for all
learners. A senior teacher leader was promoted to MTSS Coordinator and, along with the Chief

of Academics, is responsible for codifying and refining the MTSS/SRT process. The Reading
Specialist and academic interventionist meet regularly with learners in tier 2 and 3 intervention

groups. NWEA Fluency was added to support the identification of specific reading skills and
flags for dyslexia. Additionally, the Reading Specialist and Chief of Academics are trained in
implementing the RAN/RAS for more specific data on dyslexia indicators. The MTSS
framework continues to evolve to meet the needs of all learners. Teachers at BCS meet regularly

in grade level and vertical meetings to analyze learner data and develop concrete strategies and
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action steps. Each of these layers of support is routinely monitored and analyzed through
progress monitoring tools such as the NWEA progress monitoring passages.

Developing Goals Based on School-wide Achievement Data
During the WASC self-study process in Spring 2022, a schoolwide action plan was developed,
that included the goals below:

Goal 1: Develop and implement an_established cadence of data analysis that includes
assessment, reflection, action planning and evaluation of effectiveness.

Beginning in 2018, BCS has engaged staff in data gallery walks to identify trends, gaps, and
needs. During these data gallery walks, student and parent survey data is analyzed as well as

CAASPP and NWEA data. These analyses - which take place during annual August Professional
Learning - have helped develop the yearly school-wide focus for each year since 2018.

Additionally, since there has been more emphasis placed on engaging staff in the analysis of
school-wide achievement data to inform instruction and to promote growth in all learners, BCS
began administering the NWEA MAP Growth assessments in 2017-18. Each year since, BCS
has engaged the staff in analyzing NWEA data to notice trends and to differentiate instruction to
meet learners’ needs. Since the MAP Growth assessments are given at the beginning of the year,
teachers use the data from them to set goals for their learners as well as professional goals for
themselves. They are also administered in the middle and end of the year to gauge growth for all
learners across TK-8.

In the absence of CAASPP data from the 2019-20 school year, attention was turned to the
NWEA MAP Growth data to analyze the instructional program, particularly during the time of
100% remote learning and the mix of remote/hybrid/in-person learning for the majority of the
2020-21 school year. BCS took a particularly close look at growth data for English Learners

given that ELD had been a focus for several years and recognizing concern for the effect learning
during the pandemic would have on their growth.

Beginning in the 2022-2023 school year, full staff development data days, occurring throughout
the academic year, were added to the Charter School calendar. The purpose of these data days is

to provide dedicated time for staff to analyze data using specific protocols. Data days are focused
on analyzing local, state, and screener growth data and using this information to create and
update FLGs for all learners, refine lesson plans, and establish specific tiered supports for all
learners. Special attention is given to English Learners and Neurodiverse learners. In the 2023-
2024 school year, NWEA fluency was added to the assessment to obtain more specific skill-
based literacy data, as well as NWEA Science.

NWEA Growth Data continues to show growth for our English Learners in Reading, Language,
and Math.

NWEA Growth Data from Fall 2021-Spring 2022 showed that most ELs met or exceeded their
growth projections at a rate greater than the overall population on the Math and Reading subtest

and almost met on the Language tests.
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% of ELs who met o o o,
/exceeded growth projections 7% 6% K
% of all learners who met o o o,
/exceeded growth projections % 35% S

NWEA Growth Data from Fall 2022-Spring 2023 showed that most ELs met or exceeded their
growth projections at a rate greater than the overall population on the Math and Reading subtest
and almost met on the Language test.

% of ELs who met N ) )
/exceeded growth projections 15% 70% 60%
% of all learners who met N N )

/exceeded growth projections 62% 5% 62%

BCS continues to have a high reclassification rate for returning English Learners. In the fall of
2023, 52% of ELs were reclassified based on their Spring 2023 Summative ELPAC data and

reclassification criteria. As of fall 2023, there are 90 English learners. 33 ELs were brought
forward from the 2022-2023 school year. The majority (60%) of ELs are in TK/K.

Goal 2: Ensure that there is alignment, content mastery, and rigor within and across all
classrooms by providing intentional and frequent professional development on curriculum

design.

Goal 2 focuses on ensuring alignment, content mastery, and rigor within and across all
classrooms through intentional and frequent professional development on curriculum design.

Due to the unique culture and learning environment at BCS, professional learning is a
combination of sessions conducted internally with expert staff members and outside consultants.
The Chief of Academics and Educational Services develops a scope and sequence for all
professional learning, including curriculum design and development. Professional learning days
for staff include dedicated time for grade-level teams to collaborate on long-term plans rooted in

standards, fostering alignment across TK-8. This planning time includes a focus on designing
assessment strategies and learner-centered instruction to support diverse learners. Examples of

professional development supporting curriculum and alignment include Highly Effective
Teaching, Setting Measurable Learning Objectives, Standards-Based Grading, UDL, and

backwards planning.

To further support curriculum design, teachers were surveyed about existing assessments, and in

January 2023 a Relay training session was conducted on analyzing student work, emphasizing its
role in informing instruction. Additionally, professional development on supporting students
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with autism and SIOP training were implemented to enhance curriculum design and delivery
with a special focus on supporting our English Learners and Students with IEPs.

To ensure alignment across both our campus and TK-8 classrooms, the leadership team engages
in regular learning walks using the BCS look-fors to guide observations. Feedback from these

learning walks is shared with the broader instructional team. This comprehensive approach to
professional development reflects the commitment to providing educators with the tools and
strategies necessary for effective curriculum design and instructional practices that meet the
diverse needs of learners.

BCS also supports teachers’ growth as teacher leaders through leadership opportunities including
being a vertical team lead (K-2 team lead, 3-5 team lead, 6-8 team lead. and specialist team
lead), hosting student teachers as a supervising teacher, and working as an Induction Mentor to
support new teachers in their first two years of teaching.

Goal 3: Ensure alignment of curriculum and assessment practices across sites, grade levels,
and content areas.

Goal 3 is dedicated to ensuring the alignment of curriculum and assessment practices across

sites, grade levels, and content areas. Commencing in the 2022-2023 school year, teachers were
invited to participate in the literacy leadership team and the math leadership team. Led by the

Chief of Academics, these teams embarked on a multi-year process to review and enhance the
core curriculum. A spring 2023 needs assessment revealed specific objectives, including the
necessity for an aligned tier 1 literacy curriculum, especially in early elementary classrooms, and
a refreshed math curriculum.

Starting in the fall of 2023, all teachers in grades TK-5 transitioned from Eureka to the latest
version of the curriculum from GreatMinds, known as Eureka 2.0. This updated curriculum
provides increased support for English Learners, students with learning disabilities, and
advanced students. Simultaneously, the process of updating the ELA curriculum commenced
within grade-level teams with support from a literacy consultant. In 2023-2024, 1st-5th grade
teachers conducted official pilots of Science of Reading-aligned curriculum. The literacy
leadership team utilizes feedback from teachers and the parent literacy advisory to determine a
new literacy curriculum, scheduled to commence in 2024-2025.

To ensure alignment and cross-grade collaboration, teachers convene in monthly vertical teams.
The leadership team strategically determines meeting topics using data collected from staff
surveys, along growth areas identified from local and state data. This collaborative effort
facilitates ongoing improvements in curriculum and assessment practices.

In response to the need for a transparent and consistent Multi-Tiered System of Supports system,
a comprehensive review and adjustments were initiated in the 2022-2023 school year, with
subsequent annual reviews. To formalize this system and educate staff on appropriate referral
processes and academic interventions, a comprehensive MTSS guidebook was developed.
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Goal 4: Create programs and opportunities that ensure all learners — particularly
subpopulations — have additional support to access content and develop the agency needed to

engage in rigorous tasks.

Goal 4 is centered on the creation of programs and opportunities that ensure all learners, with a
particular focus on how subpopulations receive additional support to access content and develop

the agency required for engaging in rigorous tasks. Over the course of this initiative, several key
actions have been implemented, each contributing to the overarching goal.

Firstly, efforts have been focused on supporting English Learners in two ways: developing a
strategic plan to assist families and improving teacher training. To enhance engagement among
families of English Learners, a strategic plan was formulated, including new translating services,
parent workshops, bilingual outreach, and clear messaging. The impact of these efforts is evident
in the increased participation of parents in the English Learner Advisory Committee. Topics
covered include sharing current EL data, providing feedback around EL FLG goals, and
communicating specific integrated and designated English Language Development strategies
with parents. Recognizing the importance of family feedback, this initiative also introduced
additional feedback loops and parent advisories. Parent curriculum chats and town halls were
established, providing families with opportunities to learn about new programs and initiatives at
BCS and a space to ask questions and share input. Two new parent advisory groups, focused on
math and literacy, were developed to gain valuable parent insight around curriculum choices.

Representation from parents of English Learners and students with special needs is paramount to
the success of these committees.

To ensure access to content for our English Learners, all BCS teachers have undergone training
in SIOP and integrated English Language Development. Professional development is facilitated

by the school English Learner Coordinator and Chief of Academics, in collaboration with
consultants from various educational institutions. Teachers, including specialist staff, are
expected to provide language scaffolds using strategies learned from these workshops at all
times. For instance, the music teacher utilizes Total Physical Response and realia to introduce
rhythm and beat, posts vocabulary words to the word wall, employs sentence frames for partner
talk, and incorporates numerous opportunities for student dialogue as part of the music lesson.
Additionally, the leadership team regularly engages in school site visits, including trips to other
charter schools across the South Bay, to observe standards-aligned instruction and designated

ELD practices.

A similarly rigorous approach has been applied to supporting the coaching and development of

teacher knowledge regarding students in special education. Starting during the August in-service,
teachers receive coaching from the Director of Special Education and team on how to read an

Individualized Education Program and prepare the necessary accommodations and modifications
to the curriculum. Additionally, staff undergo training in Universal Design for Learning and how
to offer voice and choice to all learners. Examples of training that Bullis staff have participated

in include Managing Difficult Behaviors in the Classroom and Functions of Behavior. These
sessions delve into the roots of behaviorism, discuss the difference between behavior

modification and behavior management, how to support neurodivergent students, and provide

Required a41
Bullis Charter School, Renewal Charter Petition




teachers with the opportunity to analyze the function of behavior and the corresponding
interventions needed to support a child with learning differences.

Collectively, these efforts showcase a holistic approach to creating inclusive programs and
opportunities that cater to the diverse needs of learners, ensuring their access to content and
fostering the agency required for engaging in rigorous tasks.

During the previous WASC cycle, additional goals were set and their progress can be seen
below:

Goal 3: Implement the Next Generation Science Standards and STEAM strand in all TK-8
homeroom and specialist classes.

Since 2015, all staff have received training in the NGSS. Each August, teachers participate in
professional development sessions during inservice, focusing on the nuances of NGSS and

effective curriculum implementation. Below are some of those professional learning sessions:

2015: Next Generation Science Standards, CA ELD Standards

2016: Creating Engineering Challenges in Your Classroom, Implementing the NGSS,
Environmental Science - NGSS

2017: Integrating NGSS into Specialists Content Areas, NGSS and Global Citizenship
2018: K-5 NGSS

2019: NGSS FOR K-2, NGSS for 3-5

2021: FOSS & Science Exploration Day (K-5)

2022: Using and Improving FOSS

2023: NWEA Science, CAASPP. and FOSS

The NGSS are now being implemented in all grade levels TK-8. NGSS-aligned FOSS materials

have been purchased to facilitate implementation. The NGSS are embedded within TK-8 PBL
and design-thinking units as well as middle school intersessions. FOSS was chosen as the core

curriculum for all teachers from TK to 8th grade.

The California Science Test (“CAST”) data serves as the most reliable metric for assessing our
progress in implementing the Next Generation Science Standards (NGSS). It offers a
comprehensive reflection of our efforts and effectiveness in aligning curriculum and instructional
practices with the NGSS framework. This data not only informs our instructional strategies but
also guides targeted interventions to support students' science proficiency and overall academic
success. Below is the current and historical performance of Bullis 5th and 8th grade students on
the CAST:

Grades 5 & 8 Standard Met or
Exceeded

82.86% 87.32% 80.58% 82.2%

Grades 5 & 8 Standard Exceeded 54.29% 53.99% 44.17% 45.55%
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Grades 5 Standard Met or Exceeded 79.23% 86.4% 80.47% 81.55%
Grade 5 Standard Exceeded 50% 50.4% 50% 46.6%
Grade 8 Standard Met or Exceeded 88.75% 88.64% 80.77% 82.96%
Grade 8 Standard Exceeded 61.25% 59.09% 34.62% 44.32%

Based on feedback from teachers teaching remotely during the 2019-20 and 2020-21 school
years, it is known that implementing instruction aligned to the NGSS remotely, particularly in
Grades K-5, was a challenge: that could be why the percentage of students meeting or exceeding
standard on the CAST in 2020-21 is lower than the percentage of students meeting or exceeding
standard on the CAST in 2018-19. Since implementing instruction aligned to the NGSS across
all grade levels is necessary for learners to exhibit mastery of the standards by the time they
leave BCS, time was devoted in August 2021, before the start of the 2021-22 school year, for K-
5 teachers to explore all of the NGSS-aligned FOSS materials and plan units of instruction for
the year aligned to the NGSS during a FOSS & Science Exploration Day (K-5). This focus on
NGSS and Foss was continued as a professional development topic during the 2022-2023 school
year. Bullis added the NWEA Science screener in the fall of the 2023-2024 school year to use as
comparative data in preparation for better preparation for CAST outcomes.

Goal 4: We will strengthen our students’ global competency through our foreign language
program and Biliteracy Pathway Awards program.

Bullis continues to have learners receive the Biliteracy Attainment Awards (Grade 5 and Grade
8) each year. In addition, all learners who have been in the world language program for at least

two years receive a participation certificate as part of the Biliteracy Pathways Awards program.

2 Biliteracy Pathway Awards (Mandarin)
1 Middle School Biliteracy Attainment Award (Spanish)

2 Biliteracy Pathway Awards (Mandarin)
6 Middle School Biliteracy Attainment Award (3 Spanish, 3 Mandarin)

7 Biliteracy Pathway Awards (Mandarin)
1 Middle School Biliteracy Attainment Award (Mandarin)

3 Middle School Biliteracy Attainment Award (1 Spanish, 2 Mandarin)

2 Biliteracy Pathway Awards (Mandarin)

1 Middle School Pursuit of Bilingualism (Mandarin)

3 Middle School Biliteracy Attainment Award (Mandarin)
1 Middle School Biliteracy Attainment Award (Spanish)

Required a43
Bullis Charter School, Renewal Charter Petition

Page{43



13 5th graders Biliteracy Attainment Award (Mandarin)
6 Middle School Students Biliteracy Attainment Award (Mandarin)
7 Middle School Students Biliteracy Attainment Award (Spanish)

For the 2021-22 school year, the approach to Mandarin instruction in Grades 4-8 changed to
meet the variety of needs that exist for those grade levels. Instead of making Mandarin
instruction optional before school for Grades 4 and 5. which it had been prior, all students in
Grades 4 & 5 receive instruction during the regular school day. Also, to address the fact that
students have mastered Mandarin at a variety of levels in Grades 4-8, including those who are
new to BCS in those grade levels and those who study Mandarin outside of school, schedules
were adjusted for Mandarin teachers so that multiple sections of Mandarin for each of those
rade levels occur simultaneously, allowing them to group students across classes to meet the
needs of the wide range of proficiency levels in each cohort. BCS offers Mandarin as a core
content in all grades levels from TK-8 at Bullis. TK-5 students currently take Mandarin two-
three times a week, while students in Middle School can choose between Spanish or Mandarin as

their language.

In 2022, the use of the AAPPL language exam was added as an option for Bullis students to

qualify for a pathway award. As a result, the number of students who received an attainment
award tripled.

Summative and Formative Assessments, and Assessment Calendar

2023-2024 BCS Assessment Calendar

BCS aims to implement a comprehensive assessment system, incorporating diverse methods for
collecting evidence of student learning to guide instructional strategies. Instructors employ daily

formative assessments, such as observation and work sampling, alongside unit-based and
performance assessments. This approach enables them to assess overall student performance in

specific subjects and track the progress of student subgroups relative to the entire student body.
Additionally, it facilitates the identification of curricular gaps and informs professional
development needs. Data is systematically recorded in a centralized location on the staff intranet
data matrix for the 22-23 and 23-24 academic years, serving as a foundation for instructive

decision-making and the establishment of Focused Student Learning Goals.

Teachers at BCS are dedicated to:

Collecting Comprehensive Data:
Gathering data to construct a holistic understanding of each student by utilizing
information from diverse sources, including satellite data (e.g., state and national
assessments), map data (e.g., performance-based assessments), and street-level sources
(e.g.. student interviews and surveys).

Effective Communication:
Providing relevant, purposeful, timely, and specific information about students'

performance and progress to educators, students, and families.
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Alignment with Standards:
Creating measurable assessments that align with educational standards.

Data-Informed Instruction:
Utilizing data to make informed instructional decisions and identify opportunities for
differentiated instruction.

Metacognitive Development:
Fostering students' metacognitive understanding of their own learning.

Cultivating Positive Environments:

Supporting rigorous, joyful, and data-informed teaching practices and classroom

environments.

Participation in MTSS Meetings:

Actively participating in formal Multi-Tiered System of Supports (MTSS) meetings to

enhance overall educational support.

There are three main assessment windows at BCS:
Fall: generally August through September

Winter: generally December through January

Spring: generally April through May

It is important to note that screeners and diagnostic assessments connected to the MTSS

process are expected to be administered during this window of time. It is expected that teachers
are progress monitoring and collecting specific data on learners throughout the year.

MTSS meetings at BCS:

Each homeroom teacher generally participates in MTSS meetings to discuss the progress of their

learners who have been identified as needing a tiered intervention. In addition, teachers may

have a check-in meeting to review progress. Below is an example of what this data cycle may

look like.
September (after | November January (after March May (after
screeners are done) | Scheduled as | screeners are done) | Scheduled as | screeners are
needed. needed. done)
MTSS 1 Progress MTSS 2 Progress MTSS 3
BOY Data Review | Monitoring MOY Data Review | Monitoring EQY Data
and Action Plans (T2/T3 goal and Action Plans (T2/T3 goal | Review and
check-in) check-in) Action Plans
Homeroom Homeroom Homeroom Homeroom Homeroom
teacher and teacher teacher and teacher teacher and
specialist if Principal specialist if needed | Principal specialist if
needed *T3 Specialist | Counselor *T3 needed
Counselor *Counselor Chief of Academics | Specialist Counselor
Chief of Academics Reading Specialist | *Counselor | Chiefof
Reading Specialist MTSS Coordinator Academics
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MTSS Coordinator
Principals

Principals

Reading
Specialist
MTSS
Coordinator

Principals

Below are examples of possible assessments given by grade level, and the anticipated timelines with

which they are given over the course of an academic year:

Subject Assessment Fall Window Winter Window Spring Window
ELA Work Sampling ongoing ongoing ongoing
Gold
Heggerty By 9/22 By 1/22 By 5/15
Phonemic Form A Form B Form C
Awareness
NWEA fluency By 9/22 By 1/22 By 5/15
DRA N/A N/A N/A
Math Work Sampling Ongoing Ongoing Ongoing

Gold

Kathy Richardson

number sense
screener

As needed as a diagnostic follow-up assessment.

Subject

ELA

Assessment

BPST (phonics
section only)

Heggerty Phonemic

Awareness

Letter Names:

Fall Window Winter Window Spring Window
By 9/22 By 1/22 By 5/15
By 9/22 By 1/22 By 5/15
By 9/22 Retest students who N/A
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Lower Case
Upper Case

Letter Sounds

Sight Words
NWEA
Reading

NWEA
Reading Fluency

DRA

missed 5+ in the

By 9/22 Retest students who N/A
missed 5+ in the

By 10/6 By 1/22 By 5/15

By 9/22 By 1/22 By 5/15

By 9/22 By 1/22 By 5/15

As needed as a diagnostic follow-up assessment for students
who are coming out at-risk in NWEA and the other phonics

screeners.
Math Math Benchmark By 9/22 Optional By 5/5
Test
Eureka Math Four per unit, in accordance with Scope and Sequence
Embedded
Formative Task-
Based Assessments
Eureka Math Unit Summary tasks for specific units
Summative (Fall, Winter & Spring)
Assessments
NWEA By 9/22 By 1/22 By 5/15
Math
Kathy Richardson As needed as a diagnostic follow-up assessment.
number sense
screener
1English ELPAC Initial by 9/13 _ Summative by 5/31
Learners

Subject

Assessment

Fall Window Winter Window Spring Window
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ELA

BPST (phonics By 9/22 By 1/22 By 5/15

section only)

GRADE 1

Nonsense Words By 9/22 As ded as a diagnostic follow-up

screener assessment for students who are coming

GRADE 2 out at-risk in NWEA and the other

phonics screeners.

Heggerty Phonemic By 9/22 By 1/22 By 5/15

Awareness

GRADE 1

Heggerty Phonemic | As needed as a diagnostic follow-up a. t for students who

Awareness are coming out at-risk in NWEA and the other phonics

GRADE 2 screeners.

Sight Words By 9/22 By 1/22 By 5/15

GRADE 1

Sight Words By 9/22 As needed as a diagnostic follow-up

GRADE 2 assessment for students who are coming
out at-risk in NWEA and the other

phonics screeners.

Primary Spelling By 9/22 By 1/22 By 5/15

Inventory

DRA As needed as a diagnostic follow-up assessment for students who

are coming out at-risk in NWEA and the other phonics
screeners.

NWEA By 9/20 By 1/22 By 5/15

Fluency

Reading

Language (GRADE
2)

Writing Pre/post for each writing unit (narrative, opinion, informational).

BCS Math By 9/22 Optional By 5/5
Math Benchmark

Eureka Math Four per unit, in accordance with Scope and Sequence

Embedded Formative

Task-Based

Assessments
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Eureka Math
Summative
Assessments

NWEA

Kathy Richardson
number sense

screener

Unit Summary tasks for specific units

(Fall, Winter & Spring)

By 9/22 By 1/22

By 5/15

As needed as a diagnostic follow-up assessment.

Science Summative FOSS End-of-unit in accordance with Curriculum Map
assessments

Social Project-Based In accordance with PBL units

Studies Learning

English ELPAC Initial by 9/13 — Summative by 5/31

Learners

Subject Assessment Fall Window Winter Window Spring Window
ELA DRA As needed as a diagnostic follow-up assessment.
NWEA (fluency, By 9/20 By 1/22 By 5/15
reading, language)
Spelling Inventories By 9/20 By 1/22 By 5/15
Pre-Post Calkins By end of Tri 1 By end of Tri 2 By end of Tri 3
writing
Common Interim o By end of Tri 2 By end of Tri 3
Writing Assessment
CAASPP N/A
4/24-6/2
Math BCS Math By 9/22 Optional By 5/5
Benchmarks
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Eureka Math Four per unit, in accordance with Scope and Sequence
Embedded

Formative Task-

Based Assessments

Eureka Math (Fall, Winter & Spring)
Assessments
Summative
Assessments
NWEA By 9/20 By 1/22 By 5/15
CAASPP 2023 Test
Window: 4/24-6/2
Common Unit End-of-unit in accordance with Curriculum Map
Science Assessments
NWEA By 9/20 By 1/22 By 5/15
Science: CAST 2024 Test
GRADE 5 Window: 4/24-6/2
Social Project Based In accordance with PBL units
Studies Learning
English ELPAC Initial by 9/13 — Summative by
Learners 5/31
Subject Assessment Fall Window Winter Window Spring Window
ELA DRA As needed as a diagnostic follow-up assessment.
NWEA (reading. By 9/20 By 1/22 By 5/15
language)
Pre-Post Calkins By end of Tri 1 By end of Tri 2 By end of Tri 3
writing
Common Interim By end of Tri 2 By end of Tri 3

Writing Assessment
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CAASPP N/A

4/24-6/2
Math NWEA By 9/20 By 1/22 By 5/15
CAASPP 2023 Test
Window: 4/24-6/2
Science NWEA By 9/20 By 1/22 By 5/15
Science: CAST 2023 Test
GRADE 8 Window: 4/24-6/2
Social Project Based In accordance with PBL units
Studies Learning
English ELPAC Initial by 9/13 — Summative by
Learners 5/31
mmunicating Dat. keholder

At Bullis Charter School, consistent student assessment - both formal and informal - is
emphasized for monitoring student success and meeting content and performance standards. All
grade level teams have developed assessment matrices that address student academic progress
across the curriculum. Using either established assessment tools provided by currently marketed

programs, or team-developed metrics (writing rubrics, timed skills tests, anecdotal records

observations, self-assessments, unit pre- and post-tests, etc.), data is collected codifying student
progress in all core academic areas.

Bullis Charter School students are also assessed using reliable performance-based assessments.
For example, reading inventories are administered to all students to gather baseline data in
decoding, comprehension, and fluency at the beginning of the year. Benchmarks have been
established in Language Arts (reading, writing, speaking). Teachers analyze data from
benchmark assessments and screeners to help them tailor the curriculum and instruction to their
students.

Grade level teams analyze data to look for and address trends, and committees periodically

review data across grade levels to determine program strengths and areas for improvement.
School-level findings are reported out to staff at whole-staff meetings and summer professional
development. If there will be changes to the program based on the analysis of the data, those

changes are also reported to the staff, and are accompanied by training. These formative
assessments are embedded into the LCAP and MTSS process through action steps that require
teachers to examine assessments on an ongoing basis and create action plans for students who

are not yet meeting grade-level expectations.
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In addition to using program-developed and locally designed assessment tools, Bullis Charter
School participates in the state-mandated CST, PFT, and CASSPP testing to assess year-end
individual and schoolwide mastery of content standards, as well as NWEA MAP as screener
assessments in all grades. The ELPAC is administered to new and existing Bullis Charter School

students who identify a language other than English on the home language survey annually.
Bullis is also a member of the Silicon Valley Math Initiative. As part of this group. Bullis

Charter School gains access to the Mathematics Assessment Collaborative (“MAC”) assessment
and data analysis tools. Teachers in certain grade levels administer the assessment each spring.
They score and analyze student work looking for trends in student performance and developing
lessons to support student learning.

For each assessment, once the results are released to the school, they are comprehensively
communicated to the school community, and the school staff undergoes numerous meetings to
disaggregate the data across both individual and grade levels across the entire student body.
Efforts are taken to examine patterns of group strengths and weaknesses within each of the areas
measured on the standardized tests. The data are used in a consistent manner to guide instruction,
determine student needs, measure progress against individual and school outcome goals, and

inform families about progress.

In addition to communicating student performance amongst staff, the school reports student data
to students and parents and integrates them into the learning process. Teachers create
developmentally appropriate methods to share student progress with students and to facilitate
student reflection and goal setting based on data. For example, in 5th grade classes every month,
students review a variety of assessment data that relates to each of their Focus Learning Goals.
Students use that data to write a reflection that includes their evaluation on their progress toward
achieving their goals and to set mini-goals regarding what they can do to ensure they remain (or

get) on-track to achieving each goal.

Student performance data is also communicated to parents. Parents receive regular formal and
informal communication about student progress on in-class assessments. In addition, parents
receive tri-annual standards-based report cards that outline each students’ progress. Parents and
students in middle school can also view their assessment results in real-time using the student or
parent portal to PowerSchool, the online gradebook. Parents are also invited to attend Focus
Learning Goal conferences. At the conferences, teachers (and depending on the age, students),
share student performance data, discuss student goals, and students’ progress toward achieving
their Focus Learning Goals. Once the school receives individual student reports for state testing

and NWEA testing, the reports are sent home with a letter to parents explaining the exam and the
scores.

In order to best serve students and the community, the School will continue to examine and
refine its list of student outcomes over time to reflect the school's mission and any changes to

state or local standards that support such mission.
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Element D: Governance

“The governance structure of the school, including, but not limited to, the process to be
followed by the school to ensure parental involvement.” (Education Code § 47605(b)(5)(D)).

The Charter School is operated by a California non-profit public benefit corporation, The Bullis-
Purissima Elementary School, with 501(c)(3) tax exempt status. The Articles of Incorporation
are filed with the California Secretary of State. The Charter School shall be governed pursuant to
its charter and its corporate Bylaws, which shall be consistent with this charter. Pursuant to
Education Code Section 47604(d). the County Board shall not be liable for the debts and
obligations of the Charter School, or for claims arising from the performance of acts, errors, or
omissions by the Charter School operated as a California non-profit public benefit corporation if
the County Board has complied with all oversight responsibilities required by law. The Charter
School shall operate autonomously from the County with the exception of supervisorial oversight
as required by statute and special education services.

Non-profit Board of Directors

The Charter School is governed by the TBPES non-profit board of directors (“Board”), whose
major roles and responsibilities will include but not be limited to establishing and approving all
major educational and operational policies, approving all major contracts, approving the Charter

School's annual budget. overseeing the Charter School's fiscal affairs, meeting corporate
requirements, and selecting and evaluating the Executive Director.

Board Membership and Duties

The Board shall have ultimate responsibility for the operation and activities of the Charter
School. Board members have a responsibility to solicit input from, and opinions of, the parents
of Charter School students regarding issues of significance and to weigh the input and opinions
carefully before taking action. The primary method for executing their responsibility is the

adoption of policies that offer guidance and interpretation of the Charter, and procedures to assist
the staff in facilitating the implementation of such policies.

The Board shall be composed of no more than nine (9) Directors, including parents and

community members. In addition, in accordance with Education Code Section 47604(c). the

County Board shall be entitled to a single representative on the BCS Board of Directors. To date,
the County has not utilized its representative seat.

Two (2) Directors’ seats shall be reserved for parents of a child or children attending the Charter

School in the school year prior to the beginning of the Board term; one (1) Director’s seat shall
be reserved for a member of the Charter School’s geographic community as defined by the
location of the Charter School, who does not have either a child or child(ren) at the Charter
School. No more than 49 percent of the persons serving on the Board may be “interested

persons.”

Current Board Composition.
Sanjeev Dutta, Chair
Term Ends: June 30, 2024
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Sy Fahimi, Vice Chair
Term Ends: June 30, 2024

Rudolph Araujo
Term Ends: June 30, 2025

Dorothy An, Secretary
Term Ends: June 30, 2025

Andrea Eyring, Treasurer
Term Ends: June 30, 2025

Shrut Kirti
Term Ends: June 30, 2026

Rob Chang
Term Ends: June 30, 2026

Claudine del Rosario
Term Ends: June 30, 3026

Each Director shall hold office for three (3) years and until a successor Director has been
designated and qualified. There shall be no limit on the number of terms a Director may serve.

When a Director’s seat becomes open or a term is up, the Board convenes an ad hoc nominating
team of representatives reflecting the Charter School community. With a critical eye toward what

skills and competencies are needed on the board, the nominating team develops a selection
criteria. A key goal of the Charter School is to identify and select Board members who are in
support of the Charter School’s vision and mission and who are capable of bringing a robust skill
base in order to provide comprehensive oversight of the Charter School.

The nominating team conducts meeting(s) to identify potential candidates from the parent base

and the community at large. A diverse set of names including those who self-nominate are
surfaced and then compared and contrasted for their various competencies and fit to the selection

criteria. A Board member who wishes to remain on the Board is compared against all identified
candidates as renewal of a Board term is not automatic for a sitting Board member.

After confidential discussion by the team, potential candidate(s) are identified and contacted

about their possible interest in serving on the Board. If a candidate has the interest and ability to
make the necessary commitment to accomplish the work of the Board, their nomination is then

presented to the school community as a nominee at a Board meeting, for public comment. The
candidate is then considered for election to the Board at the subsequent Board meeting.

The Board may meet at least once a month and additionally as needed and will be responsible for
carrying out Board responsibilities including but not limited to the following:
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- Development, review, or revision of the Charter School’s accountability and mission

- Development and approval of the school calendar and schedule of Board meetings

- Development of School Board policies and procedures

- Development and approval of the annual budget

- Approval of the annual review and revisions, and mid-year review, of the Local Control
and Accountability Plan

- Review of recommended curriculum changes as needed

- Review of requests for out of state or overnight field trips

- Participation in the dispute resolution procedure and complaint procedures when
necessary

- Review financial reports and check registers

- FElection of a Board Chairperson annually and other Officers annually

- Approval of proposed charter amendments, with material revisions to be submitted for
approval by the County Board pursuant to Education Code Section 47607

- Approval of annual fiscal and performance audits

- Hiring, supervision, evaluation, and if necessary, termination of the Executive Director

- Creation of external or sub-committees as needed including but not limited to a hiring
committee, a compensation committee, and an audit committee.

The School Board may initiate and carry on any program, activity or may otherwise act in any
manner which is not in conflict with or inconsistent with, or preempted by, any law and which
are not in conflict with the purposes for which schools are established.

All meetings of the Board shall be held in accordance with the Brown Act and Education Code
Section 47604.1.

The Board maintains policies and procedures regarding self-dealing and a conflict of interest
code, including annual Statement of Economic Interests (Form 700) filing requirements, and

compliance with Government Code Section 1090, as set forth in Education Code Section
47604.1, the Political Reform Act, and Corporations Code Conflicts of Interest rules, and which

shall be updated with any charter school-specific conflicts of interest laws and regulations.

The Board may execute any powers delegated by law to it and shall discharge any duty imposed
by law upon it and may delegate to an employee of the Charter School any of those duties. The
Board, however, retains ultimate responsibility over the performance of those powers or duties

so delegated. Such delegation will:

- Be in writing

- Specify the person or entity designated

- Describe in specific terms the authority of the Board being delegated. any conditions on
the delegated authority or its exercise, and the beginning and ending dates of the
delegation

- __Require an affirmative vote of a majority of Board members.
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The Board of Directors has created one committee, the Finance Committee (see below) that
meets regularly (the meeting frequency ranges from three to ten meetings per year) and does not

have decision-making abilities, but instead makes recommendations to the Board of Directors.

Chairperson of the Board. The Chairperson of the Board shall conduct all Board meetings. The
Board shall elect the chair during its annual meeting, following the seating of newly elected
members. In the absence of the Chair, a Board designee shall conduct meetings. The Chairperson
shall develop the meeting agenda in conjunction with the Executive Director. The Chair shall
participate in the dispute resolution procedure and the complaint procedure as necessary. The
Chair shall also direct the Board’s annual evaluation of the Executive Director.

Executive Director. The Executive Director communicates directly with the Board, and to the

County Board of Education. The Executive Director is fully responsible for the administration of
the Charter School. These responsibilities may include, but are not limited to:

- Coordination of the activities of the various operating bodies of the Charter School

- Attend meetings with the County Superintendent of Schools or designee as needed or as
determined by the MOU or other agreement between the County and the Charter School

- Attendance at all Board meetings, and attendance as necessary at County Board meetings
as a charter representative

- Develop Board meeting agenda in conjunction with the Board Chair in compliance with
the Brown Act

- Compile and/or create supporting materials for the Board meetings to be made available
to the Board in advance of each Board meeting

- Supervise, either directly or through subordinates, all employees of the Charter School

- Termination of Charter School employees in accordance with established policies and

procedures, if necessary
- Provide assistance and coordination to the faculty in the development of curriculum

- Interview and present recommendations for hiring Charter School employees to the
Board for final approval

- Provide timely performance evaluations of all Charter School employees on a regular
basis

- Development and administration of the budget in accordance with generally accepted
accounting principles

- Make budget line item revisions when necessary and report changes regularly to the
Board

- Oversee parent/student/teacher relations

- Proposal of policies for adoption by the Board

- Provide comments and recommendations regarding policies presented by others to the
Board

- Establishment of procedures designed to carry out Board policies

- Create and appoint teams to assist in the execution of certain planning and administrative
functions (known as “Executive Director appointed teams”)

- Oversee site safety

- Implement the Memorandum of Understanding between the Charter School and the
County
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- Establish a Communication Model to facilitate communication among all the groups
within the Charter School, between the Charter School and the County Office, and
between the Charter School and the community at large

- Manage scheduling

- Communicate with legal counsel

- Maintain knowledge of applicable school laws and legislation

- Coordinate the communications of the recommendations of any Executive Director
appointed committees to the attention of the Board

- Manage the annual financial audit

- Approval of all purchase orders, pay warrants and requisitions, and upon approval
forward on for processing

- Presentation of financial reports to the Board

- Participation in the dispute resolution procedure and the complaint procedure when
necessary

- Communicate employment vacancies to the public

- Assist in development and implementation of curriculum
- Establish and support the execution of enrollment procedures

The above duties may be delegated or contracted as approved by the Board to a business

administrator of the Charter School or other employee, a parent volunteer (only in accordance

with student and teacher confidentiality rights), or to the County Office or a third-party provider.

Principal(s)
The Principal reports to the Executive Director and oversees the day-to-day operations of the
School. The Principal provides instructional, organizational, and community leadership with
responsibilities including, but not be limited to, the following:
- Coach teachers in the development of their goals and professional growth plans,
including teachers who are committed to obtaining nationally board certification
- Collaborate with teachers to establish specific, targeted student performance goals and
create plans for curriculum, assessment, and instructional practice
- Maintain primary focus on improving student outcomes and teacher quality

- Manage student affairs and disciplinary issues with both students and families
- Identify, recruit, and promote excellent teachers and other school personnel

- Provide feedback to teachers and staff around successful leadership practices

- __Manage leadership teams (literacy, special education, teacher quality, etc.) to drive

exceptional student achievement outcomes for all student

- Coordinate the administration of standardized testing

- Attend IEP meetings

- Oversee student disciplinary matters

- Manage annual performance review process for teachers, setting clear expectations, and
providing documentation/evidence of progress

- Create opportunities for professional growth and develop innovative strategic

compensation for staff including base salary, benefits and reward;
- Serve on Executive Director's leadership team, including:

o Managing the day-to-day operations of the Charter School
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o Providing leadership expertise to the Executive Director in areas such as
enrollment, teacher evaluation, special education and curriculum adoption

o Creating a collaborative and open communication line between district
departments, driving alignment of strategic vision and a shared understanding of
challenges at the school level

o Establishing a strong relationship with the County Office and managing all
reporting requirements around the charter (e.g., student achievement and other

school data)
- Attend and/or run school-site meetings and events to foster a culture of engagement
among students, parents, and other community stakeholders
- Facilitate Open House events
- Develop constructive partnerships with parents and families to engage them in everyday
activities and leverage their areas of expertise in supporting the whole school community

- Build strong relationships with all internal and external stakeholders, ensuring a common
understanding of the Charter School’s vision for student success

Team Leader. The Team Leader, or designee, reports to the on-site Principal. The Team Leader
is responsible for communicating the recommendations of the faculty to the Principal and
assisting the Principal with curriculum and program implementation. The Team Leader may
serve as a representative on the hiring committee. The Team Leader may act in an administrative
capacity in the absence of the Principal for reasons of illness, administrative duties, vacation,
temporary vacancy in position, and/or emergency on site when the Principal is not on site.

Faculty. The faculty, as provider of the day-to-day teaching and guidance to the children, is the
primary resource of the Charter School. All faculty report to the Principal or their direct
manager. The Principal shall provide ongoing feedback during the course of the year to foster
continuous improvement along with periodic evaluations as appropriate. Many site decisions are
made in collaboration with the faculty who work in grade level teams and professional learning
communities to research, plan, and develop many of the Charter School’s systems and programs.
The faculty will be responsible for making recommendations to the Principal and assisting in the
creation of and the implementation of the curriculum and ensuring that the curriculum reflects
the mission of the Charter School as well as recommendations regarding the purchase of any
supporting curricular materials, programs or devices. Such recommendations include but are not
limited to:

- Selection of textbooks

- Selection of computer programs

- Selection of learning programs

- Selection and planning of field trips

- Selection and administration of assignments, projects and exams
- Selection of and implementation of the grading rubrics

- Student counseling as appropriate

- Initiation and implementation of new curriculum or classes
- Selection of extra-curricular activities
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Prospective employees of the Charter School will be screened and interviewed by a hiring

committee, composed of the Executive Director, and/or other members appointed by the
Executive Director.

All hires are subject to each employee submitting fingerprints and receiving a criminal
background summary and clearance as described in Education Code Section 44237.

The Role of the Family
BCS values family members as integral partners in students’ educational processes and the

School’s success and is committed to establishing meaningful working relationships with them.
From the Diversity Celebration to book clubs to the “New Family Orientation” week activities,

there is immediate support for new families to BCS and opportunities for them to be immersed in
the community. Town halls and parent info sessions, such as those on the Standards, internet
safety, how to read and review NWEA results, etc. are developed for parents to better understand
the pedagogy and the best practices employed by the school.

In the classrooms, parents work with their child(ren)’s teachers to set annual Focused Learning
Goals and/or are contributing members of committees - such as the literacy and math parent
advisory committees - to collaboratively make important decisions regarding their students’
educational plans. Parent input is vital in determining how a student’s needs may be
accommodated or how the school’s core, co curricular, and extra-curricular programs can be best
used to support student success.

Parent Forums on how to leverage the Focus Learning Goals process, develop a child’s “growth
mind-set,” and “how parents can help their kids learn to love math,” presented by staff and
industry experts such as Carol Dweck and Jo Boaler, teach parents how to support, at home,
what their children are learning at school. Parents are also trained in first aid, allergies, conflict
mediation, and behavioral expectations prior to volunteering in the classroom, on the
playground, or as field trip chaperones.

Throughout the year, there is close communication between the family and school. Weekly
newsletters and bulletins are sent from teachers and administration to keep parents informed

about assignments, upcoming events, volunteer opportunities, etc. Student work and assessments
are sent home for review: parents are invited to end-of-unit and PBL presentations; social media

pages are updated with event and program information for families; classroom ambassadors
serve as a liaison with the teacher in classrooms. A password secured parent portal provides even
more information about school activities, classroom programs, and student attendance and grades
is available to families. Parents have access to a school calendar that can be integrated into their

own calendar, helping with scheduling and planning needs.

With a solid grounding in the BCS philosophy and experience, we believe that parents are more
capable of playing a meaningful role in the governance of the School. There are many

meaningful opportunities for them to do so throughout the school year. Parents at the Charter
School may participate as members of the Board of the Charter School, one of its school-level

committees, and/or the Bullis Boosters Club (“BBC”). To encourage additional parent
involvement, the School maintains an extensive list of participation opportunities for parents.
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Strategic Planning

Parents have the opportunity to participate annually on the Strategic Planning Team or as a
member of Focus Groups or Working Committees. To ensure effective participation, parents
receive training on collaborative work, enabling them to actively contribute alongside BCS staff

and community members. This collaboration aims to formulate and execute strategic initiatives
aligned with the Charter School's Mission Statement. An illustration of this collaboration is

evident in the full-day TK/K program, which was developed with strategic input from parent
advisory committee and community members. Furthermore, parents actively take part in
curriculum advisory councils, contributing to the enhancement of literacy and math support.

LCAP Process

Parents play a significant role in the development and review of the LCAP goals. From the
Strategic Planning process whereby every parent in the Charter School is invited to participate in
developing the LCAP goals to the monthly BBC Forums and the Board Meetings where parents
serve in leadership roles and/or are solicited for their input, parents help determine and shape the
course of the Charter School’s direction.

English Learner Advisory Committee

Parents and/or community members who are interested in collaborating with the Charter School
in order to help the English learners and the program are invited to participate in the BCS
English Learner Advisory Committee. The ELAC also serves to advise the Principal and school
staff on programs and services for English learners and the development of the LCAP, with
special attention to goals that pertain to English learners.

Bullis Booster Club Forum
Parents meet monthly to be updated on school programs and/or events and have the opportunity

to talk to the school leadership, ask questions, share concerns, and/or request information.

Middle School Parent Committee

Established when the School extended to educate 7th and 8th grade students, this self-selected
parent group works directly with the principal and the Bullis Boosters Club to implement
activities that provide opportunities for students to build community and camaraderie. These
events include the Middle School Dance, Winter Warm Up Social, and schoolwide parties for
Halloween, Valentine's Day, and the last day of school. The Middle School Parent Committee
also partners with the principal to support outreach events, including 6th Grade Shadow Day - an
opportunity for 5th grade students to spend time with middle school students -, What To Expect
in 6th Grade - a parent information session -, and intersession showcases, where students present
the output of their intersession projects. The committee, which consists of 8-10 members, meets
once a month in order to review current school year initiatives and plan for next steps. A
committee member also acts as a liaison to partner with the teacher advisor for the Middle
School Leadership Club to support student-driven initiatives and partner on communications and
outreach.
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Finance Committee

The Finance Committee is comprised of members of the BCS board, Foundation, BBC, parents,
and community members. The committee is chaired by the BCS Board Treasurer. All non-BCS
board members on the committee have expertise and experience in finance, audit, or other areas
of business. The Finance Committee reviews and analyzes school budgets, auditor selections,
business service providers, financial expenditures and revenues, compensation models, financial
policies, and other projects in order to ensure adequate fiscal control and to make

recommendations to the Board. The Finance Committee has a keen eye on monitoring the long
term financial viability and sustainability of the school.

School Safety

Bullis Charter School has in place a Comprehensive Safety Plan that includes strategies aimed at
educating stakeholders about and preventing circumstances of potential incidents involving
crime and violence on school campuses. The Comprehensive Safety Plan contains, but is not
limited to, the assessment of school crime committed on school campuses and at school-related
functions; strategies and programs to maintain a high level of school safety (such as child abuse
reporting procedures, disaster procedures, discrimination, harassment, bullying, sexual
harassment and hate crime policies etc.). The Safety Plan is being reviewed on an annual basis
by a Safety Committee, which consists of core staff members of the Charter School as well as
parents. During the review cycles, parents’ feedback is an important input.

Parent feedback is solicited in the annual school survey; the results are shared school-wide and
become part of the data considered during

Required a61
Bullis Charter School, Renewal Charter Petition

Page{-6%



E—EMPLEOYEE- QUALIFICATIONS

the annual review of the Comprehensive Safety Plan as well as the school’s strategic planning.
For example, as a result of parent feedback, parents were instrumental in setting the goal, serving

on the research action teams, and are now part of the implementation corps of the Charter

School’s “No Bully” program. The School Safety Plan can be reviewed in Appendix H.
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Element E: Emplovee Qualifications

“The qualifications to be met by individuals to be employed by the sc¢hool.charter school.”
(Education Code § 47605(c)(5)(E))
CaliforniaEducation-Code-Section47605(b}S)E,

Overall Qualifications

BCS is an equal opportunity employer.- It is the policy of BCS to afford equal employment and
advancement opportunity to all qualified individuals without regard to race, creed, color,
religion, national origin, ancestry, sex, sexual orientation, age, physical or mental disability,
marital status, citizenship status, medical condition, or any other legally protected status. -This
policy extends to all employees and to all aspects of the employment relationship, including the
hiring of new employees and the training, transfer, promotion, compensation and benefits of
existing employees. -All employees, even if not public, are subject to state and federal
employment laws.

To comply with applicable laws ensuring equal employment opportunities to qualified
individuals with a disability, BCS will make reasonable accommodations for the known physical
or mental limitations of an otherwise qualified individual with a disability who is an applicant or
an employee unless undue hardship would result.

Any applicant who requires an accommodation in order to perform the essential functions of the
job should contact the Superintendent/PrineipalExecutive Director and request such an
accommodation. -The individual with the disability would specify what accommodation he-or
she-needsthey need to perform the job.- BCS then will conduct an investigation to identify the
barriers that interfere with the equal opportunity of the applicant or employee to perform his or
her job. -BCS will identify possible accommodations, if any, that will help eliminate the
limitation.- If the accommodation is reasonable and will not impose an undue hardship, BCS will
make the accommodation.

Bullis Charter School is a mission-driven school. For administrators, teachers, and all non--
teaching staff, a passionate commitment to the Charter School’s mission, beliefs, parameters, and
strategic objectives is of paramount importance.

BCS seek to hire employees who:

»-_Are collaborative and consensus-based

e-_Value being a part of a community of continuous inquiry and improvement

- Are mission driven and believe all students can be successful

- Have knowledge of best practices and current research in curriculum, instruction, and
assessment

»-_Exhibit an entrepreneurial and innovative spirit; willing to try things that have not been
done before in traditional public schools

P . ’ 22 .

»—Are dedicated to educating the “whole child”
- . and educators who are and committed to:
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*0 Personalized Learning
#0 Project-Based Learning
0 Design Thinking
o STEAM
o _Are experienced with or interested in a STEAM focus
o Environmental education
0 Character Development and Social Emotional Learning
#0 Parent and Community partnerships

Teacher Qualifications
Bullis Charter School shall comply with Education Code Section 47605(1), which states:

Teachers in charter schools shall be-required-to-hold athe Commission on Teacher

Credentialing certificate, permit, or other document equivalentto-that-which-a-teacherin
otherpublie schools-would-berequired-to-held-required for the teacher’s certificated
assignment. These documents shall be maintained on file -at -the -charter -school -and

shall -be -subject -to periodic inspection by chartering authority. ft-is-the-intentA
governing body of theLegislature-thata direct-funded charter sehools-be-given
flexibilityschool may use local assignment options authorized in statute and regulations
for the purpose of legally assigning certificated teachers, in accordance with regard-te

nen-core, non-college preparatory-courses:all of the requirements of the applicable
statutes or regulations in the same manner as a governing board of a school district. A
charter school shall have authority to request an emergency permit or a waiver from the
Commission on Teacher Credentialing for individuals in the same manner as a school
district.

BCS shall also comply with Education Code Section 47605.4(a), which states: “teachers
employed by charter schools during the 2019-20 school year shall have until July 1, 2025, to
obtain the certificate required for the teacher’s certificated assignment.”

Bullis Charter School teachers shall meet any applicable federal requirements for teachers at
charter schools pursuant to the Elementary and Secondary Education Act+* 7). as
reauthorized and amended under the Every Student Succeeds Act-(“ESSA™).. All teachers who
teach English Learners must possess a CLAD and/or BCLAD or other certification or
authorrzatron to teach these groups of students Gor%teaeher&detmedas%hesevm&teaeh

i Teachers shall be properly credentialed

h%e#eourseeufrenﬂyuoﬁfereekBulhs Charter School may ernploy non—certlﬁcated 1nstruct10nal
staff in any case where a prospective staff member has an appropriate mix of subject matter

expertise, professional experience, and the demonstrated capacity to work successfully in an
1nstruct1onal support capac1ty Instmct10nal staff will not ass1gn grades or approve student work

eourse&aﬂdﬁeﬁwtres All non- 1nstruct10nal staff erl possess experlence and expertrse
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appropriate for their position within the school as outlined in the BCS’s adopted personnel
policies.

Staff Selection

All interested applicants are required to submit a complete application packet-en-Edjoin
(wwwedjotn.com).. Complete application packets will be screened independently by the Charter
School’s administrators. Based on screening results, applicants will be selected to interview for
specific positions by the Hiring Committee. Depending on the position and circumstances,
candidates may be requested to teach a demonstration lesson. If it is logistically difficult, the
Hiring Committee may consider videotaped lessons: or teleconference interviews. A

comprehensive reference check, which mustineludeincludes the candidate's most recent direct
supervisor, will be conducted prior to any offer of employment.

The evaluation process is reviewed every year with staff; new staff-members-trained-in-the falk
and an example is summarized below:

September — October All staff set annual SMARTIE goals
October — November Meet with administrator to review SMARTIE goals
December — February Formal observations cycle 1 conducted

Meeting(s) with Administrator to review progress of SMARTIE goals

March — April

Formal observations cycle 2 conducted

May Meeting to share evidence and discuss meeting of SMARTIE goals
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Teachers are expected to meet both individual and Charter School and State standards for
effective teaching as defined by “Fhe Role-of the BECS-Educator™and-the-Bullis-Charter School
Teacher-Continvum-2the California Commission on Teaching Credentialing standards. Some of
the teacher responsibilities include evaluating student progress, communicating with parents, and

supervisingplaygreund-time—engaging in long-term planning processes.

Job-QualifieationQualifications for Key Bullis Charter School Positions
S . Jent/Principal-and . Principal

The following qualifications detail the expectations for key Charter School positions:

Executive Director and Principals
Instructional Expertise and Achievement Focus
o-_Understands and supports project-based learning
»-_Proven ability to develop and deliver personalized learning and differentiated instruction,
across a school site
»-_Strong knowledge of high-quality instructional practices in a KTK-8 school
»-_Deep knowledge of pedagogy and a proven track record of using data to drive results
»-_Ability to serve as a coach and mentor to lead others in high-quality instructional
practices
»-_Experience effectively handling student affairs and disciplinary issues with both students
and families.

Strategic Planning and Effective Execution
»-_Exhibits strong focus on goals and results, setting clear metrics of success for all students

»-_Implements innovative, cutting-edge solutions to continually move BCS forward and be a
model school

»- Demonstrates excellent execution and project management skills under tight deadlines

»-_Proven ability to manage growth and change with a school that has expanded its student
population annually

»- Demonstrates ability to build systems and policies necessary to bring solutions to scale

- Comfortable working in fluid environments and quickly adaptable to change-

Communication

»-_Exhibits strong written and verbal communication skills

o-_Ability to develop, articulate and build buy-in to an organizational vision and mission
with internal and external stakeholders

o-_Actively listens to others and effectively interprets others' motivations and perceptions

»-_Holds self personally responsible for ensuring high academic achievement of all students

»-_Proven experience working in a high-pressure and sometimes politically-charged
environment

o-_Open and honest communicator who is visible and accessible-
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Adult Leadership
»-_Collaborates, motivates and inspires other adults to action to achieve ambitious goals

o~ Moves groups to consensus and exhibits willingness to have difficult conversations

»-_Builds coalitions, and works collaboratively with diverse stakeholders, including but not
limited to district personnel, students, families, communities, and/or advocacy groups

»-_Continually finding ways to tap into the amazing resources of the parents of BCS
students

Possesses:
o~ Minimum of 3 years classroom teaching experience required (5 or more years preferred);
o~ Superintendent/PrineipalExecutive Director: 2-5 years of prior experience as an Assistant

Principal (or equivalent) required; prior experience as a Principal or school leader

preferred

o-_Charter school and CA school law knowledge desired

»- Demonstrated experience in developing strategic performance-based compensation
systems

o~ Experience with state compliance metrics and managing data systems for student
assessment, attendance, and other record-keeping requiredpreferred

o- _Administrative credential-strengly preferred (current CA Tier I or Tier II or proof of
eligibility for either)

»-_Master's degree in education or related field requiredstrongly preferred

Teaching Faculty

aboved

Classroom:

Creating and Maintaining Effective Environments for Student Learning
»-_Maintains meaningful positive rapport with students and parents
o~ Manages a physical space that includes effective classroom management
o-_Encourages student behavior that promotes character development

Classroom: Planning Instruction and Designing Learning Experiences for All Students
»-_Develops rigorous lesson plans that are driven by student assessment
»-_Designs assessments that allow students to respond in a variety of ways to curriculum
that’s taught
o-_Implements PBL/interdisciplinary units
»-_Ensures that students display knowledge of grade-level content standards
»-_Uses technology to promote learning, creativity, and collaboration

Classroom: Engaging and Supporting All Students in Learning
»-_Consistently implements agreed-upon programs
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o-_Implements IEPs and Section 504 plans

»-_Develops, implements, and assesses student learning with regards to their Focused
Learning Goals

o-_Designs and implements activities that encourage higher-level thinking
Differentiates lessons to meet students’ needs

o-

Logistics and Facilities Management:

o~ Communicates supply needs-EARLY

o~ Articulates maintenance/facility needs

o-_Takes care of all areas and shared resources/materials (close classrooms appropriately:
put chairs up, turn lights off, etc.)

»-_Follows school procedures for attendance, field trips, employee absences, etc.

o-_Adheres to emergency action plans

»- Manages inventory of equipment and supplies-(upkeep)

»-Maintains safety on campus: keep students safe (yard duty, traffic monitor, clear
pathways & ramps, etc.)

Communication:

o- Maintains regular communication with staff members & parents

O
o
©]

o

Mentoring:

Staff

Responds to communication within-ene-werk-daypromptly
Collaborates with faculty on lesson plans and objectives

Keeps individual contact with parents

Communicates with students in an effective and appropriate manner
Builds positive relationships with parents
Handles confidential information in a responsible and professional manner

o-_Supports and advises new BCS staff members
»-_Collaborates at grade level, with specialist team, and school wide
»-_Participates in peer observations occur with colleagues

Students

Co-Curriculars/Intersessions:

_Offers programsPrograms that extend-beyondExtend Beyond the Curriculum
o-_Develops courses which align with standards in the area of focus{eﬁﬂeﬂﬁ#ﬁ%@eﬁﬂs—)

»-_Collaborates as a staff to offer a balanced variety of courses across subject courses and
grade levels
»-_Provides meaningful learning
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teacherwho has-passion)

»-_Exposes students to a wide variety of skills and knowledge in topics ranging from initial
exposure to a deeper understanding

o-_Shares an area of teacher passion and/or supports others who do so (intersession:-supports

Continuous Inquiry and Improvement:

»-_Uses formative assessment to analyze progress toward student goals
»-_Seeks feedback about one’s teaching practice and use as formative assessment when
designing instruction

»-_Secks information about recent research and current best practices

o-_Collects and analyzes data to evaluate and improve teaching practice

»-_Pursues professional development that supports improved classroom practice and/or
contributions to the field

o-_Incorporates newly acquired knowledge and skills into work

»-_Collaborates with colleagues to increase student learning

»-_Sets challenging goals that support improved student learning and reflect on progress
towards these goals

»-_Strives to improve the school as a whole

o~ Uses pre-assessments to plan differentiated instruction

o-_Self-assesses one’s teaching practice

School Leadership:
o-_Researches and attends trainings that further one’s professional career and student
success
»-_Shares professional expertise and passions with the staff
»-_Collaborates with and serves as an open resource for others
o-_Participates in and supports efforts school communities and other collaborative initiatives
»-_Secks out leadership opportunities and ways to get involved
«-_Initiates new programs that support the vision

Schoel Nurse
Bachelor-of SeieneeQualifications
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o-_Bachelor's degree inNursingor equivalent
. Fa S | Audi st Cortif o] 8  Californi

- Previderecommendationsregarding-medifieationA valid California credential

- CLAD or BCLAD certification preferred

»—Additional support roles may be added at the discretion of the edueational program-of
dividual I ” i heald .

o Assumes-authorityinExecutive Director if deemed necessary to advance the
absencemission of a physician, for the care of a student or staff member who has suffered

injury or emergency illness.

Charter School. All BCS employees shall be subject to a background check that ineladeincludes
passing FBI and DOJ Livescan fingerprinting clearance. BCS employees also need to present
proof of a tuberculosis clearance. Please reference, within the petition, Element F: Health and
Safety Procedures, below, for more information.

Professional Development——How Teachers Learn the Curricula

BCS’s approach to professional development (“PD>)-reflects the Charter School’s mission to
support all staff to “reach their full potential” and the school’s culture of a professional learning
community. -Therefore, every staff member participates in professional development
opportunities and-last-throughout the course of the school year, ever$150,000-was-spent-to-that
end:

both on and off site.

Professional development at BCS is aligned with its strategic plan, helps staff accomplish school
improvement objectives, and is responsive to staff reflection on student learning. All staff
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members attend a +0-day-professional development periedin-service over the summer in addition
to weekly PD-meetingsdevelopment opportunities throughout the year. Past topietopics include:
developing CCSS and NGSS aligned curriculum, workshops-in-the Reading & Writing Projeet;

Step-Up-To-Writing;-and-the-SanJose-Writing ProjeetConscious Discipline, Standards-Based
Reporting, Culturally Responsive Teaching, Project-Based Learning-(“PBLE") through the Buck

Institute, Design Thinking, Schools Attuned, and integrating technology in the classroom.
Because we-hireBCS hires an extremely talented and diverse staff, Bullis teachers also share best
practices and work across grade levels and specialist areas to develop long-term, cross-curricular
plans that meet the needs of all learners. New teachers are given 2-extra days of on-boarding in
August before the rest of the staff members return.

Many teachers also participate in networks through organizations like the Silicon Valley Math
Initiative and complete Lesson Study cycles with other schools, bringing back best practices to
share for implementation. Being a part of organizations such as the dsehoold.school Home Team;
the-Teachers™Guild, the Santa Clara County Office of Education, and Silicon Valley New
Teacher Project allows teachers to access professional development to meet need.

A unique element of our in-house professional development is the Associate Teacher (“AT”)
position. ATs learn the ropes of being a first-year teacher by working alongside 3-mentor
teachers for an entire year before stepping into their own classrooms. ATs use this valuable time
to gain experience in important skills such as differentiating instruction, developing PBLs, and
creating individualized student goals.

Some Associate Teachers are experienced teachers who prefer to support homeroom teachers in
small group instruction in lieu of pursuing opportunities to serve as a homeroom teacher.

Teachers are supported in creating Personal-EducationPlans-their own development and growth

plans All teachers set SMARTSMARTIE goals based on therr—pl—aeemeﬂ%eﬂ%he@eﬁﬂﬂamn—a

As part of developlng the SMAJ%'FSMARTIE goals teachers also 1dent1fy skllls and concepts
they must attain in order to meet their goals as well as the means in which the School can support
them. Strategies like purchasing resources to read, attending workshops, taking time out of the
classroom in order to observe other teachers, etc. are all supported and funded by the Charter
School.

Like students, BCS values its teachers at their level and are provided the necessary resources to
support their development and in their subject area. Teachers who are new to the profession are
provided aBFSAan Induction mentor; more experienced teachers may attend workshops to learn
to be trainers. JéheFm example, the music teacher attendsmay attend the Callforma Mus1c

Educators € :
Ceollege-conference. All teachers are encouraged and supported to pursue Natronal Board
certlﬁcatlon and to attend state and natlonal charter schooleeﬂfereﬁees—\&ihewhelekmﬂerﬂ%em

ehaﬂer—SeheeLAssee—haﬂe&eenferenee tcchnolo,fzy or contcnt-bascd confcrcnccs.
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Element F: Health and Safety Procedures

“The procedures that the charter school will follow to ensure the health and safety of pupils
and staff. -These procedures shall ineluderequire all of the requirement-thatfollowing:

(i) That each employee of the charter school furnish it-the charter school with a criminal
record summary as described in Section 44237.

—California-(ii) The development of a school safety plan, which shall include the safety topics
listed in subparagraphs (A) to (K), inclusive, of paragraph (2) of subdivision (a) of Section
32282. For schools serving pupils in any of grades 7 to 12, inclusive, the development of a
school safety plan shall also include the safety topic listed in subparagraph (L) of paragraph
(2) of subdivision (a) of Section 32282.

(iii) That the school safety plan be reviewed and updated by March 1 of every year by the
charter school.” (Education Code Section§ 47605(bc)(5)(F)))

The Charter School has adopted. maintains and #mplementscontinuously improves health and
safety policies to ensure the safety and security of pupils and staff. -These policies include, but
are not limited to, the requirement that each employee be fingerprinted and furnish the School
with a criminal record summary as described in Section 44237, and the requirement that all
employees provide proof of a tuberculosis risk assessment or examination. Students must
provide proof of immunizations and health screening.

The health and safety policies and procedures are incorporated into Bullis Charter School’s
Student and Parent Handbook-{see-AppendixH);, Employee Handbook-{see-Appendix-1);, and
School Site-Safety Plan (Appendix-Djas per Education Code Section 47605(c)(5)(f)(ii)., and are
reviewed on an ongoing basis-, at least once a year. BCS shall ensure that staff are trained
annually on the health and safety policies. Bullis Charter School may revise and create additional
policies and procedures as needed and to stay in compliance with changes to local, state and
federal laws and regulations.

The following is a summary of the health and safety policies of the Charter School:

Procedures for Background Checks

Bullis Charter School requires job applicants to disclose criminal or other sanctions imposed on
them as a consequence of reported child abuse or other action(s) that resulted in harm to
children.

Employees and contractors of the Charter School shall be required to submit to a criminal
background check and to furnish a criminal record summary as required by Education Code
Sections 44237 and 45125.1. One-time contractors who work on site with access to students and
who are not fingerprinted or background checked by Bullis Charter School shall be under direct
supervision of a credentialed or classified employee at all times, unless they are fingerprinted
and background checked by their respective company.
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Applicants for employment must submit two sets of fingerprints to the California Department of
Justice for the purpose of obtaining a criminal record summary. The
Superintendent/PrineipalCharter School shall not hire any person, in either a certificated or
classified position, who has been convicted of a violent or serious felony except as otherwise
provided by law, pursuant to Education Code Sections 44830.1 and 45122.1. The Executive
Director or designee of the Charter School shall monitor compliance with this policy-and-repert

to-the-Charter School. The Board of Directors-on-aregular basis—The Board PresidentChair shall
monitor the fingerprinting and background clearance of the Prineipal—Executive Director.

The following are the legal requirements before the first day of employment at Bullis Charter
School:
- A signed work contract.
- A valid and current California State Teaching Credential for teachers, for their
certificated assignment.
- State and federal fingerprint clearance as required by law.
- Criminal record summaries, which will be maintained by the Executive Director or

designee, in a confidential secured file separate from personnel files. as required under
the law.

- 1-9 Proof of American citizenship or other forms of legal work permissions form with a
copy of driver’s license and social security card, or other acceptable identification.

- Resume.

- Proof of education alongside transcripts, if applicable.

- Complete W-4 & DE-4 Income Tax forms.

- Proof of Tuberculosis clearance.

Volunteers who will volunteer to work directly with students outside of the direct supervision of

a credentialed or classified employee shall be fingerprinted and receive background clearance
prior to volunteering without the direct supervision of a credentialed employee.
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Visitors to campus shall at all times register with the front offices of Bullis Charter School. Upon
registration, the school shall automatically run a sex-offender background check with the
national sex offender registry using visitor’s data.

Role of Staff as Mandated Child Abuse Reporters

All BCS employees, including non-certificated and certificated staff, shall be mandated child
abuse reporters and follow all applicable reporting laws. Annually, every staff member is
required to complete the SafeSchools online course on Mandated Reporter: Child Abuse and
Neglect and receives a certificate upon completion:, in compliance with Education Code Section
44691.

Tuberculosis Risk Assessment and Examination

Employees will be assessed and examined (if necessary) for tuberculosis prior to commencing
employment and working with students, and for employees at least once each four years
thereafter, as required by Education Code Section 49406.

Immunizations

All enrolled students-and-statf will be required to provide records documenting immunizations as
is required at public schools pursuant to Health and Safety Code Sections 120325-120375, and
Title 17, California Code of Regulations Sections 6000-6075. All rising 7th grade students must
be immunized with a pertussis (whooping cough) vaccine booster. Upon a student’s admission or
advancement to 6th grade, the Charter School shall submit to the student and their parent or
guardian a notification that advises students to adhere to current immunization guidelines
regarding human papillomavirus (“HPV”) before admission or advancement to 8th grade
consistent with the requirements of Education Code Section 48980.4 and Health and Safety Code
Section 120336.

All staff is required to provide records documenting immunizations which may become required
at public schools in case-by-case decisions made by the CDC or additions to the California
Health and Safety Code, for instance during the COVID-19 pandemic.

Medication in School
Bullis Charter School shall adhere to Education Code Section 49423 regarding administration of
medication in school.

Emergency Epinephrine Auto-Injectors

Bullis Charter School shall adhere to Education Code Section 49414 regarding the provision and
use of emergency epinephrine auto-injectors by trained office staff or volunteerat
sehoekvolunteers at school; per AB 1651 (2023), the Charter School shall store emergency
epinephrine auto-injectors in an accessible location upon need for emergency use and include
that location in annual notices required by law. To the extent the Charter School maintains a
stock of albuterol inhalers to respond to respiratory distress in students, the Charter School shall
comply with the requirements of Education Code Section 49414.7, including with respect to

training, notices, and the stocking of albuterol inhalers.
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Every student who may require the use of epinephrine auto-injectors shall have a Care Plan
developed annually in collaboration with the family, with information on the steps to take in the
case of an emergency, parents and doctor contact, dosage of medications, and other important
information specific to that student.

Vision, Hearing, and Scoliosis

Students shall be screened for vision, hearing and scoliosis. Bullis Charter School shall adhere to
Education Code Section 49450 et seq. as applicable to the grade levels served by Bullis Charter
School.

Diabetes

The Charter School shall make type 1 diabetes informational materials accessible to the parent or
guardian of a pupil when the pupil is first enrolled in elementary school. Bullis Charter School
shall provide an information sheet regarding type 2 diabetes to the parent or guardian of
incoming 7th grade students, pursuant to Education Code Section 49452.7. The information
sheet shall include, but not be limited to, all of the following:

1. A description of type 2 diabetes.
2. A description of the risk factors and warning signs associated with type 2 diabetes.

3. A recommendation that students displaying or possibly suffering from risk factors or
warning signs associated with type 2 diabetes should be screened for type 2 diabetes.

4. A description of treatments and prevention methods of type 2 diabetes.

5. A description of the different types of diabetes screening tests available.

EmergeneyPreparedness
BullisSuicide Prevention Policy
The Charter School shall adhere-tomaintain a eemprehensivepolicy on student suicide prevention
in accordance with Education Code Section 215. The Charter School shall review, at minimum
every fifth year, its policy on pupil suicide prevention and. if necessary, update its policy.
Pursuant to AB 58 (2021-22), the Charter School will also review and update its suicide
prevention policy by January 1, 2025 to incorporate best practices identified by the California
Department of Education’s model policy, as revised.

Prevention of Human Trafficking

The Charter School shall identify and implement the most appropriate methods of informing
parents and guardians of students in grades 6 through 8 of human trafficking prevention
resources.

Menstrual Products
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The Charter School shall stock the school’s restrooms at all times with an adequate supply of
menstrual products, available and accessible, free of cost, in all women’s restrooms and all-
gender restrooms, and in at least one men’s restroom. The Charter School shall post a notice
regarding the requirements of this section in a prominent and conspicuous location in every
restroom required to stock menstrual products, available and accessible, free of cost, pursuant to
this section. This notice shall include the text of this section and contact information, including

an email address and telephone number, for a designated individual responsible for maintaining
the requisite supply of menstrual products.

All Gender Restrooms

On or before July 1, 2026, the Charter School shall provide and maintain at least one all-gender
restroom for voluntary student use at each of its schoolsites that has more than one female
restroom and more than one male restroom designated exclusively for student use. The restroom
shall have signage identifying the bathroom as being open to all genders, it shall remain
unlocked. unobstructed, and easily accessible by any student, and be available during school
hours and school functions when students are present. The Charter School shall designate a staff

member to serve as a point of contact and to post a notice regarding these requirements.

Nutritionally Adequate Free or Reduced Price Meal

The Charter School shall provide each needy student, as defined in Education Code Section
49552, with one nutritionally adequate free or reduced-price meal, as defined in Education Code
Section 49553(a), during each school day.

The Charter School shall provide breakfast and lunch free of charge during each school day to
any pupil who requests a meal without consideration of the pupil’s eligibility for a federally
funded free or reduced-price meal, with a maximum of one free meal for each meal service
period. The meals provided under this paragraph shall be nutritionally adequate meals that
qualify for federal reimbursement.

The Charter School shall provide each student adequate time to eat as determined by the Charter
School in consideration of available guidance.

Recess

As of the 2024-25 school year and except where a field trip or other educational program is
taking place, if the Charter School provides recess, to the extent required by Education Code
Section 49056, the Charter School shall provide supervised and unstructured recess. distinct from
physical education courses and mealtimes, of at least 30 minutes on regular instructional days

and at least 15 minutes on early release days. The Charter School shall not restrict a student’s
recess unless there is an immediate threat to the physical safety of the student or one or more of

their peers.

California Healthy Youth Act
The Charter School shall teach sexual health education and human immunodeficiency virus

(“HIV”) prevention education to students in grades 7-8, at least once in middle school, pursuant
to the California Healthy Youth Act (Education Code Section 51930, et seq.).
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Mental Health Education

If the Charter School offers one or more courses in health education to students in middle or high
school, the Charter School shall include in those courses instruction in mental health that meets

the requirements of Education Code Section 51925, ef seq.

Mental Health Information

The Charter School shall create and post a poster at the school site identifying approaches and
resources addressing student mental health in compliance with Education Code Section 49428.5.
The poster shall be displayed in English and the primary language(s) spoken by 15 percent or

more of students enrolled at the school site. The poster shall be prominently and conspicuously
displayed in appropriate public areas that are accessible to, and commonly frequented by,
students at the school site. The poster shall also be digitized and distributed online to students
through social media, internet websites, portals, and learning platforms at the beginning of each
school year.

School Safety Plan{SB187)-(see-AppendixD)

The Charter School shall adopt a School Safety Plan, to be reviewed and updated by March 1 of
every year, which shall include identification of appropriate strategies and programs that will
provide or maintain a high level of school safety and address the Charter School’s procedures for

complying with applicable laws related to school safety, including the development of all of the
following pursuant to Education Code Section 32282(a)(2)(A)-(L):

e child abuse reporting procedures

e routine and emergency disaster procedures

e policies for students who committed an act under Education Code Section 48915 and other
Charter School-designated serious acts leading to suspension, expulsion, or mandatory
expulsion recommendations

e procedures to notify teachers of dangerous students pursuant to Education Code Section
49079

e a discrimination and harassment policy consistent with Education Code Section 200

e provisions of any school wide dress code that prohibits students from wearing “gang-
related apparel.” if applicable

e procedures for safe ingress and egress of pupils, parents, and employees to and from the
Charter School

e asafe and orderly environment conducive to learning

e the rules and procedures on school discipline adopted pursuant to Education Code Sections
35291, 35291.5, 47605, and 47605.6

e procedures for conducting tactical responses to criminal incidents

e procedures to assess and respond to reports of any dangerous, violent, or unlawful activity
that is being conducted or threatened to be conducted at the school, at an activity sponsored
by the school, or on a school bus serving the school

e aprotocol in the event a pupil is suffering or is reasonably believed to be suffering from an

opioid overdose

The School Safety Plan shall be drafted specifically to the needs of the seheelsitesfacility in

con]unctlon Wlth law enforcement and the Fire Marshal. %&handbeeles%ﬁﬂ—melud%bu%ne%be
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_Staff shall receive training in emergency response, including appropriate "first responder"

training or its equivalent-and-Code Red procedures-Fire-drills-shall be-conducted-monthly-and-a
Code Red-cvacuationand-Earthquake detlannually..

Disaster procedures included in the School Safety Plan shall address and include adaptations for
students with disabilities. To the extent an employee, parent/guardian, educational rights holder,
or student brings concerns regarding the procedures to the Executive Director and, if there is
merit to the concern, the Executive Director shall direct the School Safety Plan to be modified

accordingly.

Workplace Violence Prevention Plan

As of July 1, 2024, the Charter School shall establish, implement, and maintain, at all times in all
work areas, an effective workplace violence prevention plan consistent with the requirements of
Labor Code Section 6401.9.

Blood--borne Pathogens
Bullis Charter School shall meet state and federal standards for dealing with blood borne
pathogens and other potentlally infectious materials in the werkplace-The BCS Beard shall
workplace. Bullis maintains a written “Bloodborne
Pathogens Exposure (BBPE) Control Program and Plan” designed to protect employees and
students from possible infection due to contact with blood borne viruses, including human
immunodeficiency virus (“HIV”) and hepatitis B virus (“HBV”). This BBP Exposure Control
Program and Plan is being reviewed regularly and transparently available to all staff on Bullis’
intranet.

Annually, every staff member is required to complete the SafeSchools online course on
Bloodborne Pathogen Exposure Prevention and receive a certificate upon completion. Whenever
exposed to blood or other bodily fluids through injury or accident, staff and students shall follow
the latest medical protocol for disinfecting procedures.

Drug-, Alcohol-, and Smoke-Free Environment
Bullis Charter School shall function as a drug-, alcohol-, and smoke-free environment.

Facility Safety

Bullis Charter School shall comply with Education Code Section 47610 by utilizing facilities
that are either compliant with the Field Act or facilities that are compliant with the California
Building Standards Code. Bullis Charter School agrees to test sprinkler systems, fire
extinguishers, and fire alarms annually at its facilities to ensure that they are maintained in an
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operable condition at all times. Bullis Charter School shall conduct fire drills as required under
Education Code Section 32001.

Comprehensive Anti-Discrimination and Sexual Harassment Policies and Procedures

The Charter School is committed to providing a school that is free from discrimination and
sexual harassment, as well as any harassment based upon the actual or perceived characteristics
of race, religion, creed, color, gender, gender identity, gender expression, nationality, national
origin, ancestry, ethnic group identification, genetic information, age, medical condition, marital
status, sexual orientation, sex and pregnancy, physical or mental disability, childbirth or related
medical conditions, military and veteran status, denial of family and medical care leave, or on the
basis of a person’s association with a person or group with one or more of these actual or
perceived characteristics, or any other basis protected by federal, state, local law, ordinance or
regulation. “he

Bullis has developed and maintains a comprehensive policy to prevent and immediately
remediate any concerns about discrimination or harassment at- the- Charter School- (including
employee to employee, employee to student, and student to employee misconduct). Misconduct
of this nature is very serious and will be addressed in accordance with the Charter School’s
discrimination and harassment policies.
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A copy of the policy shall be provided as part of any orientation program conducted for new and
continuing pupils at the beginning of each quarter, semester, or summer session, as applicable,
and to each faculty member, all members of the administrative staff, and all members of the

support staff at the beginning of the first quarter or semester of the school year, or at the time that
there is a new employee hired.

Bullying Prevention
The Charter School shall adopt procedures for preventing acts of bullying, including

cyberbullying. The Charter School shall annually make available the online training module
developed by the CDE pursuant to Education Code Section 32283.5(a) to certificated school site
employees and all other school site employees who have regular interaction with children.

Supporting LGBTQ Students

Commencing with the 2025-26 school year and ending with completion of the 2029-30 school
year, the charter school shall use an online training delivery platform and curriculum to provide
at least 1 hour of required LGBTQ cultural competency training annually to teachers and other
certificated employees and maintain records of such training as required by Education Code
Section 218.

Homicide Threats

The Charter School shall comply with all requirements under Education Code Sections 49390-
49395 regarding mandatory reporting in response to homicidal threats. All employees and Board
members who are alerted to or who observe any threat or perceived threat in writing or through
an action of a student that creates a reasonable suspicion that the student is preparing to commit a
homicidal act related to school or a school activity shall make a report to law enforcement.

Gun Safety Notice
At the beginning of the first semester, the Charter School shall distribute a notice to the
parents/guardians of each student addressing California’s child gun access prevention laws and

laws related to firearm safety utilizing the most updated model language published by the
California Department of Education.

Transportation Services
Effective July 1, 2025, the Charter School shall comply with the requirements of Education Code

Section 39875(c), if applicable, relating to background checks and testing for individuals

providing transportation services for students.
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Element G: Student Population

“The means by which the charter school will achieve a balance of racial and ethnic balanece
among-itspupilspupils, special education pupils, and English learner pupils, including
redesignated fluent English proficient pupils, as defined by the evaluation rubrics in Section
52064.5, that is reflective of the general population residing within the territorial jurisdiction
of the school district to which the charter petition is submitted. Upon renewal, for a charter
school not deemed to be a local educational agency for purposes of special education pursuant
to Section 47641, the chartering authority may consider the effect of school placements made
by the chartering authority in providing a free and appropriate public education as required
by the federal Individuals with Disabilities Education Act (Public Law 101-476), on the
balance of pupils with disabilities at the charter school.” (Education Code § 47605(c)(5)(G))

— California-Education-Code-Section47605(b)(5)(G)

Bullis Charter School shall strive, through recruitment and admission practices, to achieve a
racial and ethnic, special education, and English Learner (including reclassified ELs) balance
amonyg its students that is reflective of the general population residing within the territorial
jurisdiction of the Los Altos School District-{see-data-tables-below).. As seen in the table below,
based on 2023-24 Dataquest information, BCS closely mirrors the geographic area of the local
school district.

Almond 0.8% 0.0% 35.9% 0.8% 16.2% 0.0% 30.1% 15.1% 1.1%
Elementary
Ardis G. Egan 0.6% 0.2% 38.3% 0.6% 13.1% 0.4% 36.7% 9.7% 0.4%
Junior High

=3

Covington 0.7% 0% 50.6% 0.5% 6.9% 0.5% 29.0% 11.8% 0.0%

Elementary

Gardner Bullis 0.0% 0.0% 29.7% 0.3% 5.8% 0.0% 47.8% 15.0% 1.4%
Elementary

o
N

Georgina P. 0.5%
Blach Junior

High

Loyola 0.3% 0.0% 39.3% 0.3% 4.3% 0.0% 40.2% 15.4% 0.3%
Elementary

0Oak Avenue 0.9% 03%  49.4% 1.8% 4.9% 03%  305% 11.6% 03%

36.9% 0.5% 6.9% 0.0% 41.8% 13.4% 0.0%

Elementary

Santa Rita 0.3% 0.0% 32.4% 1.9% 22.1% 0.5% 32.7% 10.1% 0.0%
Elementary

Springer 0.0% 0.0%| 41.2% 0.3% 4.0% 0.3% 38.3% 15.6% 0.3%
Elementary

=
i
2

61.9% 1.4%

-~
&
=<
=3
<

16.6% 12.9%

o
%

Bullis Charter
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Recruitment Strategy

Bullis Charter School has a strategy that includes, but is not necessarily limited to, the following
elements or strategies which focus on achieving and maintaining a racial and ethnic, special
education, and English Learner (including reclassified ELs) balance among students that is
reflective of the general population residing within the territorial jurisdiction of the Los Altos
School District, including:

o-__An enrollment process that is scheduled and adopted to include a timeline that allows for
a broad-based recruiting and enrollment process.

- An enrollment priority for students who qualify for free/reduced priced meals, both in
and out of the district.

o-_The development of promotional and informational material that appeals to all of the
various racial and ethnic groups represented in the territorial jurisdiction of the tecal
sehooldistrietDistrict.

- The development and distribution of promotional and informational material specifically
designed to attract to special education, English learner and socially or economically
disadvantaged groups represented in the territorial jurisdiction of the District.

+-_Continuous outreach activities throughout the community.

The BCS Outreach Recruitment Plan, with a dedicated annual budget, is used to recruit various

racial and ethnic groups as well as English learners, socially or economically disadvantaged and

special education learners represented in the District. Fhe-plan-is-adjusted-each-year-asneeded
Linel ; ; | S i imited-to-

FEour-The plan is currently directly allocated to and executed by a Director of Community
Engagement and Outreach, who is specifically hired for this purpose, adjusted each year as
needed and includes a variety of outreach strategies. Bullis’ outreach strategies include but are
not limited to:

o Parent Information Nights: two for the KTK-5th grades;twe_and one for the middle
school grades, scheduled at times when we-believeit is believed most parents can attend

o-_Schoel-Teurs, offered within person and online. Interpreters available at Parent
Information Night for Spanish interpretationand Mandarin, when necessary.

- Multiple school tours principally led by students from different grade levels and
supported by principals and teachers. Tours use Zoom for parents who are not able to
attend an in-person tour. All tours offer translation, as needed.

o~ Website with translation into Spanish and Mandarin
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o-_School staff members fluent in a variety of languages-are, available daily to assist with
parent inquiries
o-_Sessions to provide 1:1 support to complete online enrollment form at school
o-_Direct mail postcard targeting Los Altos School District residents
o-_Direct mail postcard targeting North of El Camino (“NEC”) neighborhoods in LASD
with Spanish outreach materials
o-_1:1 recruiting in North of El Camino neighborhoods (Ortega and Del Medio
neighborhoods)
o Flyers/registration packets passed-outdistributed at local parks NECbusinesses
and daycares/preschools
o Flyers and applications distributed by door to door outreach at residences NEC
o-_Dedicated phonenumberand-email address for registration/school information questions

- Visits and info sessions offered to daycares and nonprofit organizations such as

HeadStart
+—Signage/Advertising
o- Advertising in local papers both in English and Spanish

Flyers/posters in downtown Los Altos and Mountain View locations
Flyers/posters in Los Altos and Mountain View libraries

Flyers posted in apartment building lobbies North of El Camino

Flyers in laundromats, car wash, Mountain View and Los Altos Community
CenterCenters, Spanish grocery stores, taquerias, Mountain View banks,
convenience stores, gas stations, food trucks, etc.

o Signage in Los Altos School District wherever permitted

o Signage at BCS campuses

O O O O

BCS actively invites and encourages students of all races, ethnicities, and backgrounds to

© apply and enroll in BCS, and has engaged in efforts to recruit a diverse student body.
BCS has engaged in targeted outreach programs and Spanish-language materials to encourage
Hispanic and EL students to apply. BCS has also established relationships with preschools
serving diverse populations to create a pipeline to kindergarten, including ene-facing-hightraffie
San-Antento-Readsocioeconomically disadvantaged students (“SED”) and students with
disabilities (“SWD”). The data below indicates Bullis Charter School is reflective of the general
population of the district.

P Inserted Cells
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of AnyRaeeAfrican 60.1% 0.5% 0.6% 391.8% Inserted Cells
American

American Indian or

Alaska Native;- Net 0.1% 0.1% 0.1% 0.3% Inserted Cells
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. ) p
Aslanﬂ%ie{ 4159.0% 38.0% 3509 30.6% 28% [ Deleted Cells
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Filipinopaeifie Inserted Cells
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The Free-and Reduced-Price Meal-(-“ERPM™)Below is the socioeconomically disadvantaged and
English Learner data also-cither show-inercases-that-are refleetive of those populations-in-the
majority-of sehools-inBCS as compared to all the local District and/erreflect-asimilar
rateschools. As seen in the chart, BCS serves more SED students than 4 of 9 the local district
schools. BCS has more English Learners than 3 of the 9 local district schools. BCS’ English
Learner and SED numbers have continued to increase with-the EL-pepulation-inereasingata
higher-one-year over year.
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Percentage of Free/Reduced Price Meal Students
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BCS celebrates that the population of students qualifying for free or reduced-priced meals has
significantly increased in recent years as a consequence of BCS” admission preference for SED
students. Between the 2022-23 and 2023-24 school years alone, BCS has seen an 85% increase
in the percentage of its student population classified as FRPM / SED as the following table
shows.

| Inserted Cells

| Inserted Cells

Neo-priorpreschool-experienceSED 561.9% 3.5% +85%
i . . 040
HOME LANGUAGE:
— e +139 %
‘ 6.9% 7.8% L13%  Inserted Cells
—Spanish-enly 63%
—English-& SpanishSWD 25% [ Inserted Cells
SPECIALEDUCATON-JEP):EL 136.1% 9.0% +47% [ Inserted Cells
FAMIEY - STRUCTURE:
—Both-parcnts-inr-home 8%
—SingleParent 22%
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Element H—ADMISSIONREQUIREMENTS

: Admission requirements;if-applicable-Policies and Procedures

“Admission policies and procedures, consistent with [Education Code Section 47605¢h]
subdivision (e).” (Education Code § 47605(c)(5)(H3))

Bullis Charter School is nonsectarian in its programs, admission policies, and all other
operations. Bullis Charter School does not charge tuition and the school does not discriminate
against any pupil based upon any of the characteristics listed in Education Code Section 220.

Bullis Charter School shall admit all pupils who wish to attend Bullis Charter School. No test or
assessment shall be administered to students prior to acceptance and enrollment into Bullis
Charter School. Bullis Charter School shall comply with all laws establishing minimum and
maximum age for public school attendance in charter schools. -Admission, except in the case of a
public random drawing, shall not be determined by the place of residence of the pupil or his or
her parent or legal guardian within the state.

In accordance with Education Code Sections 49011 and 47605(¢e)(2)(B)(iv), admission
preferences shall not require mandatory parental volunteer hours as a criterion for admission or
continued enrollment.

In accordance with Education Code Section 47605(e)(4)(A), the Charter School shall not
discourage a pupil from enrolling or seeking to enroll in the charter school for any reason,
including, but not limited to, academic performance of the pupil or because the pupil exhibits
any of the characteristics described in Education Code Section 47605(e)(2)(B)(iii), including
pupils with disabilities, academically low-achieving pupils, English learners, neglected or
delinquent pupils, homeless pupils, or pupils who are economically disadvantaged, as determined
by eligibility for any free or reduced-price meal program, foster youth, or pupils based on
nationality, race, ethnicity, or sexual orientation. Similarly, in accordance with Section
47605(¢e)(4)(C), the Charter School shall not encourage a pupil currently attending the Charter
School to disenroll from the Charter School or transfer to another school for any reason,
including, but not limited to the academic performance of the pupil or because the pupil exhibits
any of the characteristics described in Education Code Section 47605(e)(2)(B)(iii), as listed
above.

Admission and Enrollment Timeline
The following are the approximate timelines for admission to Bullis Charter School. This
timeline may change over time:
- October - June: Recruitment events, Parent Information Nights, school tours, shadow
days, student showcases, advertisements, posters, banners, mailings, preschool open

houses, visits and presentations at local organizations
- November - February: Open Enrollment Period — Enrollment Forms for the upcoming

school year available to indicate intent to enroll
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- February - March: Random Public Lottery (results of the random drawing, including
admission offer or waitlist notification, are automatically sent to families via school
lottery management system)

- March - June: Admission offers and registration period

-__March - August: New family and student events: grade level events, new family
orientation

- August: New school year begins with continuous admission of new families from the
waitlist, if spots become available and are being accepted by families.

Admission R iremen

Bullis Charter School shall require students who wish to attend Bullis Charter School to
complete an enrellmentform—EnroHmentforms-areapplication for admission. The application is
available en-tineonline or in hard copy form in both English and Spanish. Afteradmission;
students will be required

An application for admission for the current school year is accepted year-round. All interested
families are notified when the open enrollment period for a new school year begins. Any family
who has previously applied and not been admitted is expected to submit a registration-packet;
which-shall-inelude-the-folowing:new application to be considered for admission. Applications
received after the close of an Open Enrollment Period may be added to a waitlist according to
admission preference and criteria herein.

Public Random Drawing

Applications will be accepted during a publicly advertised open enrollment period each year for
enrollment in the following school year. Following the open enrollment period each year,
applications shall be counted to determine whether any grade level has received more
applications than availability. In the event that this happens, Bullis Charter School will hold a
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public random drawing to determine admission for the impacted grade level, with the exception
of existing students, who are guaranteed admission in the following school year. All parents of
students who completed an enrellment-fermapplication are contacted via their stated preferred
means of communication and made aware of the lottery date, time, and location. Public notice
for the date and time of the public random drawing will also be posted once the application
deadline has passed.

Admission preferences in the case of a public random drawing shall be given to the following
students in the following order:

1. Siblings of students admitted to or attending Bullis Charter School students-who reside

within the boundaries of the Los Altos- School District.

2—For-no-mere-than-halfthe-total-available-openings-Children who qualify for each-grade
level;-students-whe-free or reduced priced meals and reside- within the boundaries of the

Los Altos School

»2. For-incoming kindergarten-elasses—for the 2048-2019-schoolyear, limited to- 10% of the

total

avatlable-openings at each grade level.

3. Children of BCS staff members who reside within the boundaries of the Los Altos School

District.

4. Children who reside within the boundaries of the Los- Altos School District.

6-5.Children of BCS staff members who reside outside the boundaries of the Los Altos School

District but within California.

6. Siblings of students admitted to or attending Bullis Charter School who reside outside the

boundaries of the Los Altos School District but within California.

7. Children who qualify for free or reduced priced meals who reside outside the boundaries

of the Los Altos School District but within California.

7-8.All other applicants who reside within California.

At the conclusion of the public random drawing, all students who were not granted admission

due to capacity shall-be-given-the-option-to-put-theirnameare placed on a wait list according to
their draw in the lottery. This wait-istwaitlist will allow students the option of enrollment in the
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case of an opening during the current school year. In no circumstance will the wait list carry over
to the following school year.

Registration Process
After accepting an offer of admission, students will be required to submit a student registration

packet, which shall include but not be limited to the following:
- Verification of residential information,
- Attestation of intent to enroll
- Proof of Immunization,

- __Home Language Survey,
- Release of records. if applicable'°.

Immunizations

California law requires that parents/guardians of all children must submit completed
immunization records, or exemption materials, prior to enrollment of their children in school.
School verification of immunizations is to be by written medical records from a physician or
immunization clinic. All new and transfer students must present a current immunization record at
the time of enrollment. There is no grace period. Pupils who fail to complete the series of
required immunizations will be denied enrollment until the series has been completed.

Exceptions are allowed under the conditions provided in SB 277 (2015).

AdmissionsCDE Complaint Notice and Enrollment FimelineForm

The—fellowing—are—the—approximate—timelines—for—admission—to— Charter School-—tt—is

i i imeh issi Bullis

>

1% |n accordance with Education Code Section 47605(e)(4)(B), the Charter School shall not request a pupil’s records
or require a parent, guardian, or pupil to submit the pupil’s records to the Charter School before enrollment.
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*

Last-day in a charter school for any reason, including, but not limited to, academic

performance of January—Endthe pupil or because the pupil exhibits any of OpenEnrellment
Periodthe following characteristics:

-

e Academically low-achieving

e Economically disadvantaged (determined by eligibility for any free or reduced price meal
® program)

e English learner

e FEthnicity

e Foster youth

o Homeless

o Nationality

o Neglected or delinquent

o—Racekistaeckof b ruanae

..’ .:
o August:

e Sexual orientation
e Pupils with disabilities

In this regard, Bullis Charter School yearbegins

- The-meostrecent-version-ofthe-will never request a pupil's records or require the parent,
guardian, or pupil to submit the pupil's records to the school before processing an offered
registration..

- does not encourage a pupil currently attending the charter school to disenroll from the
charter school or transfer to another school for any reason

- posts this CDE Complaint Notice and Form on the school's website (see
https://www.bullischarterschool.com/enrollment/) and will provide copies of this notice
(1) when a parent, guardian, or pupil inquires about enrollment; (2) before conducting an

enrollment lottery, and (3) before disenrollment of a pupil.

Student and Family Handbook-is-available
For new students and families to orient themselves after registration, Bullis Charter School

provides a “Student and Family Handbook” that is available on Bullis’ website or will be printed
and handed out upon request;-and-contains-the-most recent-version-of ourannual notices-and. The
current Student and Family CentractHandbook can be found in Appendix F.
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Element I: Annual Financial Audits

“The manner in which annual, independent financial audits shall be conducted, which shall
employ generally accepted accounting principles, and the manner in which audit exceptions
and deficiencies shall be resolved to the satisfaction of the chartering authority-.” (Education
Code §§ 47605(c)(5)(I))

California-Education-Code-Section47605(b)S)E

The Charter School will eause-te-be-conduetedconduct an annual independent audit of the
Charter School’s financial affairs in-as required by California Education Code Sections
47605(b)(5)(I) and 47605(m).

The audit will verify the accuracy of the Charter School's financial statements, attendance and
enrollment accounting practices, appropriateness of accounting policies used, and review the
School's internal controls. The audit will be conducted in accordance with generally accepted
accounting procedures applicable to the Charter School. The audit shall be conducted in
accordance with applicable provisions within the California Code of Regulations governing audits
of charter schools as published in the State Controller’s KTK-12 Audit Guide.- To the extent
required under applicable federal law, the audit scope will be expanded to include items and
processes specified in any applicable Office of Management and Budget Circulars.

The finance committee will select an independent auditor.- The auditor will be from the State
Controller’s published list of approved educational audit providers. -The auditor will have, at a
minimum, a CPA and educational audit experience.

The finance committee will review eandidatethe auditor firm’s credentials and expertise and
members of the committee will interview the candidate auditor to ensure that they are well
qualified. Reference checks of the candidate firm will be completed in advance of hiring the new
firm. A check will be done to ensure that no disciplinary actions exist against the candidate
auditor. The committee will review the audit firm’s proposal and put forth a recommendation to
the Charter School's Board of Directors.

The annual audit report will be completed and forwarded to the chief financial officer of the
County Office, the State Controller’s Office, and to the CDE by December 15th of each year.
%&mﬁé&p%&eﬁdeﬁ#%mﬂpﬂﬂhc Executive Director along with the finance committee
will review any audit exceptions or deficiencies and report to the Sehool’s Board with
recommendations on how to resolve them. If exceptions or deficiencies are identified in the audit
report, the Sehoeol-Board will submit a report to the County describing how the exceptions and
deficiencies have been or will be resolved to the satisfaction of the County. Any disputes
regarding the resolution of audit exceptions and deficiencies will be referred to the dispute
resolution process contained in Section N of this Charter, or by such other manner preferred by
the County. -Audit appeals or requests for summary review shall be submitted to the California
Education Audit Appeals Panel (“EAAP”) in accordance with applicable law.
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The Charter School will contract with a back-office service provider to track financial data and
generate financial statements. -The back-office service provider will compile the unaudited
actual information in the prescribed format needed for the annual statement of receipts and
expenditures and will submit it to the County Office by September 15th of each year. -The back-
effieerbackoffice service provider will also generate the quarterly financial reports in the format
prescribed by the County Office Staff and submit them to the County Office-and-County
Superintendent-of Sehoeols—. If the Charter School determines that it would be better served by
moving the financial tracking and financial reporting in house, the
Superintendent/PrineipalExecutive Director will ensure that the in--house staff member is fully
versed in the format and requirements for these reports prior to making the staffing change.

The independent financial audit of the Charter School is public record. -A copy will be
maintained in the Charter School’s office. -A copy will be provided to the public upon request.
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Element J: Suspension and Expulsion Procedures

“The procedures by which pupils can be suspended or expelled from the charter school for
disciplinary reasons or otherwise involuntarily removed from the charter school for any
reason. These procedures, at a minimum, shall include an explanation of how the charter
school will comply with federal and state constitutional procedural and substantive due
process requirements that is consistent with all of the following:

(i) For suspensions of fewer than 10 days, provide oral or written notice of the charges against
the pupil and, if the pupil denies the charges, an explanation of the evidence that supports the
charges and an opportunity for the pupil to present the pupil’s side of the story.

(ii) For suspensions of 10 days or more and all other expulsions for disciplinary reasons, both
of the following:

(1) Provide timely, written notice of the charges against the pupil and an explanation of the
pupil’s basic rights.

(II) Provide a hearing adjudicated by a neutral officer within a reasonable number of days at
which the pupil has a fair opportunity to present testimony, evidence, and witnesses and
confront and cross-examine adverse witnesses, and at which the pupil has the right to bring
legal counsel or an _advocate.

(iii) Contain a clear statement that no pupil shall be involuntarily removed by the charter
school for any reason unless the parent or guardian of the pupil has been provided written
notice of intent to remove the pupil no less than five schooldays before the effective date of the
action. The written notice shall be in the native language of the pupil or the pupil’s parent or
guardian, or, if the pupil is a homeless child or youth, or a foster child or youth, in the native
language of the homeless or foster child’s educational rights holder. In the case of a foster
child or youth, the written notice shall also be provided to the foster child’s attorney and
county social worker. If the pupil is an Indian child, as defined in Section 224.1 of the Welfare
and Institutions Code, the written notice shall also be provided to the Indian child’s tribal
social worker and, if applicable, county social worker. The written notice shall inform the
pupil, the pupil’s parent or guardian, the homeless child’s educational rights holder, the foster
child’s educational rights holder, attorney, and county social worker, or the Indian child’s
tribal social worker and, if applicable, county social worker of the right to initiate the
procedures specified in clause (ii) before the effective date of the action. If the pupil’s parent
or guardian, the homeless child’s educational rights holder, the foster child’s educational
rights holder, attorney, or county social worker, or the Indian child’s tribal social worker or, if
applicable, county social worker initiates the procedures specified in clause (ii), the pupil shall
remain _enrolled and shall not be removed until the charter school issues a final decision. For
purposes of this clause, “involuntarily removed” includes disenrolled, dismissed, transferred,
or terminated, but does not include suspensions specified in clauses (i) and (ii).

(iv) A foster child’s educational rights holder, attorney, and county social worker and an
Indian child’s tribal social worker and, if applicable, county social worker shall have the same
rights a parent or guardian of a child has to receive a suspension notice, expulsion notice,
manifestation determination notice, involuntary transfer notice, and other documents and
related information.” (Education Code § 47605(c)(5)(J))

This Pupil Suspension and Expulsion Policy hasand Procedures have been established in order to
promote learning and protect the safety and well-being of all students at the Charter School. In
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creating this policy, BCS has reviewed Education Code Section 48900 et seq-—that., which
describes the noncharterschools™ listof offenses for which students at non charter schools may
be suspended or expelled and the procedures togoverning those suspensions and expulsions in
order to help establish its list of offenses and procedures for suspensions-and, expulsions, and
involuntary removal. The language that follows elosely-mirrorsis largely consistent with the
language of Education Code Section 48900 et seq-., but as a charter school BCS is generally
exempt from direct compliance pursuant to Education Code section 47610. BCS is committed to
an annual review of policies and procedures surrounding suspensions-ané, expulsions, and
involuntary removals, and, as necessary, modification of the lists of offenses for which students
are subject to suspension or expulsion.

When-theConsistent with this policy-is-vielated, it may be necessary to suspend or expel a
student from regular classroom instruction. This-peliey shall serve as BCS’s policy and
procedures for student suspension-and, expulsion, and involuntary removal, and it may be will-be
reviewed annually and updated as needed for compliance with applicable law.

Charter School staff shall enforce disciplinary rulespolicies and procedures fairly and
consistently amongst all students. This Policy and its Procedures will clearly describe discipline
expectations, and it will be printed and distributed as part of the Parent/Student Handbook (see
Appendix-H)-that is sent home to each student at the beginning of the school year.

Corporal punishment shall not be used as a disciplinary measure against any student.- Corporal
punishment includes the willful infliction of, or willfully causing the infliction of, physical pain
on a student. -For purposes of the Policy, corporal punishment does not include an employee’s
use of force that is reasonable and necessary to protect the employee, students, staff or other
persons or to prevent damage to school property.

The Superintendent/PrineipalExecutive Director shall ensure that students and their
parents/guardians are notified in writing upon enrollment of all discipline policies and
procedures. -The notice shall state that this Policy and Procedures are available on request at the

Superintendent/Prineipal’sExecutive Director’s office.

Suspended or expelled students shall be excluded from all school and school-related activities
unless otherwise agreed during the period of suspension or expulsion.

A student identified as an individual with disabilities or for whom the School has a basis of
knowledge of a suspected disability pursuant to the Individuals with Disabilities in Education
Act “HDEA™)-or who is qualified for services under Section 504-ofthe RehabilitationAet-of
1973 (Seetion-504) is subject to the same grounds for suspension and expulsion and is accorded
the same due process procedures applicable to regulargeneral education students except when
federal and state law mandatesrequires additional or different procedures. -The Charter School
will follow Sectlon 504+>4t the Rehabrh%aﬂeﬂ%et—h%d&ﬂdﬂalﬂﬂﬁsrgﬁabﬂme&m%dﬂeaﬁef%
(IDEAY,. the tes ADAY-e£1990, and all federal and state laws
when imposing any form of d1501p11ne on a student identified as an individual with disabilities or
for whom the Charter School has a basis of knowledge of a suspected disability or who is
otherwise qualified for such services or protections in according due process to such students.
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B——No student shall be involuntarily removed by the Charter School for any reason unless
the parent/guardian of the student has been provided written notice of intent to remove the
student no less than five (5) school days before the effective date of the action. The written
notice shall be in the native language of the student or the student’s parent/guardian and shall
inform the student, and the student’s parent/guardian of the basis for which the student is being
involuntarily removed, and the student’s parent/guardian’s right to request a hearing to challenge
the involuntary removal. If a student’s parent/guardian requests a hearing, the Charter School
shall utilize the same hearing procedures specified below for expulsions, before the effective date
of the action to involuntarily remove the student. If the student’s parent/guardian requests a
hearing, the student shall remain enrolled and shall not be removed until the Charter School
issues a final decision. As used herein, “involuntarily removed” includes disenrolled, dismissed.
transferred, or terminated, but does not include removals for misconduct which may be grounds
for suspension or expulsion as enumerated below.

Procedures.
Grounds for Suspension and Expulsion of Students
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A student may be suspended or expelled for prohibited misconduct if the act is (H-related to
school activity;—2) or school attendance occurring-at-the-School-or (3)-atany otherschool-ora
Sehoel-sponsored-event at any time including but not limited to: a) while on school grounds; b)
while going to or coming from school; ¢) during the lunch period, whether on or off the school
campus; or d) during, going to, or coming from a school-sponsored activity.

€.——Enumerated Offenses

+ 1. Discretionary Suspension Offenses. Students may be suspended for-any-ofthe
following-aets-when it is determined the pupistudent:

a) a) Caused, attempted to cause, or threatened to cause physical injury to another
person.

by b) Willfully used force or violence upon the person of another, except in-self-
defense.

€) c) Unlawfully possessed, used, sotd-or otherwise furnished, or was under the
influence of; any controlled substance, as defined in Health and Safety Code Sections
11053-11058, alcoholic beverage, or intoxicant of any kind.
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& Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined in
Health and Safety Code Sections 11053-11058, alcoholic beverage or intoxicant of any
kind, and then sold, delivered or otherwise furnished to any person another liquid
substance or material and represented same as controlled substance, alcoholic beverage or
intoxicant.

e) e) Committed or attempted to commit robbery or extortion.

H f Caused or attempted to cause damage to school property or private property-,
which includes, but is not limited to, electronic files and databases.

) 2) Stole or attempted to steal school property or private property. which includes, but
is not limited to. electronic files and databases.

b h) Possessed or used tobacco or products containing tobacco or nicotine products,
including but not limited to cigars, cigarettes, e-cigarettes, miniature cigars, clove
cigarettes, smokeless tobacco, snuff, chew packets and betel. This section does not
prohibit the use of his-er-hera student’s own prescription products by a pupistudent.

i) Committed an obscene act or engaged in habitual profanity or vulgarity.

P )] Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell any
drug paraphernalia, as defined in Health and Safety Code Section 11014.5.
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k) Knowingly received stolen school property or private property. which includes
but is not limited to, electronic files and databases.

7

D Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially

similar in physical properties to an existing firearm as to lead a reasonable person to
conclude that the replica is a firearm.

m) Harassed, threatened, or intimidated a student who is a complaining witness or
witness in a school disciplinary proceeding for the purpose of preventing that student
from being a witness and/or retaliating against that student for being a witness.

n) Unlawfully offered, arranged to sell, negotiated to sell, or sold theany prescription
drug-Sema.

0) Engaged in, or attempted to engage in hazing. For the purposes of this
subdivisienpolicy, “hazing” means a method of initiation or preinitiationpre-initiation
into a pupilstudent organization or body, whether or not the organization or body is
officially recognized by an educational institution, which is likely to cause serious bodily
injury or personal degradation or disgrBESdisgrace resulting in physical or mental harm
to a former, current, or prospective pupikstudent. For purposes of this section, “hazing”
does not include athletic events or school-sanctioned events.

p) Made terroristic threats against school officials and/or school property, which
includes. but is not limited to, electronic files and databases. For purposes of this section,
“terroristic threat” shall include any statement, whether written or oral, by a person who
willfully threatens to commit a crime which will result in death, great bodily injury to
another person, or property damage in excess of one thousand dollars ($1,000), with the
specific intent that the statement is to be taken as a threat, even if there is no intent of
actually carrying it out, which, on its fBCSface and under the circumstances in which it is
made, is so unequivocal, unconditional, immediate, and specific as to convey to the
person threatened, a gravity of purpose and an immediate prospect of execution of the
threat, and thereby causes that person reasonably to be in sustained fear for his-orhertheir
own safety or for his-erhertheir immediate family’s safety, or for the protection of school
property, which includes, but is not limited to. electronic files and databases, or the
personal property of the person threatened or his-orhertheir immediate family.

q) Committed sexual harassment, as defined in Education Code Section 212.5. For
the purposes of this seetionpolicy, the conduct described in Section 212.5 must be
considered by a reasonable person of the same gender as the victim to be sufficiently
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severe or pervasive to have a negative impact upon the individual’s academic
performance or to create an intimidating, hostile, or offensive educational environment.
This seetionprovision shall apply to pupilsstudents in any of grades 4 to 128, inclusive.

s) r) Caused, attempted to cause, threatened to cause or participated in an act of hate
violence, as defined in subdivision{e)-of Seetion233-of the-Education Code- Section
233(e). This seetienprovision shall apply to pupisstudents in any of grades 4 to 128,
inclusive.

B s) Intentionally harassed, threatened or intimidated school personnel or volunteers
and/or a student or group of students to the extent of having the actual and reasonably
expected effect of materially disrupting class work, creating substantial disorder and
invading studentthe rights of either school personnel or volunteers and/or student(s) by
creating an intimidating or hostile educational environment. This seetienprovision shall
apply to pupilsstudents in any of grades 4 to 128, inclusive.

W t) Engaged in an act of bullying, including, but not limited to, bullying committed
by means of an electronic act.

b 1) “Bullying” means any severe or pervasive physical or verbal act or
conduct, including communications made in writing or by means of an electronic
act, and including one or more acts committed by a student or group of students
which would be deemed hate violence or harassment, threats, or intimidation,
which are directed toward one or more students that has or can be reasonably
predicted to have the effect of one or more of the following:

i L Placing a reasonable student (defined as a student, including, but is
not limited to, a student with exceptional needs, who exercises average
care, skill, and judgment in conduct for a person of his-erhertheir age, or
for a person of his-er-hertheir age with exceptional needs) or students in
fear of harm to that student’s or those students’ person or property.

i il. Causing a reasonable student to experience a substantially
detrimental effect on his-er-hertheir physical or mental health.

i iii. Causing a reasonable student to experience substantial interference
with his-er-hertheir academic performance.

v, iv. Causing a reasonable student to experience substantial interference
with his-er-hertheir ability to participate in or benefit from the services,
activities, or privileges provided by the Charter School.

2) “FElectronic Act” means the creation or transmission originated on or off the
school site, by means of an electronic device, including, but not limited to, a
telephone, wireless telephone, or other wireless communication device, computer.
or pager, of a communication, including, but not limited to, any of the following:
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i A message, text, sound, video, or image.
ii. A post on a social network internet website including, but not limited to:
__(a) Posting to or creating a burn page. A “burn page” means an
Internet Web site created for the purpose of having one or more of
the effects as listed in subparagraph (1) above.

(b) Creating a credible impersonation of another actual student for the
purpose of having one or more of the effects listed in subparagraph
(1) above. “Credible impersonation” means to knowingly and
without consent impersonate a student for the purpose of bullying
the student and such that another student would reasonably believe
or has reasonably believed, that the student was or is the student
who was impersonated.

(c) Creating a false profile for the purpose of having one or more of
the effects listed in subparagraph (1) above. “False profile” means
a profile of a fictitious student or a profile using the likeness or
attributes of an actual student other than the student who created

the false profile.

iii. An act of cyber sexual bullying.

For purposes of this policy, “cyber sexual bullying” means the dissemination of, or the
solicitation or incitement to disseminate, a photograph or other visual recording by a student to
another student or to school personnel by means of an electronic act that has or can be
reasonably predicted to have one or more of the effects described in subparagraphs (A) to (D),
inclusive, of paragraph (1). A photograph or other visual recording, as described above, shall
include the depiction of a nude, semi-nude, or sexually explicit photograph or other visual
recording of a minor where the minor is identifiable from the photograph, visual recording, or
other electronic act.

For purposes of this policy, “cyber sexual bullying” does not include a depiction,
portrayal, or image that has any serious literary, artistic, educational, political, or scientific value
or that involves athletic events or school-sanctioned activities.

3) Notwithstanding subparagraphs (1) and (2) above, an electronic act shall not

constitute pervasive conduct solely on the basis that it has been transmitted on the
Internet or is currently posted on the Internet.

u) A student who aids or abets, as defined in Section 31 of the Penal Code, the infliction or
attempted infliction of physical injury to another person may be subject to suspension.
but not expulsion, except that a student who has been adjudged by a juvenile court to
have committed, as an aider and abettor, a crime of physical violence in which the victim
suffered great bodily injury or serious bodily injury shall be subject to discipline pursuant
to subdivision (1)(a)-(b).

v) Possessed, sold, or otherwise furnished any knife or other dangerous object of no
reasonable use to the student unless, in the case of possession of any object of this type,
the student had obtained written permission to possess the item from a certificated school
employee, with the Principal or designee’s concurrence.

Required a110
Bullis Charter School, Renewal Charter Petition




2. Non-Discretionary Suspension Offenses: Students must be suspended and recommended for
expulsion when it is determined the student:

a) Possessed. sold, or otherwise furnished any firearm, explosive, or other destructive
device unless, in the case of possession of any device of this type, the student had
obtained written permission to possess the item from a certificated school employee, with
the Principal/Executive Director or designee’s concurrence.

b) Brandished a knife at another person.

c) Unlawfully sold a controlled substance listed in the Health and Safety Code Section
11053, et segq.

d) Committed or attempted to commit a sexual assault or as defined in Penal Code Sections

261, 266¢, 286, 288, or 289 or former Section 288a of the Penal Code, or committed a
sexual battery as defined in Penal Code Section 243.4.

3. Discretionary Expellable Offenses: Student may be expelled when it is determined the student:

a) Caused, attempted to cause, or threatened to cause physical injury to another person.
b) Willfully used force or violence upon the person of another, except self-defense.
c) Unlawfully possessed, used, or otherwise furnished, or was under the influence of any

controlled substance, as defined in Health and Safety Code Sections 11053-11058
alcoholic beverage, or intoxicant of any kind.

d) Unlawfully offered, arranged, or negotiated to sell any controlled substance as defined in
Health and Safety Code Sections 11053-11058, alcoholic beverage or intoxicant of any
kind, and then sold, delivered or otherwise furnished to any person another liquid
substance or material and represented same as controlled substance, alcoholic beverage
or intoxicant.

e) Committed or attempted to commit robbery or extortion.

1) Caused or attempted to cause damage to school property or private property, which

includes, but is not limited to, electronic files and databases.

2) Stole or attempted to steal school property or private property, which includes, but is not
limited to, electronic files and databases.
h) Possessed or used tobacco or products containing tobacco or nicotine products, including

but not limited to cigars, cigarettes, e-cigarettes, miniature cigars, clove cigarettes,

smokeless tobacco, snuff, chew packets and betel. This section does not prohibit the use
of a student’s own prescription products by a student.

i) Committed an obscene act or engaged in habitual profanity or vulgarity.

) Unlawfully possessed or unlawfully offered, arranged. or negotiated to sell any drug
paraphernalia, as defined in Health and Safety Code Section 11014.5.

k) Knowingly received stolen school property or private property, which includes but is not

limited to, electronic files and databases.

1) Possessed an imitation firearm, i.e.: a replica of a firearm that is so substantially
similar in physical properties to an existing firearm as to lead a reasonable person to
conclude that the replica is a firearm.
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m) Harassed, threatened, or intimidated a student who is a complaining witness or witness

in a school disciplinary proceeding for the purpose of preventing that student from being
a witness and/or retaliating against that student for being a witness.

n) Unlawfully offered, arranged to sell, negotiated to sell, or sold the prescription drug
Soma.

0) Engaged in, or attempted to engage in hazing. For the purposes of this policy, “hazing”
means a method of initiation or pre-initiation into a student organization or body,
whether or not the organization or body is officially recognized by an educational
institution, which is likely to cause serious bodily injury or personal degradation or
disgrace resulting in physical or mental harm to a former, current, or prospective
student. For purposes of this policy, “hazing” does not include athletic events or school-
sanctioned events.

p) Made terroristic threats against school officials and/or school property, which includes,
but is not limited to, electronic files and databases. For purposes of this policy
“terroristic threat” shall include any statement, whether written or oral, by a person who
willfully threatens to commit a crime, which will result in death, great bodily injury to
another person, or property damage in excess of one thousand dollars ($1.000), with the
specific intent that the statement is to be taken as a threat, even if there is no intent of
actually carrying it out, which, on its face and under the circumstances in which it is
made, is so unequivocal, unconditional, immediate, and specific as to convey to the
person threatened, a gravity of purpose and an immediate prospect of execution of the
threat, and thereby causes that person reasonably to be in sustained fear for their own

safety or for their immediate family’s safety, or for the protection of school property.
which includes, but is not limited to, electronic files and databases, or the personal

property of the person threatened or their immediate family.

Q) Committed sexual harassment, as defined in Education Code Section 212.5. For the
purposes of this policy, the conduct described in Section 212.5 must be considered by a
reasonable person of the same gender as the victim to be sufficiently severe or pervasive
to have a negative impact upon the individual’s academic performance or to create an
intimidating, hostile, or offensive educational environment. This section shall apply to
students in any of grades 6 to 12, inclusive.

r) Caused, attempted to cause, threaten to cause or participated in an act of hate violence,
as defined in subdivision (e) of Section 233 of the Education Code. This section shall
apply to students in any of grades 6 to 12, inclusive.

s) Intentionally harassed, threatened or intimidated school personnel or volunteers and/or a
student or group of students to the extent of having the actual and reasonably expected
effect of materially disrupting class work, creating substantial disorder and invading the
rights of either school personnel or volunteers and/or student(s) rights by creating an
intimidating or hostile educational environment. This provision shall apply to students in
any of grades 16 to 12, inclusive.

t) Engaged in an act of bullying, including, but not limited to, bullying committed by

means of an electronic act.

1) “Bullying” means any severe or pervasive physical or verbal act or conduct,
including communications made in writing or by means of an electronic act, and
including one or more acts committed by a student or group of students which
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would be deemed hate violence or harassment, threats, or intimidation, which are
directed toward one or more students that has or can be reasonably predicted to
have the effect of one or more of the following:

o Placing a reasonable student (defined as a student, including, but is not
limited to, a student with exceptional needs, who exercises average care,
skill, and judgment in conduct for a person of their age, or for a person of
their age with exceptional needs) or students in fear of harm to that
student’s or those students’ person or property.

o Causing a reasonable student to experience a substantially detrimental
effect on their physical or mental health.

o Causing a reasonable student to experience substantial interference with
their academic performance.

o Causing a reasonable student to experience substantial interference with
their ability to participate in or benefit from the services, activities, or
privileges provided by the Charter School.

2y 2) “Electronic Act” means the creation or transmission originated on or off
the school site, by means of an electronic device, including, but not limited to, a
telephone, wireless telephone, or other wireless communication device,
computer, or pager, of a communication, including, but not limited to, any of the
following:

i-e_A message, text, sound, video, or image.
e A post on a social network Internet Web site including, but not limited to:
1. Posting to or creating a burn page. A “burn page” means an

Internet Web site created for the purpose of having one or more of
the effects as listed in subparagraph (1) above.

b-1.Creating a credible impersonation of another actual pupistudent
for the purpose of having one or more of the effects listed in
subparagraph (1) above. “Credible impersonation” means to
knowingly and without consent impersonate a pupilstudent for the
purpose of bullying the pupilstudent and such that another
puptstudent would reasonably believe, or has reasonably believed,
that the pupistudent was or is the pupilstudent who was
impersonated.

e-1.Creating a false profile for the purpose of having one or more of
the effects listed in subparagraph (1) above. “False profile” means
a profile of a fictitious pupilstudent or a profile using the likeness
or attributes of an actual pupilstudent other than the pupilstudent
who created the false profile.
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e An act of cyber sexual bullying.

1. For purposes of this policy, “cyber sexual bullying” means the
dissemination of, or the solicitation or incitement to disseminate, a
photograph or other visual recording by a student to another
student or to school personnel by means of an electronic act that
has or can be reasonably predicted to have one or more of the
effects described in subparagraphs (A) to (D), inclusive, of
paragraph (1). A photograph or other visual recording, as described
above, shall include the depiction of a nude, semi-nude, or sexually
explicit photograph or other visual recording of a minor where the
minor is identifiable from the photograph, visual recording, or
other electronic act.

For purposes of this policy, “cyber sexual bullying” does not include a depiction,

portrayal, or image that has any serious literary, artistic, educational, political, or scientific value

or that involves athletic events or school-sanctioned activities.

4.

Hiz 3) Notwithstanding subparagraphs (1) and (2) above, an electronic act shall
not constitute pervasive conduct solely on the basis that it has been transmitted
on the Internet or is currently posted on the Internet.

u) A pupilstudent who aids or abets, as defined in Section 31 of the Penal Code, the
infliction or attempted infliction of physical injury to another person may be subject to
suspension, but not expulsion, except that a pupilstudent who has been adjudged by a
juvenile court to have committed, as an aider and abettor, a crime of physical violence in
which the victim suffered great bodily injury or serious bodily injury shall be subject to
discipline pursuant to subdivision (+31)(a)-(b).

v) Possessed, sold, or otherwise furnished any knife or other dangerous object of no
reasonable use to the student unless, in the case of possession of any object of this type,
the student had obtained written permission to possess the item from a certificated
school employee, with the Principal/Executive Director or designee’s concurrence._

Non -Discretionary Expellable Offenses: Students must be recommended-for

expulsionexpelled for any of the following acts when it is determined pursuant to the procedures
below that the pupilstudent:

a)

b)

a) Possessed, sold, or otherwise furnished any firearm, explosive, or other dangerous
objeetdestructive device unless, in the case of possession of any ebjeetdevice of this type,
the students had obtained written permission to possess the item from a certificated
school employee, with the Executive Director or designee’s concurrence.

Brandished a knife at another person.

c)

Unlawfully sold a controlled substance listed in Health and Safety Code Section 11053

et seq.
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d) Committed or attempted to commit a sexual assault as defined in Penal Code Sections
261, 266¢, 286, 287, 288, or 289 or former Section 288a of the Penal Code, or committed
a sexual battery as defined in Penal Code Section 243.4.

If it is determined by the Administrative Panel and/or Board of Directors that a student has
brought a fire arm or destructive device, as defined in Section 921 of Title 18 of the United
States Code, on to campus or to have possessed a firearm or dangerousdestructive device on
campus, the student shall be expelled for one year, pursuant to the Federal Gun Free Schools Act
of 1994. In such instances, the pupilstudent shall be provided due process rights of notice and a
hearing as required in this policy.

The Charter School will use the following definitions:

e The term “knife”” means (A) any dirk, dagger, or other weapon with a fixed, sharpened
blade fitted primarily for stabbing; (B) a weapon with a blade fitted primarily for
stabbing; (C) a weapon with a blade longer than 3'% inches: (D) a folding knife with a
blade that locks into place; or (E) a razor with an unguarded blade.

o The term “firearm” means (A) any weapon (including a starter gun) which will or is
designed to or may readily be converted to expel a projectile by the action of an
explosive; (B) the frame or receiver of any such weapon; (C) any firearm muffler or
firearm silencer; or (D) any destructive device. Such term does not include an antique

firearm.

o The term “destructive device” means (A)-any explosive, incendiary, or poison gas,
including but not limited to: (:A) bomb, (iB) grenade, (:11C) rocket having a propellant
charge of more than four ounces, (ivD) missile having an explosive or incendiary charge
of more than one-quarter ounce, (vE) mine, or (viF) device similar to any of the devices
described in the preceding clauses.

Suspension Procedures

In-School Suspension. A student may be subject to an in-school suspension for any of the
enumerated offenses for discretionary suspension offenses, as described above. The Executive
Director or designee shall determine whether in-school suspension is appropriate and provides
for the safety of the Charter School students, staff, and visitors and serves the best interests of the
Charter School. In-school suspension shall not be available for students who are suspended for
one of the following three offenses: (1) Caused, attempted to cause, threatened to cause, or
participated in an act of hate violence; (2) Engaged in harassment, threats, or intimidation against
a pupil or group of pupils or school personnel; or (3) Made terroristic threats against school
officials or school property, or both.
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——Suspensiensthe time of the in-school suspension, an administrator or designee shall
make a reasonable effort to contact the parent/guardian by telephone to notify the

parent/guardian of the grounds for the student’s in-school suspension and the duration of the in-
school suspension.

Students serve their in-school suspension under the direct supervision of the Principal or
designee. The student receives classwork assigned by their teachers to work on during the in-
school suspension, and receives support as needed during their suspension.

In-school suspensions shall not exceed five (5) consecutive school days per suspension, or a total
of twenty (20) days per school year. For students with disabilities, in-school suspension may not
exceed ten (10) total days per school year.

Out-of-School Suspension Procedures. In the event that in-school suspension is not available or
appropriate for a student, the Executive Director may determine that an out-of-school suspension
is necessary. Out-of-school suspensions shall be initiated according to the following procedures::

D

Conference

Suspension shall be preceded, if possible, by a conference conducted by the

Sup%ﬂﬂ%%ﬁd%ﬂt-/PrlnClpal e%%upepm{endem@m%elpal%deagne%wnh the student and his-or
th%s%ﬁdeﬁ%teﬂ%%up%m&%ﬁé%ﬂb@ﬁﬂe}pﬁhhe student s parent The Chartel School afﬁrms that

the process for investigating incidents and collecting evidence will be fair and thorough to
determine whether a student should be suspended in accordance with the Charter School’s
Suspension and Expulsion Policy and Procedures.

The conference may be omitted if the Superintendent/PrineipalExecutive Director or designee
determines that an emergency situation exists.- An “emergency situation” involves a clear and
present danger to the lives, safety or health of students or sehoelCharter School personnel.- If a
student is suspended without this conference, both the parent/guardian and student shall be
notified of the student’s right to return to school for the purpose of a conference.

At the conference, the pupilstudent shall be informed of the reason for the
disciplinary action and the evidence against hirr-orherthe student and shall be given
the opportunity to present his-e+hertheir version and evidence in his-erhertheir
defense-

. in accordance with Education Code Section 47605(c)(5)(J)(i). This conference
shall be held within two (2) school days, unless the pupilstudent waives this right
or is physically unable to attend for any reason; including, but not limited to,
incarceration or hospitalization.

Ne-penalties-may Penalties shall not be imposed on a pupilstudent for failure of the
pupt’sstudent’s parent or guardian to attend a conference with seheol-Charter School
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officials.- Reinstatement of the suspended pupilstudent shall not be contingent upon attendance
by the pupil’sstudent’s parent or guardian at the conference.

23— Notice to Parents/Guardians

At the time of the suspension, a-School-employeean administrator or designee shall make a
reasonable effort to contact the parent/guardian by telephone or in person. -Whenever a student
is suspended, the parent/guardian shall be notified in writing of the suspension-- and the date of
return following suspension. This notice shall state the specific offense(s) committed by the
student—ln-additionthe-notice-may-alse-state, as well as the date-and-timne when the student
may return to school- following the suspension. If seheelCharter School officials wish to ask
the parent/guardian to confer regarding matters pertinent to the suspension, the notice may
request that the parent/guardian respond to such requests without delay.

33— Suspension Time Limits/Recommendation for Expulsion

SuspensionsOut-of-school suspensions, when not including a recommendation for expulsion,
shall not exceed five (5) consecutive school days per suspension:, or a total of twenty (20) days
per school year. For students with disabilities, out-of-school suspensions may not exceed ten (10)
total days per school year. The Charter School shall provide suspended students with meaningful
access to education during the term of the suspension, in accordance with all applicable legal

requirements.

Upon a recommendation of expulsionExpulsion by the Superintendent/PrineipalExecutive
Director or designee, the pupilstudent and the pupil’s-student’s parent/guardian or representative
will be invited to a conference to determine if the suspension for the pupilstudent should be
extended pending an expulsion hearing. In such instances when the Charter School has
determined a suspension period shall be extended, such extension shall be made only after a
conference is held with the pupilstudent or the pupil’s-parentsstudent’s parent/guardian, unless
the pupilstudent and the pupil’s-parentsstudent’s parent/guardian fail to attend the conference.

This determination will be made by the Superintendent/PrineipalExecutive Director or designee
upon either of the following-determinations: 1) the pupil’sstudent’s presence will be disruptive to
the education process; or 2) the pupistudent poses a threat or danger to others. -Upon either
determination, the pupil’sstudent’s suspension will be extended pending the results of an
expulsion hearing.

E—4. Homework Assignments During Suspension

In accordance with Education Code Section 47606.2(a), upon the request of a parent, a legal
guardian or other person holding the right to make education decisions for the student, or the
affected student, a teacher shall provide to a student in any of grades 1 to 12, inclusive, who has
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been suspended from school for two (2) or more school days, the homework that the student would
otherwise have been assigned.

In accordance with Education Code Section 47606.2(b), if a homework assignment that is
requested pursuant to Section 47606.2(a) and turned into the teacher by the student either upon
the student’s return to school from suspension or within the timeframe originally prescribed by
the teacher, whichever is later, is not graded before the end of the academic term, that
assignment shall not be included in the calculation of the student’s overall grade in the class.

Authority to Expel

Students recommended for expulsion are entitled to a hearing adjudicated by a neutral officer to
determine whether the student should be expelled. The procedures herein provide for such a
hearing and the notice of said hearing, as required by law.

A student may be expelled either by
by-the BESBeard-upen-the-upon the recommendatlon of ana ncutral and 1mpart1a1 hcarlng
officer or a neutral and impartial Administrative Panel to be assigned by the BES
Beard;Executive Director as needed. -Fhe-The Hearing Officer should be certificated. The
Administrative Panel-should-, if utilized. shall consist of at least threetwo members who are
certificated and neither a teacher of the pupil-erstudent nor a member of the BES Beard-
FheCharter School’s governing board. The Hearing Officer or Administrative Panel may
recommend expulsion of any student found to have committed an expellable offense.

E——Expulsion Procedures

Students recommended for expulsion are entitled to a hearing to determine whether the student
should be expelled. -Unless postponed for good cause, the hearing shall be held within thirty (30)
school days after the Superintendent/PrineipalExecutive Director or designee determines that the
Pupilstudent has committed an expellable offense and recommends the student for expulsion.

The Executive Director shall either select a Hearing Officer or appoint an Administrative Panel
to hear and consider the recommendation for expulsion. The hearing shall occur in a private,
confidential setting. If after the hearing, the Hearing Officer or Administrative Panel does not

uphold the expulsion recommendation, the student shall be returned to general instruction for the
next school day. If after the hearing the Hearing Officer or Administrative Panel upholds the

expulsion recommendation, the Board shall consider the expulsion recommendation at its next
regularly scheduled meeting, or sooner if a special meeting can be practicably scheduled. The
Board consideration is not a hearing, and no new evidence will be taken. It is a review of the
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Hearing Officer’s or Administrative Panel action for procedural fairness, and will occur in closed
session. The Board will either uphold the recommendation, or reverse.

Written notice of the hearing shall be forwarded to the student and the student’s parent/guardian
at least ten (10) calendar days before the date of the hearing. -Upon mailing the notice, it shall be
deemed served upon the pupil-student. The notice shall include:

1. B——The date and place of the expulsion hearing;

2. 2y——A statement of the specific facts, charges and offenses upon which the proposed
expulsion is based;

3. 3)——A copy of the Charter School’s disciplinary rules-that, which relate to the alleged
violation;

4. 4y——Notification of the student’s or parent/guardian’s obligation to provide
information about the student’s status at the seheelCharter School to any other school
district or school to which the student seeks enrollment;

5. 5)—TheStatement that there is an opportunity for the student and/or the student’s
parent/guardian to appear in person or to employ and be represented by counsel or an
advoeatea non-attorney advisor;

6. 6)——TheStatement that there is a right to inspect and obtain copies of all documents to
be used at the hearing;

7. 7y——TheStatement that there is an opportunity to confront and question all witnesses
who testify at the hearing;

8. &——TheStatement that there is an opportunity to question all evidence presented and
to present oral and documentary evidence on the student’s behalf including witnesses-:.;
and

9. G—Information regarding reasonable accommodations and language support.

Special proceduresProcedures for Expulsion Hearings Involving Sexual Assault or Battery
Offenses

The Charter School may, upon a finding aof good cause, determine that the disclosure of either
the identity of the witness or the testimony of that witness at the hearing, or both, would subject
the witness to an unreasonable risk of psychological or physical harm. -Upon this determination,
the testimony of the witness may be presented at the hearing in the form of sworn declarations
whiehthat shall be examined only by the Geverning Board-administrative-panel;,Charter School
or the hearing officer.- Copies of these sworn declarations, edited to delete the name and identity
of the witness, shall be made available to the pupikstudent.
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1. The complaining witness in any sexual assault or battery case must be provided with a
copy of the applicable disciplinary rules and advised of his/hertheir right to (a) receive
five (5) days notice of histhertheir scheduled testimony, (b) have up to two (2) adult
support persons of histhertheir choosing present in the hearing at the time he/shethe
complaining witness testlﬁes Wthh may 1nclude a parent, guardian, or legal counsel, and
(c) elect to have the hear testimony made in a confidential

Cttlllg.

2. The Charter School must also provide the victim a room separate from the hearing room
for the complaining witness’ use prior to and during breaks in testimony.

3. At the discretion of the person or panel conducting the hearing, the complaining witness
shall be allowed periods of relief from examination and cross-examination during which
he-ershethe complaining witness may leave the hearing room.

4. The persenentity conducting the expulsion hearing may also arrange the seating within
the hearing room to facilitate a less intimidating environment for the complaining
witness.

5. The person conducting the expulsion hearing may also limit time for taking the testimony
of the complaining witness to the hours he/shethe complaining witness is normally in
school, if there is no good cause to take the testimony during other hours.

6. Prior to a complaining witness testifying, the support persons must be admonished that
the hearing is confidential. -Nothing in the law precludes the entity-presiding-overthe
hearingHearing Officer or Administrative panel from removing a support person whom
the presiding person finds is disrupting the hearing.- The person conducting the hearing
may permit any one of the support persons for the complaining witness to accompany
him-er-herthe complaining witness to the witness stand.

7. 1If one or both of the support persons is also a witness, the Charter School must present
evidence that the witness’ presence is both desired by the witness and will be helpful to
the Charter School.- The person presiding over the hearing shall permit the witness to
stay unless it is established that there is a substantial risk that the testimony of the
complaining witness would be influenced by the support person, in which case the
presiding official shall admonish the support person or persons not to prompt, sway, or
influence the witness in any way. -Nothing shall preclude the presiding officer from
exercising his-er-hertheir discretion to remove a person from the hearing whom he-or-she
beklievesthey believe is prompting, swaying, or influencing the witness.

8. The testimony of the support person shall be presented before the testimony of the
complaining witness and the complaining witness shall be excluded from the courtroom
during that testimony.
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9. Especially for charges involving sexual assault or battery, ifthe-hearingisto-be
conducted-in-the public-at the request ot the pupil-being expelied. the complaining
witness shall have the right to have his/hertheir testimony heard in a elesed
sesstenconfidential setting when testifying at-a-publie-meetingotherwise would threaten
serious psychological harm to the complaining witness and there are netno alternative
procedures to avoid the threatened harm.- The alternative procedures may include
videotaped depositions or contemporaneous examination in another place communicated
to the hearing room by means of closed-circuit television.

10. Evidence of specific instances of a complaining witness’ prior sexual conduct is
presumed inadmissible and shall not be heard absent a determination by the personentity
conducting the hearing that extraordinary circumstances exist requiring the evidence be
heard.- Before such a determination regarding extraordinary circumstances can be made,
the witness shall be provided notice and an opportunity to present opposition to the
introduction of the evidence. -In the hearing on the admissibility of the evidence, the
complaining witness shall be entitled to be represented by a parent, legal counsel, or
otheranother support person.- Reputation or opinion evidence regarding the sexual
behavior of the complaining witness is not admissible for any purpose.

H—Record of Hearing

A record of the hearing shall be made and may be maintained by any means, including electronic

recording, as long as a reasonably accurate and complete written-transeriptionrecord of the
proceedings can be made.

I———Presentation of Evidence

While technical rules of evidence do not apply to expulsion hearings, evidence may be
admitted and used as proof only if it is the kind of evidence on which reasonable persons
can rely in the conduct of serious affairs. -A recommendation by the Hearing Officer or
Administrative Panel to expel must be supported by substantial evidence that the student
committed an expellable offense.

_Findings of fact shall be based solely on the evidence at the hearing. -While hearsay evidence is
admissible, no decision to expel shall be based solely on hearsay;-and-swern. Sworn declarations
may be admitted as testimony from witnesses of whom the Sehoel Beard; Hearing Officer or
Administrative Panel-or-designee determines that disclosure of their identity or testimony at the
hearing may subject them to an unreasonable risk of physical or psychological harm.

Expulsion Decision
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The decisiondetermination of the Hearing Officer or Administrative Panel shall be in the form of
written findings of fact and a written recommendation to the School-Board who will make athe

final determination regarding the expulsion. -The final-deeision-by-the-Sehoel-Board shall
consider the expulsion recommendation at its next regularly scheduled meeting, or sooner if a

special meeting can be made-within-ten-(10) school days following the conclusion of the

hearingpracticably scheduled. The Board consideration is not a hearing, and no new evidence
will be taken. It is a review of the Hearing Officer’s or Administrative Panel action for
procedural fairness, and will occur in closed session. The Board will either uphold the
recommendation, or reverse. The decision of the Board is final.

J——If the Hearing Officer or Administrative Panel decides not to recommend expulsion, or
the Board of Directors ultimately decides not to expel, the student shall immediately be returned

to their previous educational program.

The Board may also determine to suspend the enforcement of the expulsion order for a period of
not more than one (1) calendar year from the date of the expulsion hearing and return the student
to the student’s previous educational program under a probationary status and rehabilitation plan
to be determined by the Board. During the period of the suspension of the expulsion order, the
student is deemed to be on probationary status. The Executive Director may revoke the
suspension of an expulsion order under this section if the student is found to have committed any
of the enumerated offenses listed above or violates any of the Charter School’s rules and
regulations governing student conduct. If the Executive Director revokes the suspension of an
expulsion order, the student may be expelled under the terms of the original expulsion order. The
Board shall apply the opportunity for suspending the enforcement of the expulsion order equally
to all students, including individuals with exceptional needs as defined in Education Code
Section 56026.

Written Notice to Expel

The Superintendent/PrineipalExecutive Director or designee following a decision of the
Sehool-Board to expel shall send written notice of the decision to expel, including the
Sehool-Beard’sadopted findings of fact, to the student erand student’s parent/guardian.
This notice shall also include the following:

1——— (a) Notice of the specific offense committed by the student-

23— and (b) Notice of the student’s or parent/guardian’s obligation to inform any new district
in which the student seeks to enroll of the student’s status with the Charter School.

The Superintendent/PrineipalExecutive Director or designee shall send a copy of the

written notice of the decision to expel to the Student’s Distriet-of residence-and-the County
Offiec-of Edueation:

chartering authority. This notice shall include the following:

_a)—— The student’s name
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.and b) - The specific expellable offense committed by the student.

K-——Disciplinary Records

The Charter School shall maintain records of all student suspensions and expulsions at the
Charter School. -Such records shall be made available ferto the Ceunty’sreviewchartering
authority upon request.

L——No Right to Appeal

The e A
decision to expel shall be ﬁnal

M-——Expelled Pupils/Students / Alternative Education

Parents/guardians of pupilsstudents who are expelled shall be responsible for seeking alternative
education programs including, but not limited to. programs within the County or their school
district of residence. The Charter School shall work cooperatively with parents/guardians as
requested by parents/guardians or by the school district of residence to assist with locating
alternative placements during expulsion.

N-———Rehabilitation Plans

Students who are expelled from the Charter School shall be given a rehabilitation plan upon
expulsion as developed by the Schoel-Board at the time of the expulsion order, which may
include, but is not limited to, periodic review as well as assessment at the time of review for
readmission. -The rehabilitation plan should include a date not later than one (1) year from the
date of expulsion when the pupilstudent may reapply to the Charter School for readmission.

O—Readmission or Admission of Previously Expelled Student

The decision to readmit a pupilstudent after the end of the student’s expulsion term or to admit a
previously expelled pupilstudent from another school district or Sehoeelcharter school who has
not been readmitted/admitted to another school or school district after the end of the student’s
expulsion term. shall be in the sole discretion of the Seheel-Board following a meeting with the
Superintendent/PrineipalExecutive Director or designee and the pupilstudent and parent/guardian
or representative; to determine whether the pupilstudent has successfully completed the
rehabilitation plan and to determine whether the pupilstudent poses a threat to others or will be
disruptive to the school environment. -The-Superintendent/Prineipal The Executive Director or
designee shall make a recommendation to the Seheel-Board following the meeting regarding his
erherthe Executive Director’s or d651 gnee’s determmatlon The Board shall then make a ﬁnal
de01s10n regardmg readmlss1on

pupit’s. The student’s readmission is also contingent upon the Charter School’s capacity at the
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time the student seeks readmission or admission to the Charter School, which may include
seeking admission through the lottery.

O—Notice to Teachers

The Charter School shall notify teachers of each student who has engaged in or is reasonably
suspected to have engaged in any of the acts listed in Education Code Section 49079 and the
corresponding enumerated offenses set forth above.

Special Procedures for the Consideration of Suspension and Expulsion or Involuntary
Removal of Students with Disabilities
+ 1. Notification of the-CeuntySpecial Education Local Plan Area

The Charter School shall immediately notify the CeuntySELPA and coordinate the procedures in
this policy ferwith the SELPA of the discipline of any student with a disability or student who
the Charter School or CeuntySELPA would be deemed to have knowledge that the student had a
disability.

i 2. Services During Suspension

Students suspended for more than ten (10) school days in a school year shall continue to receive
services so as to enable the student to continue to participate in the general education curriculum,
although in another setting; (which could constitute a change of placement and the student’s IEP
would reflect this change). and to progress toward meeting the goals set out in the ehild'schild’s
IEP/504 Plan; and receive, as appropriate, a functional behavioral assessment and behavioral
intervention services and modifications, that are designed to address the behavior violation so
that it does not recur.- These services may be provided in an interim alterativealternative
educational setting.

i 3. Procedural Safeguards/Manifestation Determination

Within ten (10) school days of a recommendation for expulsion or any decision to change the
placement of a child with a disability because of a violation of a code of student conduct, the
Charter School, the parent, and relevant members of the IEP/504 Team shall review all relevant
information in the student'sstudent’s file, including the ehild'schild’s IEP/504 Plan, any teacher
observations, and any relevant information provided by the parents to determine:

&) a) If the conduct in question was caused by, or had a direct and substantial
relationship to, the ehild'schild’s disability; or

b) b) If the conduct in question was the direct result of the local educational
ageney'sagency’s failure to implement the IEP/504 Plan.
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If the Charter School, the parent, and relevant members of the IEP/504 Team determine that
either of the above is applicable for the child, the conduct shall be determined to be a
manifestation of the ehild'schild’s disability.

If the Charter School, the parent, and relevant members of the IEP/504 Team make the
determination that the conduct was a manifestation of the ehild'schild’s disability, the IEP/504
Team shall:

a) a) Conduct _a_ functional _behavioral _assessment _and implement a behavioral
intervention plan for such child, provided that the Charter School had not conducted such
assessment prior to such determination before the behavior that resulted in a change in

placement;
b) b) If a behavioral intervention plan has been developed, review the behavioral

intervention plan if the child already has such a behavioral intervention plan, and modify
it, as necessary, to address the behavior; and

€) ¢) Return the child to the placement from which the child was removed, unless the
parent and the Charter School agree to a change of placement as part of the modification
of the behavioral intervention plan.

If the Charter School, the parent, and relevant members of the IEP/504 team determine that the
behavior was not a manifestation of the student’s disability and that the conduct in question was
not a direct result of the failure to implement the IEP/504 Plan, then the Charter School may
apply the relevant disciplinary procedures to children with disabilities in the same manner and
for the same duration as the procedures would be applied to students without disabilities.

v 4. Due Process Appeals

The parent of a child with a disability who disagrees with any decision regarding placement, or
the manifestation determination, or the Charter School believes that maintaining the current
placement of the child is substantially likely to result in injury to the child or to others, may
request an expedited administrative hearing through the Special Education Unit of the Office of
Administrative Hearings or by utilizing the dispute provisions of the 504 Policy and Procedures.

When an appeal relating to the placement of the student or the manifestation determination has
been requested by either the parent or the Charter School,-the-hearingefficershall-determine
whether the student shall remain in the interim alternative educational setting pending the
decision of the hearing officer or until the expiration of the fertyfive{45)-day-time period
provided for-in an-interim-alternative-educational setting;20 U.S.C. Section 1415(k)(1)(C)
whichever occurs first, unless the parent and the Charter School agree otherwise.

= 5. Special Circumstances
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Charter School personnel may consider any unique circumstances on a case-by-case basis when
determining whether to order a change in placement for a child with a disability who violates a
code of student conduct.

The Superintendent/PrineipalExecutive Director or designee may remove a student to an interim
alternative educational setting for not more than forty-five (45) school days without regard to
whether the behavior is determined to be a manifestation of the student’s disability in cases
where a student:

a) ——Carries or possesses a weapon, as defined in 18 USC 930, to or at school, on
school premises, or to or at a school function;

b) ——Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a
controlled substance, while at school, on school premises, or at a school function; or

I ) Has inflicted serious bodily injury, as defined by 20 USC 1415(k)(7)(D), upon a
person while at school, on school premises, or at a school function.

Vi 6. Interim Alternative Educational Setting

The student'sstudent’s interim alternative educational setting shall be determined by the
student'sstudent’s IEP-tean/504 Team.

Vi 7. Procedures for Students Not Yet Eligible for Special Education
Services

A student who has not been identified as an individual with disabilities pursuant to
IDEIAIDEA and who has violated the Charter School’s disciplinary procedures may assert
the procedural safeguards granted under this administrative regulation only if the Charter
School had knowledge that the student was disabled before the behavior occurred.

The Charter School shall be deemed to have knowledge that the student had a disability if
one of the following conditions exists:

a. ay——The parent/guardian has expressed concern in writing, or orally if the
parent/guardian does not know how to write or has a disability that prevents a
written statement, to Charter School supervisory or administrative personnel, or to
one of the child’s teachers, that the student is in need of special education or related
services.

b. by——The parent/guardian has requested an evaluation of the child.

c. e)——The child’s teacher, or other Charter School personnel, has expressed
specific concerns about a pattern of behavior demonstrated by the child, directly to
the director of special education or to other Charter School supervisory personnel.
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If the Charter School knew or should have known the student had a disability under any of
the three (3) circumstances described above, the student may assert any of the protections
available to HDEIAIDEA-eligible children with disabilities, including the right to stay-put.

If the Charter School had no basis for knowledge of the student’s disability, it shall proceed
with the proposed discipline. -The Charter School shall conduct an expedited evaluation if
requested by the parents; however, the student shall remain in the education placement
determined by the Charter School pending the results of the evaluation.

The Charter School shall not be deemed to have knowledge that the student had a disability if the
parent/guardian has not allowed an evaluation, refused services, or if the student has been
evaluated and determined to not be eligible.

Required a127
Bullis Charter School, Renewal Charter Petition

e



Required a128
Bullis Charter School, Renewal Charter Petition




Element K: Employee Retirement Systems

“The manner by which staff members of the charter schoolschools will be covered by the State

Teachers’ Retirement System, the Public Employees’ Retirement System, or federal social

security-.” (Education Code § 47605(c)(5)(K).)
CaliforniaEducation-Code-Section47605(b)5)(K

All eligible certificated employees participate in the State Teachers’ Retirement System
(“STRS”). -All other staff will participate in the federal social security system.

Additionally, the Sehoel-Board may consider offering a 403(b) or alternative supplemental
retirement programs.- The County Office shall create any reports required by STRS for School
employees and may charge the Charter School for its actual costs of providing this service
pursuant to Education Code section 47611.3. The Charter School shall inform all applicants for
positions within the Charter School of the retirement system options for employees of the
Charter School. The Superintendent/PrineipalExecutive Director or designee is responsible for
ensuring that appropriate arrangements for retirement coverage are made for all employees at
Bullis Charter School.

SAEARYAND BENEFITS

Salary and Benefits

Bullis Charter School employees also have the option of participating in the sehoel’sCharter
School’s medical, dental and vision insurance plan. All employees and applicants are notified of
their benefits options. All Bullis Charter School employees will receive salary and benefits that
are competitive to the salary and benefits of equivalent employees of similar districts-and
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Element L: Public School Attendance Alternatives

“The public school attendance alternatives for pupils residing within the school district who
choose not to attend charter schools:.” (Education Code § 47605(c)(5)(L))

—California-Education-code-Section-47605(b)(5)(L)

No student may be required to attend Bullis Charter School. Students who opt not to attend the
Charter School may attend other public schools within the District or their school district of
residence or pursue an inter- or intra-district transfer in accordance with existing enrollment and
transfer policies of the District or their district or county of residence.- Parents and guardians will
be informed that enrollment in Bullis Charter School does not generate a right to admission to
any other school of the Los Altos School District unless such student is a District resident or is
otherwise approved for District admission.
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Element M: Employee Return Rights

“The rights of an employee of the school district upon leaving the employment of the school
district to work in a charter school, and of any rights of return to the school district after
employment at a charter school-.” (Education Code § 47605(c)(5)(M))

California Education-Code-Section47605(b)(S)(M,

No public school district employee shall be required to work at Bullis Charter School.
Employees of the District who choose to leave the employment of the District to work at Bullis
Charter School shall have no automatic rights of return to the District after employment by Bullis
Charter School unless specifically granted by the District through a leave of absence or other
agreement. Bullis Charter School employees shall have any right upon leaving the District to
work in Bullis Charter School that the District may specify, any rights of return to employment
in a school district after employment in Bullis Charter School that the District may specify, and
any other rights upon leaving employment to work in Bullis Charter School that the District
determines to be reasonable and not in conflict with any law.

Sick and vacation leave from a prior employer willmay not transfer to Bullis Charter School. All
employees of Bullis Charter School shall be considered the exclusive employees of BCS Charter
School and not of the District, unless otherwise mutually agreed in writing. Employment by BCS
Charter Sehool provides no rights of employment at any other entity, including any rights in the
case of closure of Bullis Charter School.

BCS shall comply with all applicable state and federal anti--discrimination laws including but
not limited to the Americans with Disabilities Act, and the Fair Employment and Housing Act.
Any staff member who feels that discrimination has occurred should immediately contact the
Superintendent/Prineipal-Executive Director. Bullis Charter School shall follow its Board-
adopted policies on discrimination and sexual harassment complaints. Retaliation against
complainants or witnesses is strictly prohibited. More information on the Charter School’s
complaint process and procedures are detailed in the BCS Employee Handbook;attached-as
Appendixt.
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Element N: Dispute Resolution

“The procedures to be followed by the charter school and the entity-granting-the
eharterchartering authority to resolve disputes relating to provisions of the charter-

—California-.” (Education Code Section§ 47605(bc)(5)(N)))

Disputes between the County Olffice of Education and the School

Bullis Charter School and the County shall be encouraged to attempt to resolve any disputes with
the County amicably and reasonably without resorting to formal procedures.

In-the-event-of a-dispute-between-The Charter SchoolBuHis-Charter-Sehool and the County;

Bullis-SCCOE will always attempt to resolve any disputes between them

amicably and reasonably without resorting to formal procedures. All timelines and procedures in
this section may be revised upon mutual written agreement of authorized representatives of the
SCCOE and the Charter School-staff,-employees.

If either the Charter School or SCCOE determines that a violation of the Charter or MOU or any
other applicable law may have occurred or a problem has arisen related to the operation of the
Charter School and-Beard-members/or the SCCOE's oversight obligations, or a dispute otherwise
arises between

the SCCOE and the Ceunty-agree-to-firstframe-the-Charter School, the following procedures

shall be followed to resolve the
dispute:

(1) Should either party determine in writing that the violation or issue in writtenformat
dispute-statement)question

constitutes a severe and to-refer-the-issueimminent threat to the County
Superintendenthealth or safety of the pupils, it shall

not be bound by any portion of this dispute resolution process and the
Superintendent/Principal of BCS; or their respective SCCOE may

commence revocation proceedings immediately in accordance with Education Code
Section 47607 and its implementing regulations, or take action as it deems necessary.

(2)designees: In the event that the County Board-of EducationSCCOE believes that the

dispute relates to an issue that could
lead to revocation of the ehaﬁeHﬂﬁeeefdaﬁeHﬂ%h%dﬂeaﬂei%ed%Seeﬁeﬂ#é@l

Educaon CodeSection 46707, prticipation

in the dispute resolution procedures outlined in-this-seetion-herein shall not be interpreted
to impede

or act as a pre-requisite to the County’'sSCCOE's ability to proceed with revocation in
accordance with Education Code Section 47607 and its implementing regulations.
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Rather, the SCCOE may choose, in its sole discretion, to proceed directly with the
revocation procedures as set forth in Education Code Section 47607 and its
implementing regulations or may choose to participate in all or part of the dispute
resolution procedures set forth below.

(3) If the violation or issue in question does not constitute a severe and imminent threat
and the SCCOE has not decided to commence revocation procedures without
following this dispute resolution procedure, either party will provide written
notification of the violation or issue ("the Dispute Statement") and refer the issue to
the SCCOE Superintendent and Charter School Regional Director, or their respective
designees. The date that this written notice is provided or sent shall be the "Notice
Date." Upon issuance of the Dispute Statement, a meeting will be scheduled to
discuss and possibly resolve the dispute. Both parties must have representatives
present at this meeting and the meeting shall be held within five (5) calendar days
after the Notice Date, or as mutually agreed upon by both parties. The SCCOE
representative at the meeting will be the Superintendent or the Superintendent's
designee, and the Charter School representative will be the Charter School's Regional
Director or Regional Director's designee. If the dispute is not resolved at this
meeting, or in strict accordance with any plan for resolution agreed upon at this
meeting, the parties may proceed to step 4 or take any other action they deem
appropriate in response to the dispute.

(4) If the dispute is not resolved in accordance with the procedures through Step 3, either
Party will have been deemed to have exhausted the administrative remedies within

the Charter and this MOU and may pursue any alternative legal options for resolution
including, the SCCOE may commence revocation of the Charter and/or other
appropriate action in accordance with Education Code Section 47607 or applicable

law.

Written notifications to the chartering authority and the Charter School shall be addressed
respectively as follows:

Executive Director

Charter Schools

Santa Clara County Office of Education
1290 Ridder Park Drive

San Jose, CA 95131

Executive Director
Bullis Charter School
102 West Portola Ave.
Los Altos, CA 94022

The County Superintendent and BCS Superintendent/PrineipalExecutive Director, or their
respective designees, shall informally meet and confer in a timely fashion to attempt to resolve
the dispute, not later than five (5) business days from receipt of the dispute statement. In the
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event that this informal meeting fails to resolve the dispute, both parties shall identify two Board
members from their respective boards who shall jointly meet with the County Superintendent
and BCS Superintendent/PrineipalExecutive Director, or their respective designees, and attempt
to resolve the dispute within fifteen (15) business days from receipt of the dispute statement.

If this joint meeting fails to resolve the dispute, the County Superintendent and BCS
Superintendent/PrineipalExecutive Director or their respective designees, shall meet to jointly
identify a neutral third party mediator to engage the parties in a mediation session designed to
facilitate resolution of the dispute. The format of the mediation session shall be developed jointly
by the County Superintendent and BCS Superintendent/PrineipalExecutive Director, or their
respective designees. Mediation shall be held within sixty (60) business days of receipt of the
dispute statement. The costs of the mediator shall be split equally between the County and Bullis
Charter School. If mediation does not resolve the dispute either party may pursue any other
remedy available under the law. -All timelines and procedures in this section may be revised
upon mutual written agreement of the County and Bullis Charter School.

INFERNAL-DISPUTES

Internal Disputes
Disputes arising from within Bullis Charter School, including all disputes among and between

students, staff, parents, volunteers, advisors, partner organizations, and Bullis Charter School
Board members, shall be resolved pursuant to policies and processes developed by Bullis Charter
School, including, but not limited to, a general complaint procedure, a Uniform Complaint
Procedure, and a Title IX Complaint Policy. Disputes received by the County shall be promptly
forwarded to the Charter School for resolution in accordance with such policies and processes.
Internal complaint procedures are detailed in the policies and procedures mentioned here, and in

the BCS Employee Handbook;attached-as-Appendix-1.
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Element O: Closure Procedures

“The procedures to be used if the charter school closes.- The procedures shall ensure a final
audit of the charter school to determine the disposition of all assets and liabilities of the
Sehoolcharter school, including plans for disposing of any net assets and for the maintenance
and transfer of pupil records-—.” (Education Code § 47605(c)(5)(0))

California Education Code Section 47605(b)(5)(0

The following procedures shall apply in the event the Charter School closes.- The following
procedures apply regardless of the reason for closure and shall be updated as necessary to align
with applicable law.

Closure of the Charter School will be documented by official action of the Scheel-Board.— The
action will identify the reason for closure. The official action will also identify an entity and
person or persons responsible for closure-related activities.

The Board of Directors will promptly notify parents and students of the Charter School, the
County, the Charter School’s SELPA, the retirement systems in which the Charter School’s
employees participate (e.g., Public Employees’ Retirement System, State Teachers’ Retirement
System, and federal social security), and the California Department of Education of the closure
as well as the effective date of the closure. This notice will also include the name(s) of and
contact information for the person(s) to whom reasonable inquiries may be made regarding the
closure; the pupils’ school districts of residence; and the manner in which parents/guardians may
obtain copies of pupil records, including specific information on completed courses and credits
that meet graduation requirements.

The Charter School Beard-will ensure notification to the parents and students of the Charter
School of the closure and to provide information to assist parents and students in locating
suitable alternative programs. -This notice will be provided promptly following the Sehoel
Board’s decision to close the Charter School.

The BoardCharter School will also develop a list of pupils in each grade level and the classes
they have completed, together with information on the pupils’ districts of residence, which they
will provide to the entity responsible for closure-related activities.

As applicable, the Charter School will provide parents, students and the County Office with
copies of all appropriate student records and will otherwise assist students in transferring to their
next school. -All transfers of student records will be made in comphance with the Family
Educational- Rights-and-Privacy Act (“FERPA™). —. The Charter School will
ask the County Office to store original records of Charter School students. All records of the
Charter School shall be transferred to the County Office upon Charter School closure. -If the
County Office will not or cannot store the records, the Charter School shall work with the
County Office to determine a suitable alternative location for storage.
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All state assessment results, special education records, and personnel records will be transferred
to and maintained by the entity responsible for closure-related activities in accordance with
applicable law.

As soon as reasonably practicalpracticable, the Charter School will prepare final financial
records. -The Charter School will also have an independent audit completed within six months
after closure. -The Charter School will pay for the final audit. —~The audit will be prepared by a
qualified Certified Public Accountant selected by the Charter School and will be provided to the
County Office promptly upon its completion.- The final audit will include an accounting of all
financial assets, including cash and accounts receivable and an inventory of property, equipment,
and other items of material value, an accounting of the liabilities, including accounts payable and
any reduction in apportionments as a result of audit findings or other investigations, loans, and
unpaid staff compensation, and an assessment of the disposition of any restricted funds received
by or due to the Charter School.

The Charter School will complete and file any annual reports required pursuant to Education
Code section 47604.33.

On closure of the Charter School, all assets of the Charter School, including but not limited to all
leaseholds, personal property, intellectual property and all ADA apportionments and other
revenues generated by students attending the Charter School, remain the sole property of the
School, and shall be distributed in accordance with the Articles of Incorporation upon the
dissolution of the nonprofit public benefit corporation. -Any assets acquired from the County or
County property will be promptly returned upon Charter School closure to the County. The
distribution shall include return of any grant funds and restricted categorical funds to their source
in accordance with the terms of the grant or state and federal law, as appropriate, which may
include submission of final expenditure reports for entitlement grants and the filing of any
required Final Expenditure Reports and Final Performance Reports, as well as the return of any
donated materials and property in accordance with any conditions established when the donation
of such materials or property was accepted.

On closure, the Charter School shall remain solely responsible for all liabilities arising from the
operation of the Charter School.

As the Charter School is erganized-asoperated by a nonprofit public benefit corporation, the
Sehool Board will follow the procedures set forth in the California Corporations Code for the
dissolution of a nonprofit public benefit corporation and file all necessary filings with the
appropriate state and federal agencies, should it determine to wind up.
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Miscellaneous Provisions

Budgets and Financial Reporting

Governing Law: The petitioner or petitioners also shall be required to provide financial
statements that include a proposed first year operational budget, including startup costs, and cash
flow and financial projections for the first three years of operation. Education Code Section

47605(h).

Attached, please find the following documents:

e Budget narrative
® A projected budget

e Financial projections and cash flow for five years of operation

These documents are based upon the best data available to the petitioners at this time.

The Charter School shall provide reports to the County Superintendent of Schools as follows in
accordance with Education Code Section 47604.33, and shall provide additional fiscal reports as

requested by the County:

1. By July 1. a preliminary budget for the current fiscal year.

2. By July 1, a local control and accountability plan and an annual update to the local
control and accountability plan required pursuant to Education Code Section 47606.5.

3. By December 15, an interim financial report for the current fiscal year reflecting
changes through October 31. Additionally, on December 15, a copy of the Charter
School’s annual, independent financial audit report for the preceding fiscal year shall
be delivered to the State Controller, California Department of Education and County
Superintendent of Schools.

4. By March 15, a second interim financial report for the current fiscal year reflecting
changes through January 31.

5. By September 15, a final unaudited report for the full prior year. The report submitted

to the County shall include an annual statement of all the Charter School’s receipts and
expenditures for the preceding fiscal year.

The Charter School shall provide reporting to the County as required by law and as requested by
the County including, but not limited to, the following: California Basic Educational Data System
(CBEDS), actual Average Daily Attendance reports, all financial reports required by Education
Code Sections 47604.33 and 47605(m), the School Accountability Report Card (SARC), and the
LCAP.
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The Charter School agrees to and submits to the right of the County to make random visits and
inspections in order to carry out its statutorily required oversight in accordance with Education
Code Sections 47604.32 and 47607.

Pursuant to Education Code Section 47604.3, the Charter School shall promptly respond to all
reasonable inquiries including, but not limited to, inquiries regarding its financial records from the

County.

Insurance

The Charter School shall acquire and finance general liability, workers” compensation, and other
necessary insurance of the types and in the amounts required for an enterprise of similar purpose
and circumstance. Coverage amounts will be based on recommendations provided by the County
and the Charter School’s insurer. The County Board of Education shall be named as an additional
insured on all policies of the Charter School.

Administrative Services
Governing Law: The manner in which administrative services of the charter school are to be
provided. Education Code Section 47605(h).

The Charter School will provide or procure its own administrative services including, but not
limited to, financial management, accounts payable/receivable, payroll, human resources, and

instructional program development either through its own staff or through an appropriately
qualified third-party contractor.

Facilities

Governing Law: The facilities to be used by the charter school. The description of the facilities to
be used by the charter school shall specify where the charter school intends to locate. Education
Code Section 47605(h).

Bullis Charter School operates at two locations within the boundaries of LASD:

North Campus (Grades K-8):
102 West Portola Ave.

Los Altos CA, 94022

South Campus

(Grades K-5):
1124 Covington Rd.
Los Altos CA, 94024
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Potential Civil Liability Effects

Governing Law: Potential civil liability effects, if any, upon the charter school and upon the school
district. Education Code Section 47605(h).

The Charter School shall be operated by a California non-profit public benefit corporation. This

corporation is organized and operated exclusively for charitable purposes within the meaning of
Section 501(c)(3) of the Internal Revenue Code and California Revenue and Taxation Code

Section 23701(d).

Pursuant to Education Code Section 47604(d). an authority that grants a charter to a charter school
operated by or as a non-profit public benefit corporation shall not be liable for the debts or
obligations of the charter school or for claims arising from the performance of acts, errors or
omissions by the charter school if the authority has complied with all oversight responsibilities
required by law. The Charter School shall work diligently to assist the County in meeting any and

all oversight obligations under the law, including monthly meetings, reporting, or other County-
requested protocol to ensure the County shall not be liable for the operation of the Charter School.

Further, the Charter School intends to enter into a memorandum of understanding with the County,
wherein the Charter School shall indemnify the County for the actions of the Charter School under
this charter.

The corporate bylaws of the Charter School shall provide for indemnification of the Charter
School’s Board, officers, agents, and employees, and the Charter School will purchase general

liability insurance, Board Members and Officers insurance, and fidelity bonding to secure against
financial risks.

As stated above, insurance amounts shall be determined by recommendation of the County and

the Charter School’s insurance company for schools of similar size, location, and student
population. The County shall be named an additional insured on the general liability insurance of

the Charter School.

The Charter School Board shall institute appropriate risk management practices as discussed

herein, including screening of employees, establishing codes of conduct for students, and dispute
resolution.
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